PositiveImageEffectLayoutNewB5

3/10/08

11:08 am

Page i

images
effect
Activities for young people
with positive results
Paul Lee and Louise Bishop

RHP
Russell House Publishing

PositiveImageEffectLayoutNewB5

3/10/08

11:08 am

Page ii

First published in 2008 by:
Russell House Publishing Ltd.
4 St. George’s House
Uplyme Road
Lyme Regis
Dorset DT7 3LS
Tel: 01297-443948
Fax: 01297-442722
e-mail: help@russellhouse.co.uk
www.russellhouse.co.uk
© Paul Lee and Louise Bishop
© Line drawings Letty Bishop
Jenga ® is a registered trademark of Pokonobe Associates.
Scrabble ® is a registered trademark owned in the USA and Canada by Hasbro Inc. and throughout
the rest of the world by JW Spear & Sons, PLC of Enfield, Middlesex, England, a subsidiary of
Mattel Inc.
The moral right of Paul Lee and Louise Bishop to be identified as the authors of this work has been
asserted by them in accordance with The Copyright, Designs and Patents Act 1988.
All rights reserved. Apart from the few copiable pages to help people to make consumables for
use in activities no part of this publication may be reproduced, stored in a retrieval system or
transmitted in any form, or by any means, electronic, mechanical, photocopying, recording or
otherwise, without the prior permission of the copyright holder and the publisher.
Permission is granted to copy the materials for use only at local level by organisations or individuals
buying the book. Trainers/teachers/etc. who work in more than one organisation (or multiple
locations of the same organisation) and who want to distribute copies of any script in those
organisations should buy a copy of the book for each location where they work.

British Library Cataloguing-in-publication Data:
A catalogue record for this book is available from the British Library.
ISBN: 978-1-905541-21-8
Printed by Antony Rowe, Chippenham

Russell House Publishing
Russell House Publishing aims to publish innovative and valuable materials to help
managers, practitioners, trainers, educators and students.
Our full catalogue covers: social policy, working with young people, helping children
and families, care of older people,social care, combating social exclusion,
revitalising communities and working with offenders.
Full details can be found at www.russellhouse.co.uk and we are pleased to send
out information to you by post. Our contact details are on this page.
We are always keen to receive feedback on publications and new ideas for future projects.

ii

PositiveImageEffectLayoutNewB5

3/10/08

11:08 am

Page iii

Contents
About the authors

viii

Acknowledgements

viii

Introduction
About this book
Addressing negative portrayals
Building positive images
Inclusivity and this book
The aims of this book
Facilitation
References

1
1
2
2
3
5
6
7

Part One: Activities

9

Seated Circle Activities
Seated Circle Activities Information Sheet
Name pass
Copy-cat
Catch-up
Ghost hunter
Bumpers up
Chaos
Seated wave
Farmer, fox and chickens
Domino partners
Mix and match
Seated domino circuit
Domino line up
Seated card circuit
Secret signal

9
11
11
12
12
13
13
14
14
15
15
17
17
19
19

Standing Circle Activities
Standing Circle Activities Information Sheet
World ball 1
World ball 2
Spot world ball
Multiple spot world ball

21
23
23
25
25
iii

PositiveImageEffectLayoutNewB5

3/10/08

11:08 am

Page iv

Positive images – positive effect

Word world ball
Plan ‘Z’ world ball
Crossover 1
Crossover 2
Crossover 3
Crossover 4
Pass the hoop
Human knot
Light speed 1
Light speed 2
Rope sketch triangle 1
Rope sketch triangle 2
Rope sketch envelope
Rope sketch star

iv

25
25
27
27
28
28
30
30
32
32
33
33
34
34

Line Activities
Line Activities Information Sheet
Group pirouette 1
Group pirouette 2
All crossover
Cross the gap
Cross the brook
4 team crossover
4 team pad crossover
Line change 1
Line change 2
Line change plus
Line change pads
Fill the gap 1
Fill the gap 2

35
37
37
38
39
39
40
41
42
42
43
43
44
44

Rectangle Activities
Rectangle Activities Information Sheet
Information sheet
Typing
Straight alphabet
Number lists
Crossword
1 Plus 1
Five names
Given numbers

45
47
48
48
49
49
51
51
53

PositiveImageEffectLayoutNewB5

3/10/08

11:08 am

Page v

Contents

Given alphabet
Word spell
Word eliminator
Splash down
Pad splash down
Colours splash down
Multi splash down
2 way lily pad crossing
2 way coloured lily pad crossing
4 way lily pad crossing
4 way coloured lily pad crossing
4 way lily pad sinking crossing
4 way coloured lily pad sinking crossing
Amazing escape 1
Amazing escape 2
Fishing fleet
Hidden crossing
Matched pairs
Hot card bingo
Matrix 4 way connect
Matrix crossword

53
54
54
55
55
57
57
59
59
60
60
62
62
64
64
66
66
68
68
70
70

Chip or Block Activities
Chip or Block Activities Information Sheet
Your number’s up (blocks)
Your number’s up (chips)
Your number’s really up 1
Your number’s really up 2

72
73
73
75
75

Small Group Activities
Small Group Activities Information Sheet
Matchstick puzzles
Disc puzzles
4 way jigsaw
Jigsaw vision
Reverse jigsaw
Jigsaw edges and angles
‘Wordles’
Picture ‘doodles’
Tangram – Not

77
78
79
80
80
80
81
82
83
84
v

PositiveImageEffectLayoutNewB5

3/10/08

11:08 am

Page vi

Positive images – positive effect

vi

Bits and Pieces Activities
Bits and Pieces Activities Information Sheet
Comic revival
Silent comic revival
Newspaper island
Newspaper cup carry
Cross that gap 1
Cross that gap 2
Combination lock
Paper drop
Paper parachute
Night walk
Pathway
Safety
Carrying little snappers
Snappers tower
Roundabout
All aboard
Domino races
Domino race variations
Horizontal web
3-D web
Silkworm unravel
Silkworm zigzag
Bosun’s log
Bosun’s log and cup

85
86
86
87
88
89
90
92
93
93
95
95
95
97
97
98
98
99
99
100
100
102
102
103
103

Part Two: Facilitation

105

Introduction
Background information
Experiential learning styles
Balancing needs: the Three Circle Model
How Positive images – positive effect activities work together
Facilitative balance
Inclusive behaviours
The leader/facilitator continuum
The Johari Window model of personal development
Trust
Seeking and working with the group’s permission

105
106
107
109
111
113
114
115
119
120
122

PositiveImageEffectLayoutNewB5

3/10/08

11:08 am

Page vii

Contents

Voluntary participation
Appropriate experiential learning environment
Our own values and belief systems
Consider your position
Extended learning: encouraging leaving the comfort zone
The Pygmalion Effect
Clever Hans
Deferring to authority
Learned helplessness
Effects of language
Inclusive language
Titles and positions of authority
Competition
Group dynamics
Inclusivity and team-like behaviours

123
124
125
127
128
130
131
132
133
136
137
138
141
141
143

Facilitation Tools
Low profile attention grabbers
Positive affirmation and celebration
Working with a seated circle/group work
Small group activities
Card and block activities
Tangrams and Tangrams – Not
Learning styles
Tools and other resources for the facilitator’s tool box

145
145
147
152
155
155
156
160
160

Conclusion

166

References

167

vii

PositiveImageEffectLayoutNewB5

3/10/08

11:08 am

Page viii

Positive images – positive effect

About the authors
Paul Lee has over 40 years experience as a facilitator and activity-based experiential learning
consultant. He specialises in designing activities and programmes for a diverse range of
organisations, including youth groups and charities providing support programmes for the
disadvantaged and disengaged members of our society. As an outdoor activities instructor and
technician, Paul has extensive experience in outdoor activities, education, youth work, youth
training schemes, graduate and corporate training. Paul has acted as a training consultant and
facilitator for many well-known UK companies including BT, Magnet, Powergen and GEC. Paul
moved to Shetland five years ago to concentrate on designing activity-based experiential
learning tools and techniques, and to develop a focus on ‘Positive Images for Positive Effect’
experiential learning and creative thinking. The outcome of this is a book co-authored with
Louise Bishop, Positive images – positive effect. The book is divided into two parts, Part one
has over 100 activities involving creative and team-like solutions; Part two provides detailed
information and ideas to improve your own facilitation skills. Paul Lee designs programmes and
activities for experiential learning involving creativity and problem-solving with inclusive and
team-like behaviours. All the activities are wholly inclusive, meaning that everyone can be fully
involved. These activities can and will make a difference to your work with all people,
regardless of age, ability, gender, strength or agility.
Louise Bishop has lived in Shetland for 20 years, working as a teacher with every age group
from nursery through to sixth-year. She wishes she had read this book 20 years ago!

Acknowledgements
To all the children, young people and education professionals in Shetland and Orkney, whose
participation and advice has been appreciated. Thanks in particular go to the children of
Primary 6 (2005) and their teacher Jenny, as well as to the inspired and insightful Brae High
School’s Primary Department, overseen by Mr Billy Forsyth (Deputy Head Teacher), without
whose suggestions and support this book may never have come to be written.
Thanks also go to Lesley Simpson, Head Teacher at Dunrossness Primary School, for
introducing me to Louise in the first place, as well as to all those participants and colleagues,
past and present.
This book’s journey has been enhanced by the professional and life experiences of my coauthor, Louise, and it is unlikely to have emerged in its final form without Louise’s hard work
and dedication. It has been a truly joint effort.

Dedicated to my son, Matthew, and friend Ingrid.
Paul Lee September 2008
To my kids, Letty, Sandy and Robert, who have taught me so much about the joy
and wonder of being with young people. To my parents, who have always
believed in me, through thick and thin. And to Paul Lee, who made me look at
the world from a completely different perspective, a positive one!
Louise Bishop September 2008

viii

PositiveImageEffectLayoutNewB5

3/10/08

11:08 am

Page 1

Introduction
Creativity can solve almost any problem. The creative act, the defeat of
habit by originality, overcomes everything.
George Lois
Positive images – positive effect contains over 100 activities; each designed to increase
young peoples’ positive views of themselves.
They are fun, easy to use and will make a positive difference to your work and in their
lives.
It explains how to facilitate these activities and how to improve your own skills in practice.
The book encourages you throughout to focus on the positive aspects of young people
and to seek to appreciate the good and the worth in them.

About this book
The activities described in this book stem from Paul Lee’s work, over a period of 40 years,
with a wide variety of young people and adults from diverse backgrounds, in a variety of
contexts, with individual or collective needs.
Many of these activities have their roots in traditional games and ‘pursuits’, although they
have been adapted over many years for use in schools, youth work, voluntary
organisations, outdoor activity centres and many other settings.
The activities described can be used in formal and informal settings, either by volunteers
or those working in a professional context, such as teachers, youth workers, play group
workers, police officers, probation officers, youth justice personnel, trainers and outdoor
activity and adventure leaders.
The primary aim of this book is to provide material that can be used in work with children
from aged eight upwards, young people and young adults.
However, almost all of this material can also be used in personal development, teambuilding and team leadership courses with adults.
For convenience, the term young people is used throughout the book.
There are useful suggestions for modifications that can be made to some of the activities
that will allow them to be undertaken where space is at a premium.
1
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Addressing negative portrayals
Put yourself in the position of a young person today:

You are surrounded by negative images of yourself in the media that claim you are
frequently either a victim of crime, or a perpetrator of it. You are overweight, with
a poor diet, on drugs, go binge drinking, have unsafe sex, are disrespectful and
unhappy, and compare badly with your peers in other European countries. Society is
either preoccupied with keeping you safe, or is over-anxious about taming what it
sees as your negative behaviours.
Such negative images of young people exist throughout society today, and are counterproductive to the personal development of young people and to their life chances. They
act as self-fulfilling prophesies, further undermining the general public’s confidence in
young people’s abilities.
There also exists a managerial and organisational culture, created by recent
governments, that stresses the pursuit of a ‘uniform curriculum’, ‘added value’, and
‘outcomes’. Many educational and community organisations feel compelled to devote
a large part of their time and effort into ensuring that they are not laid open to criticism
by some ‘inspectorate’ or other, which would inevitably attract further negative
media scrutiny. In these circumstances, organisations not only risk becoming distracted
from attending to the needs of their young people, but can also become part of the
pressures that are placed upon them.
It is imperative that these negative images of young people become positive once
more.
David Cooperrider et al. (2001) point to the significant benefits of positive images, and
how they can transform individuals and organisations.
As a special case of the self-fulfilling prophesy, Pygmalion reminds us that from the
moment of birth we each exist within a complex and dynamic field of images, a vast
share of which are projected onto-us through an omnipresent environment of others.

Building positive images
So, in our work with young people:
• How do we go about remedying this prevailing perception?
• How are we to act in order to support young people’s natural aspirations to be
liked, respected and responsible?
2
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On the 16th December 1991 the UK Government ratified the United Nations Convention
on the Rights of the Child and in doing so undertook to view young people as emerging
adults (http://www.unicef.org.uk/pages.asp?page=92).
The principles and obligations enshrined in the Convention are highly significant and
should influence all work with young people. For example, by signing the Convention,
the UK Government undertook to effectively support the journey to adulthood of
children and young adults – and to recognise that this transition is best aided with the
support and help of committed ‘parent figures’, mentors, individuals and professionals.
Yet there is a distinct mismatch between these accepted principles and the provision of
children’s services.
Take for example education, it would appear that far too often it is overly preoccupied
with good order and discipline, perhaps at the cost of creativity and inclusivity. Treating
the ‘parental figures’ as the principal consumers, with their rights as parents enshrined in
education law, ignores the fact that it is the child who actually attends school.
More worryingly in this area, education law itself is biased in favour of adults: teaching
staff have the right to physically remove a pupil from school should they be directed to
do so by the head teacher.
By contrast, in other areas of services for young people, such physical intervention must
be justified on each and every occasion, with the young person’s view carrying
proportionate weight. Further to this, and putting oneself in the position of our pupil –
what must it feel like to actually be physically restrained? Society has long since accepted
that physical intervention and restraint by one person over another is indefensible and
can be the basis for a criminal action.
The point here is that if we expect young people to have responsibilities, then they must
be given appropriate opportunities to learn from their experiences – both the successful
and the less pleasant ones.
This book provides genuine and appropriate experiential learning opportunities through
creative problem-solving with a positive focus. Adults, and especially those who work
with young people, must, we believe, take responsibility for being part of the solution,
since just blaming this group is naïve and unworthy.

Inclusivity and this book
A positive image underpins any principle of ‘inclusivity’. As part of inclusivity, it is
important as part of young people’s view of themselves, that they have the experience of
3
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everyone being involved, knowing that everyone has something to offer. It must be
remembered that through film, television and in life in general, there are few positive
images of people with ‘differences’, be they wheel chair users, the visually impaired or
those people with different physical shapes or abilities.
Whilst many extraordinary achievements have been recorded by people whom society
deems ‘disabled’ (where, incidentally, the very word carries a derogatory or negative
connotation) such as scaling great mountains and other feats of endurance and
exploration, it is hard to identify workers, facilitators, mentors and others who work with
young people who fall into this category. However, the fact remains that inclusivity as
used here recognises that removing negative images, negative portrayals or negative
justifications for not including, is an overall principle of this book. Without a positive
image of everyone’s abilities, people will be inevitably excluded. A key part of both
being and feeling positive is that it has to relate to everybody.
Thus every activity in the book provides for all group members to participate equally
whatever their gender, strength, agility, intellect and ability. Being strong or agile is of no
advantage in undertaking these activities, and different levels of approach are of equal
value and worth. Solutions, as required throughout this book, are often the result of
collective effort, with differing perspectives of problem-solving all making their unique
contribution to the process and eventual outcome. Indeed, it is successful inclusivity and
collaboration which provide the positive images and positive effects we strive to
recognise in the young people with whom we work.
With the above in mind, the following may typify the approach that this book takes:
• Seated activities, as will be found in the Seated Circle section, will allow wheelchair
users to participate on an equal basis along with other team members.
• Many of the other activities are suitable for use at floor or tabletop level. Here
again, the principle of inclusivity allows for full participation by all members.
• The provision of Braille playing cards and dominos in certain activities provides
both a practical answer for those visually impaired members of the group, but also
provides for a powerful empathic experience for sighted people. In this instance,
merely asking sighted members to voluntarily close their eyes is in accord with our
ethos, see below.
• There are many other opportunities throughout the book for young people to
make symbolic or empathic links. This aspect of inclusivity was illustrated by the
account of an outdoor activity student who was tasked with giving a presentation
on communication. He gave the presentation in sign language, and no one else
was in a position to understand what was being communicated. This supplied a
forceful example of what it must be like not to understand or be understood, and
thus a useful illustration of experiential learning.
4
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But examples cannot be offered to suit all of the circumstances in this field which might
arise, so we must encourage anyone using this book to be constantly alert, creative and
positive in the search for additional ideas and exercises for developing the inclusive
nature of the activities.
N.B. Throughout this book we refer to group members closing their eyes in the pursuit of
the idea of empathic experiences with others. It is our view this should be done
voluntarily, consistent with the principle of personal choice, feeling comfortable and
permissive working. This means offering genuine choices, as well as empowering
participants, when a particular activity involves being unsighted, rather than by instructing
a group to wear blindfolds, which entails use of power and loss of autonomy. It is also
consistent with the idea of working with the permission of the group and not imposing
conditions on them.

The aims of this book
The facilitation information contained in this book, supplemented by the activities, will
enhance and broaden your approach to working with young people. However, as with all
programmes or sessions, it cannot supply instant solutions. The whole process can be
likened to a journey.
We use this image of a journey to illustrate personal development through experience.
This takes time and doesn’t occur overnight. The image of a journey will have different
connotations for each of us. It might be a walk with a group of friends in unfamiliar
countryside, young people undertaking new learning experiences outdoors, or adults
embarking on a new language course before travelling. Of course, when we look back on
some of our journeys, we realise with the benefit of hindsight and the experience we
gained along the way that we might well have approached them in a different way.
The following illustrates this:

– Imagine you are in a group taking part in an adventure or a journey of discovery
where, as in any group of people, everyone has a different personality, skills and
tools, and each or any of which you may need along the way.
– Imagine that this journey will also involve learning to work and co-operate
together, in order to discover which tools or skills work the best in each situation
that you encounter, and how best to utilise them.
– Imagine that, as you undertake this journey, you must be positively focused, ready
to participate, and creative when any task or obstacle appears.
– Imagine that, as a group, the prime focus is to work together consistently in a
team-like manner using the principles of inclusivity.
5
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From the above, it can be seen that a group of young people on such a journey would
need to help and support each other, respect each other and be open with each other if
they are to achieve a successful outcome to the tasks encountered along the way.
However, as with any group of people travelling together for the first time the reality of
the situation is that they will probably need both support and guidance in the early stages
until they feel fully equipped and confident enough to interact together in a fruitful way.
They can then hopefully undertake other journeys by themselves, confident in using their
own personal and collective tools effectively.
The activities described in this book are designed to provide groups of young people
with the experiences and tools to undertake such a journey, as well as the preparation for
it. Used wisely, they will form an excellent platform on which to build a wide range of
individual, paired and collective skills to enhance positive insights and experiences.
The book is laid out in two parts; Activities followed by Facilitation.

Facilitation
A useful rule-of-thumb distinction between facilitation and teaching is that in facilitation,
the goal is usually for people to learn something that nobody knows at the beginning,
whereas in teaching the goal is usually for people to learn whatever the teacher already
knows.
(Barnes and Sharp, 2004)
The second part of the book contains detailed information, suggestions and ideas for
organising and running the sessions and programmes; that is, facilitation. Experienced
facilitators may, of course, wish to work directly from the activity sheets, but will find many
useful tips in the second section nevertheless. Whichever way you wish to use this
resource, using the activities will be your journey, with its own adventure along the way.
The use of the word, and reference to, facilitators, avoids the traditional imagery and
function of ‘teaching’, where the teacher has a clear view of their lesson or session already
mapped out. Facilitation had its roots in working with formal, informal and therapeutic
groups in the United States, and has consequently moved into both formal and informal
groups here. Activities involving experiential learning, such as those described in Part Two
of this book, are most usefully aided by a facilitator, or someone with facilitation skills.

Positive Images – Positive Effect activities seek to transfer the responsibility for learning
experientially to the group members and the group as a whole, and the facilitator has a
distinct role to play in this journey.

6
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Please remember, all the activities in this book are wholly inclusive, meaning that literally
everyone can be fully involved. These activities can and will make a difference to your
work with young people, whatever their individual qualities, personalities and skills levels.
For anybody who intends to use the material in this book as a vehicle for learning, the
challenge is to ensure that everybody who wishes to participate can indeed do so.

Have fun on the journey!

References
Barnes, P. and Sharp, R. (Eds.) (2004) Facilitation and Reviewing in Outdoor Education. In
The RHP Companion to Outdoor Education. Lyme Regis: Russell House Publishing.
Cooperrider, D.L., Sorensen, P.F., Yaeger, T.F. and Whitney, D. (Eds.) (2001) An Emerging
Direction for Organization Development. Champaign IL: Stripes Publishing. Reprinted
with permission from Appreciative Inquiry.

For more information about the activities in this book or customised training programmes
contact Paul:
Phone 01806 544297 Mobile 0797 469 1321
e-mail paul.lee@positiveimages-positiveeffect.com
www.positiveimages-positiveeffect.com

New and exciting pocket sized problem solving and team development tool
™The Boxed Labyrinth
For further information and to order contact Paul Lee on 01806 544297
Alternatively book a Positive Images–Positive Effect team-based creative thinking and
problem solving session and gain a discount on ™The Boxed Labyrinth.
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Part One: Activities
Seated Circle Activities Information Sheet
The overall objectives are to reduce the group’s view of you as an authority figure,
encourage the group to make choices (where they sit and how they participate) and most
importantly, have fun!
Seated circle activities encourage the group to recognise that ‘fallibility’ is ‘OK’ – losing
track of something, forgetting a sequence, or dropping something. It is important to take
the ‘fear of failure’ from a group involved in creativity.
These activities involve a single seated circle, with everyone sat on chairs of the same
height and style. A seated circle is a common meeting format in many societies today
because it symbolises ‘equal worth’ of all the participants. Seated circles provide a
natural opportunity for people who use wheelchairs to take an equal and active part.
The experience of being in a seated circle can be a little un-nerving or an anxious time,
because each person is in full view of other group members, their actions or inactions,
their ‘body language’ and fallibilities. It is important to recognise the seated circle is also
part of the 360º positive image self-monitoring process (see Part Two – Facilitation).

9
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Facilitation style indicators (covered in greater detail in Part Two – Facilitation)
– Red: Avoid giving yourself a high profile, by allowing everyone to sit where they
want in the circle. Moving the chairs or other issues is something to become
involved in later, if necessary.
– Amber: Involve the group, ask them if they want to do the activity again or offer
another, without abandoning your own carefully planned or thought out
introductory programme.
– Green: Once the activity has started, relax, reduce your profile – less is more!
Here there are three complementary facilitative processes; maintaining a ‘soft’ and
relaxed profile; sensitivity to the needs of the group; providing opportunities for the
group to ‘choose’ to take part in the fun type activities.
For example, many adults feel inclined to direct young people where they should sit in
the circle or organise the group in some way. This, however, reinforces an adult’s
authority, removes choice and responsibility from young people – it is disempowering.
For added fun in the ‘Catch-up’ activity, use balls with motion sensitive lights or noises,
with the intention that they must not be activated as they are passed from one person to
another.
Note: Place the circle of chairs prior to the activity, to allow participants to make choices
as to where they wish to sit, with whom, near you (as facilitator), away from you and so
on. This sets the scene in which they can make choices. This is an important scene
setting situation.
Useful hints:
1. You will find from your own experience the optimal number of activities to use –
however 3 to 4 seated circle warm-up activities seems to be about sufficient for each
session.
2. You could have the seated circle set to one side from the main activity area. However
if space is limited, asking the group to place the chairs around the edge of the room
will work.
3. We suggest facilitators resist making an issue of how the chairs are moved i.e.
dragging the chairs, making a noise etc. Remember, a high profile may be counter
productive for the forthcoming activities, and care/responsibility may emerge naturally
later.
4. Setting the task of moving the chairs without making any noise may improve the
situation. Invent your own activity that will achieve your aim of taking care of property.
Be positive!

10
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Seated Circle Activities

Group size 12-25

Level 1

Aim: To introduce group members to passing a sequence of movements, names, or
objects from person to person without dropping the object, forgetting names or the
sequence.
Average time: 1-2 minutes per activity round.
Material/preparation: A circle of chairs (same height and style) for all the participants.
Information for facilitators: This introductory activity is intended to warm up the group
and provide an opportunity to learn names. It is also very useful as an activity to gain the
group’s ‘permission’ to work with them (see Part Two). These are fun warm-up activities.

Name pass
A circle game using each person’s own name e.g. Paul, Charlie, Jan, Anne etc. This time,
see how quickly each person in the circle can say their names. Now the facilitator could
also ask group members to say the name of the person on their right or left or say their
name while making some unusual movement – changing direction can be fun too.

Copy-cat
The facilitator demonstrates a sequence of hand, feet or
other movements, or makes a noise or whistle, and asks
each person in the group to copy it and ‘pass it on’. Repeat
with speed and enthusiasm. Try sending one followed by
another, and another, attempting to catch up the one
ahead, or a crossover, which involves the sequence being
passed both ways simultaneously – which one will return to
the ‘originator’ first?
Try going around twice, or three times later in the programme!

Differing needs: Seated circles provide a natural
opportunity for people who use wheelchairs to take an
equal and active part. Seated circle activities are intended to
introduce the idea of inclusivity, openness and fun.
Closure: This activity can be used as part of an introductory activity sequence of perhaps
two to three activities, for example ‘Catch-up’ and/or ‘Ghost hunter’.
11
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Seated Circle Activities

Group size 12-25

Level 1

Aim: To introduce group members to passing balls or sounds from person to person
without dropping the balls, or forgetting the sequence.
Average time: 1-2 minutes per activity round.
Material/preparation: A circle of chairs (same height and style) for all the participants.
Information for facilitators: This introductory activity is intended to warm up the group.
It is also very useful as an activity to gain the group’s ‘permission’ to work with them (see
Part Two). These are fun warm-up activities.

Catch-up
Ask the group to pass an object, ball,
beanbag etc around the seated circle
quickly; introduce another and
another, until there are nearly as
many objects as half the group
members. The objective is to avoid
having two or more objects in your
‘lap’ or possession together at the
same time. This activity is similar to
‘pass the parcel’ without the music.

Ghost hunter
Explain to the group that a ‘ghost hunter’ is hunting a friendly ghost and you need their
help to give ‘ghostie’ a chance to escape. To assist ghostie they must make an eerie
noise, a ghostly noise, through the circle. When the noise has been agreed it must start
with one person and pass through the whole group e.g. Wwwwhhhhhoooooooohhhhh!

Variation: As facilitator, invite anyone to make up their own version which the group
passes in the same manner.
Differing needs: All the seated circle activities provide a natural opportunity for people
who use wheelchairs to take an equal and active part. Seated circle activities are
intended to introduce the idea of inclusivity, openness and fun.
Closure: This activity can be used as part of an introductory activity sequence of perhaps
two to three activities, for example ‘Name pass’ or ‘Copy-cat’. Later in the programme
you could invite group members to choose or invent their own activity.
12
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Seated Circle Activities

Group size 12-25

Level 1-2

Aim: To introduce participants to developing trust and cooperative working.
Average time: 3-4 minutes per activity round.
Material/preparation: A circle of chairs (same height and style) for all the participants.
Information for facilitators: This introductory activity is intended to warm up a session. It
is also very useful as an activity to gain the group’s ‘permission’ to work with them.

Bumpers up
Invite each person in the seated circle to identify a partner opposite. Explain that this
activity involves changing places with their partner without bumping into anyone as they
change. On the second attempt, invite the group to close their eyes and fold their arms
across their chests. Introduce ‘stop’ as a safety word for the facilitator or anyone else.
Freeze on hearing the word. This activity involves trust and responsibility.

Chaos
First point across the circle and say the name of
someone, or say anything if you have forgotten
their name, for example, ‘apple’, ‘orange’ and so
on. Immediately you will attempt to occupy the
seat (or the nearest vacant seat) of the person you
are pointing at (or calling their name) without
making any contact with any other person. It’s fun
to follow the first round immediately by another.
It’s chaos!

Differing needs: For ‘Bumpers up’ cushions could be placed in front of the wheelchairs
and for ‘Chaos’ a wheelchair user could place themselves in front of the target seat. It will
still be ‘chaotic’!
Closure: These activities can be used in seated circle form or a general melee, as part of
a warm-up and introductory sequence.
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Seated Circle Activities

Group size 12-25

Level 1-2

Level 1-2

Aim: To introduce participants to seated activities which involve changing places.
Average time: 3-4 minutes per activity round.
Material/preparation: A circle of chairs (same height and style) for all the participants.
Information for facilitators: This activity is intended to warm up a session. It is also very
useful as an activity to gain the group’s ‘permission’ to work with them.

Seated wave
Explain to the seated group that they must organise themselves to change places with
the person sitting on their left or right, all at the same time. When the group have got
the hang of this, add one vacant chair and explain this time the idea is to create a
‘mexican’ type wave (including arms) as they change places to the left or the right.
Finally, when the whole group has achieved this, invite them to form the wave as directed
by you, the facilitator, i.e. ‘one to the right’, now ‘two to the left’ and so on.

Farmer, fox and chickens
Ask the group to number each participant
one, two, three, one, two, three and so
on, until everyone has a number. Inform
the group that ones are farmers, twos are
foxes and threes are chickens. Ask
everyone to stand up, mix and change
seats. The next part involves the farmers,
foxes and chickens finding each other
and sitting together (without speaking).
Everyone groups with their group by miming their grouping; miming to the wrong group
could mean that you are absorbed into that group rather than your own group.

Differing needs: For wheelchair users involved in the ‘Seated wave’, place a vacant chair
either side of each wheelchair. For the ‘Farmer, fox and chickens’ activity, ensure sufficient
room for wheelchair users to manoeuvre within the circle of chairs.
Closure: These activities can be used as part of a warm-up or introductory activity
sequence of perhaps two to three activities.
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Seated Circle Activities

Group size 12-30

Level 1-2

Aim: To introduce participants to mixing with others, getting into twos, threes etc or
sharing information with each other, particularly for groups who are meeting for the first
time.
Average time: 5-10 minutes per activity round.
Material/preparation: A circle of chairs (same height and style) for all the participants.
Two full sets of dominos or two packs of playing cards. Dominos can be used for up to
25 people and cards for up to 30 people. For groups with smaller numbers, if you are
using cards, remove one card from each pack for every person below 30 (e.g. remove the
Ace, King, Queen and Jack of spades if you only have 26 players). In the same way
remove the corresponding dominos from each set.
Information for facilitators: This introductory activity is intended to warm up a session
and provide participants with an opportunity to mix/introduce themselves – a ‘getting to
know you’ type activity. Invite group members to share information about themselves if
they wish.

Domino partners
Give each person two different dominos, or two playing cards, and ask everyone to find a
partner who has the same domino numbers on either end of the dominos, or similar
playing cards. When completed, ask them to find as many people with a similar number
of numbers, for example all the ‘twos’. Alternatively, place the two playing cards together
(similar to a domino) and find a partner with the same numbers on their cards (ignore the
suits and count Jack, Queen and King as 10, 11 and 12 respectively).

Mix and match
Invite the group to ‘network’ with anyone who has the
same number as they have on their dominos or playing
cards. For example, if you have a 2, 4, 6 and a 1 on your
dominos you must find everyone with a 2 or a 4 or a 6 or
a 1 or more of the numbers you hold. For cards you may
have Jack, 10, 4 and Ace over different suits, find anyone
with the same cards or same numbers, ignoring the suits.
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Differing needs: For people who would not be able to see the dominos choose a set
with defined dots and have Braille information attached to the playing cards (available
from RNIB).
Closure: These activities can be used in seated circle form or a general melee, as part of
a warm-up or introductory sequence. It is best to limit ‘introducing’ and ‘sharing’ type
domino or card activities to one or two per session.
Note: This activity allows group members latitude in the people they make contact with
because they have effectively three or four comparable partners to connect with. This
ensures some emotional safety at the introductory and warm-up stage.

16
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Seated Circle Activities

Group size 12-25

Level 1-2

Aim: To introduce participants to mixing with others, getting into twos, threes etc or
sharing information with each other.
Average time: 3-4 minutes per activity round.
Material/preparation: A circle of chairs (same height and style) for all the participants.
Two full sets of dominos or two sets of playing cards for up to 25 people (dominos) and
30 people (cards) although groups of 8, 12 and 15 people work well too. When using
dominos, if you have fewer than 28 people you should take out pairs of cards or dominos
accordingly. Place the cards or dominos face down in order e.g. dominos should be blank
to blank, one to one, making a complete connected circuit. Cards should be in suits, Ace
through to King.
Information for facilitators: This introductory activity is intended to warm up a session
and provide participants with an opportunity to mix/introduce themselves – a ‘getting to
know you’ type activity. This is a fun warm-up or introductory activity.

Seated domino circuit
Ensure the circle contains enough chairs for the size of the group and place one domino
on each chair. Give out one domino per person from a different set which must not be
revealed to anyone.The domino circle should be face down on the vacant seats. Then
invite the whole group to rearrange themselves so that they are adjacent to the domino
on the chair and then must find their match.To do this each member of the group must
momentarily look at a domino and return it face down to the seat. The activity is
complete when everyone is adjacent to their identical domino which can now be
revealed and left face up. Remember, this activity can also be undertaken using playing
cards. This activity works best with 15+ group members.

Domino line up
Ensure every member of the group has one domino and ask the group to form lines with
all the twos e.g. domino 2 with a blank; 2 with a 1; 2 with a 2; and 2 with a 3 and so on.
If there are spare dominos place them on a chair to symbolise a person. It is up to the
group to decide how they line up, whether together or in separate lines.
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Differing needs: For people who would not be able to see the dominos choose a set
with defined dots and which have Braille information attached to the playing cards. This
activity could also provide an ‘empathic’ activity if you invited sighted members to
undertake the activity with their eyes closed. Those members who can communicate in
sign language have an advantage.
Closure: This activity can be used as part of a warm-up or introductory activity and could
also provide an ‘empathic’ activity if you invited sighted members to undertake the
activity with their eyes closed.

18
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Seated Circle Activities

Group size 12-25

Level 1-2

Aim: To introduce participants to mixing with others, getting into twos, threes etc or
sharing information with each other.
Average time: 3-4 minutes per activity round.
Material/preparation: A circle of chairs (same height and style) for all the participants. A
full set of playing cards for up to 30 people, although groups of 8, 12 and 15 people
work well too. For smaller numbers take out a sequence of cards i.e. remove Ace, Jack,
Queen and King from the same suit.
Information for facilitators: This introductory activity is intended to warm up a session
and provide participants with an opportunity to mix/introduce themselves – a ‘getting to
know you’ type activity.

Seated card circuit
This activity involves every seated group member taking a playing card without revealing
the card to any other person. The whole group must now reorganise their seating
arrangements so that all the clubs, diamonds, hearts and spades are sat together in what
they believe to be the correct sequence e.g. Ace, 2, 3, 4 and so on.
Optional: Once the group has completed the task invite them to share information about
themselves with the person on their right and left. The whole activity could be repeated
once more or twice if time allows.

Secret signal
Explain that every person in the group must decide on a number between 1 and 4
without telling or indicating it to anyone else in the circle. Everyone in the circle is to
meet and shake hands with or wave to as many others as possible. When shaking hands,
without speaking, they will try to identify if the other person has the same number as
themselves. Once this has been established they must find others of the same number.
The activity is complete when all four groups have identified their other members and sat
in the same area of the circle of chairs.
Alternatively every person could pick a card or domino and without revealing the
total number of symbols, use this as their secret signal (use say fours, twos, Kings and
nines).
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Differing needs: People who would not be able to see could have Braille information
attached to the playing card.
Closure: This activity can be used as part of a warm-up or introductory activity. Both
activities can be used together or with other mixers or introducers, although we suggest
they are limited to one or two in the early stages of a programme.
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Standing Circle Activities Information Sheet
Many of the standing circle activities provide an easy to understand, visual image of what
is required, for example, changing places across the circle, or passing a ‘world ball’
(beach ball or inflatable globe) from person to person. The passing of a ‘world ball’
provides an opportunity to establish a positive focus for inclusive and team-like
behaviours.
World ball activities provide a simple yet effective sequence of activities to set the scene
and empower the group to take responsibility for itself. We refer here to Facilitation
Information in Part Two.
When using ‘World ball 1’ and ‘World ball 2’, we remind facilitators of the value of careful
use of words. In this case, ask the group ‘to pass the ball across the circle’. It is highly
likely the group will kick, hit or otherwise ‘misuse’ the world ball. However this is an
opportunity to stop the group and ask them (in a neutral voice) to remind you what the
task they were given was.
To ensure all the information is given, repeat in a neutral voice what has been said (resist
the temptation to ask for more information, let the group be responsible for telling you
at their pace). If necessary repeat all the answers from the group over again.
Usually this will give you all the activity information you gave the group. Invite the group
to do the activity again – by implication they will now follow the original activity brief.
However this must not be suggested by you as facilitator, it must come from their own
efforts.
Following the group’s near correct or correct
attempt at the activity, ask them if they
would like to set a number of passes, 20 to
50 seems to be usual. Next they can agree a
target time to complete the number of
passes. Eventually the group will realise
passing the world ball around the circle is
most effective. This must be achieved
without your help, hints or suggestions.
This simple introductory activity is highly
effective in setting the scene for creativity in
an inclusive and team-like manner.
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If you have influenced the process in any way you will have reduced the effectiveness of
the experiential learning.
Facilitation style indicators (covered in greater detail in Part Two – Facilitation)
– Red: Avoid giving yourself a high profile; your role here is to facilitate the group to
recognise that they are responsible for their learning.
– Amber: Involve the group, ask them if they want to do the activity again or offer
another world ball activity.
– Green: Once the activity has started, relax, reduce your profile – less is more!
Here there are three complementary facilitative processes; maintaining a ‘soft’ and
relaxed profile; sensitivity to the needs of the group; providing opportunities for the
group to ‘choose’ to take part in the fun type activities.
However, ‘World ball’ 1, followed by ‘World Ball 2’, has the potential to effortlessly
establish within the group their own responsibility and potential for learning.
For example, by asking the group in a relaxed neutral tone ‘remind me, what were you
asked to do for this activity?’ you will probably be given some, but not all, the
information that was originally given to the group. To obtain further information, simply
repeat what the group said, ‘pass the ball; stand on the pad’ and so on. It is also likely
the group will add rules that were not in your original briefing.
Here you may be tempted to correct them; however if you do, you will have made the
learning easier and inhibited the experiential learning process. It would be better to
repeat the information the group has given you; it is likely someone will correct this and
the group will have taken responsibility for its learning.
In ‘World ball 2’, when you ask the group to see how many consecutive passes they can
make, later introducing a time element, the group will most probably realise passing the
world ball around the outside of the circle is more effective than passing the world ball
across the standing circle.
If, on the other hand, you feel you must ‘tell’ the group, in whatever way, how to do the
activity, then you are only demonstrating: (a) That you do not trust the group’s ability to
learn for themselves (b) That you are clever because you know the answer.
The latter may seem harsh but think it through yourself and see what you think.
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Standing Circle Activities

Group size 12-25

Level 1-4

Aim: To introduce group members to passing the inflated ‘world ball’ (beach ball) across
the standing circle. This activity is an important ‘scene setting’ activity.
Average time: 2-3 minutes per activity round, normally 10 minutes in total.
Material/preparation: One inflated world ball (beach ball or inflatable globe) and the
group assembles in a standing circle. Place discs or mark spots with chalk in a circle, one
per person.
Information for facilitators: The ‘World ball 1’ and ‘World ball 2’ introductory activities
are intended to set the scene for inclusive and team-like behaviours. They also
demonstrate how the group are empowered to seek their own creative solutions. The
remainder involve fun yet challenging activities.

World ball 1
Invite the group to form a circle facing inwards. Each group member must have one foot
anchored to the floor – on a chalk line or circle or pad. Explain the group must pass the
world ball between each other without it touching the ceiling, floor or any other objects.
The idea is to pass the world ball as many times as you can. They may need several
attempts. Do not intervene if group members are unfocused. When the group has had a
few attempts, interrupt and ask the group to remind you what they were told to do. Refer
to the information sheet.

World ball 2
This time ask the group to set a target, the targets offered may be between 20 and 100.
Here we suggest you invite the group to add 10 to their highest score so far. After a
couple of passing sessions, which could well involve passing to friends or hitting,
punching or throwing the world ball quite hard,
suggest to the group I have been watching you
and I feel you could make 50 passes in one
minute. What do you think? In any event
suggest they give it a go.

Note: It is at this stage the group may recognise
the benefit of passing the ball around the circle
rather than across the circle. Just say well done
and move on to the next activity (see ‘Learned
Helplessness’ in Part Two).
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Differing needs: For groups with members using wheelchairs it is suggested
these activities become seated activities, as they work equally well from a seated
position.
Closure: This activity is unique in that it is intended to set the scene for the group,
regarding taking responsibility for their own learning. That learning should now be a
feature of how the group work together. World ball 2 should follow on from World ball 1.
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Standing Circle Activities

Group size 12-25

Level 3

Aim: To introduce group members to passing the inflated world ball (beach ball) across
the standing circle.
Average time: 2-3 minutes per activity round, normally 10 minutes in total.
Material/preparation: One inflated world ball (beach ball or inflatable globe). Place
pads, carpet tiles, or mark with chalk a circle for everyone to stand on, place a single
marker (Spot) or four different coloured markers (Smarties). NB: Ensure the pads/carpet
tiles have non-slip bottoms.
Information for facilitators: The ‘World ball 1’ and ‘World ball 2’ introductory activities
are intended to set the scene for inclusive and team-like behaviours. They also
demonstrate how the group are empowered to seek their own creative solutions. The
remainder involve fun yet challenging activities.

Spot world ball
This involves bounce-passing the world ball via a ‘spot’, i.e. tha ball must bounce inside
the hoop or on the mat before it is caught. A disc (or carpet tile) or hoop will suffice.
Everyone must pass and receive the world ball once per round.

Multiple spot world ball
This involves four different coloured spots (carpet tiles or hoops) – each time the world
ball is bounce-passed it must touch a coloured spot in a sequence, say, red, green,
yellow and blue. Alternatively someone could shout a colour out just as you are about to
throw the world ball.

Word world ball
Choose any of the above versions of ‘World ball’ and invite everyone to think of a phrase
incorporating the word ‘world’ in the phrase to be said at the moment of passing the
world ball e.g. ‘I’m on top of the world’.

Plan ‘Z’ world ball
As facilitator, invite anyone to make up their own version of how the group should pass
the World Ball. However, it is important to ensure the group is ready for this.
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Differing needs: For groups with members using wheelchairs it is suggested these
activities become seated activities as they work equally well from a seated position.
Closure: Please note, when used as suggested, the above combination of world ball
activities have the potential to set the scene in such a manner as to empower learning
through experience.
Note: The above combination has been found to be particularly successful. However you
may have your own ideas or want to develop your own set of activities.
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Standing Circle Activities

Group size 12-25

Level 3

Aim: To introduce group members to crossing from their side of the standing circle with a
partner opposite. This can be a timed activity.
Average time: 2-3 minutes per activity round.
Material/preparation: One hoop, pad or carpet tile. Alternatively, for some activities, four
different coloured hoops, pads or carpet tiles are needed. N.B. Ensure the pads and carpet
tiles have non-slip bottoms.
Information for facilitators: These are fun yet challenging activities, which can also be
timed, with the group invited to improve upon their time. If there are an odd number of
members in the group do not propose a solution – they should find a solution themselves.

Crossover 1
Involves preparation for ‘Crossover 2’ Explain
to the group they must choose a partner on
the far side of the standing circle. The group is
responsible for organising everyone to change
places in pairs, each pair simultaneously
crossing over the hoop, pad or carpet tile and
touching in mid-air, for example a high five,
and shouting their names or something silly
like Geronimo. Note the hoop, pad or carpet
tile must not be touched. Be safe!

Crossover 2
Involves placing four coloured hoops, pads or carpet tiles in the centre of the standing
circle. Again the group is invited to change places with the person opposite but this time
they must step in the same hoop/pad/carpet tile as their partner. The next pair must use
different feet to step in the same hoop/tile, i.e. first pair right feet, second pair left feet
and so on. To add to the challenge the crossover pair must use a different pad, tile or
hoop to the previous pair. This can be timed.
Differing needs: The Crossover activities are suitable for those who use wheelchairs
because it is easy to adapt the activity guidelines e.g. changing places, or changing
places and touching a carpet tile or pads (not hoops) can be designated to one wheel or
another.
Closure: It is possible to link up to three ‘circle’ activities before the group’s focus
becomes distracted.
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Standing Circle Activities

Group size 12-25

Level 3

Aim: To introduce group members to crossing from their side of the standing circle with a
partner opposite. This can be a timed activity.
Average time: 2-3 minutes per activity round.
Material/preparation: One hoop, pad or carpet tile. Alternatively for some activities,
four different coloured hoops, pads or carpet tiles are needed. N.B. Ensure the pads and
carpet tiles have non-slip bottoms.
Information for facilitators: These are fun yet challenging activities, which can also be
timed, with the group invited to improve upon their time.

Crossover 3
Involves placing four coloured hoops, pads or carpet tiles in the centre of the standing
circle. Again the group is invited to change places with the person opposite, but this
time they must not step into a coloured hoop or pad or carpet tile at the same time as
their partner. (Wheelchair users use pads or carpet tiles with wheels touching the pad or
carpet tile). They must step over the designated coloured hoop, pad or carpet tile.
Someone in the group (or the facilitator) can call the colour. To add to the challenge, the
crossover pair can shout their names or something silly. This can be timed. Be safe!

‘Ooops!’

Crossover 4
Involves placing four coloured hoops, pads or carpet tiles in the centre of the standing
circle. Again the group is invited to change places with the person opposite but this time
they must step into a coloured hoop or pad or carpet tile at the same time as their
28
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partner when they cross. However, this time the group or facilitator will agree a colour
sequence e.g. red, blue, green and yellow. To add to the challenge the crossover pair
can shout their names or something silly. This can be timed. Be safe!

Differing needs: The Crossover activities are suitable for those who use
wheelchairs because it is easy to adapt the activity guidelines e.g. changing
places, or changing places and touching a carpet tile or pads (not hoops) can
be designated to one wheel or another.
Closure: It is possible to link two ‘circle’ activities before the group’s focus becomes
distracted.
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Standing Circle Activities

Group size 12-25

Level 3

Aim: To introduce group members to passing a hoop around the circle and unravelling a
small group of tangled group members.
Average time: 2-3 minutes per activity round.
Material/preparation: For Pass the hoop, 1-3 hoops or rope loops or 2 metre (or longer)
climbing slings.
Information for facilitators: These fun yet challenging activities can be used in the
warm-up phase or as an energiser. They are fun too! The aim here is to have maximum
involvement, so the more hoops available to be inserted into the standing circle the
better.

Pass the hoop
Invite the group to stand in a circle holding hands, or offer an object, for example, a
deflated balloon, piece of rope or slip of paper. Break the joined circle at one point and
place the hoop or rope loop over the shoulder of one person. Invite the group to pass
the loop around the circle without breaking the circle. Once the hoop or rope loop is
being passed insert another, and so on, until all the loops etc. are being passed around
the circle.
‘A classic – but fun!’

Human knot
Ask the group to divide into groups of 10-12 and form an inward facing circle. Invite the
group to raise their right hands and reach across the circle and grasp the right hand (or
slip of paper) of someone opposite. Now invite the group to raise their left hand, reach
across the circle and grasp someone else’s left hand (or slip of paper). Now ask the group
to reform the standing circle without letting go of each other’s hands.
‘Another fun variation on a classic!’

Differing needs: For Pass the hoop, when some group members are using
wheelchairs, have a larger loop, double it up and fasten it in 6 to 8 places with
masking tape, which means that people can pass through the smaller loops,
but the loop can be expanded to allow a wheelchair user to pass through.
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Where possible only the person in the wheelchair can untie the masking tape to allow the
loop to pass over and under the wheelchair – ask them what rules they want to make.
Suggest that the masking tape is replaced around the rope again, after the wheelchair
user has passed through the loop.
Wheelchair users can be included in the Human knot. Care must be taken to ensure that
participants, especially wheelchair users, are neither injured, nor have their arms or body
stressed or strained – take care and have stop! as a safety word when everyone freezes
and waits for further instructions.
Closure: Either of the two activities described above can act as a bridge in a session or
can be used in their own right. They are old favourites.
Note: ‘Pass the hoop’ and ‘Human knot’ can involve slips of paper on which is written a
concern, issue or need, converting the activity into a ‘symbolic’ activity. Refer to Symbolic
Link activities in the Facilitation Tools section in Part Two.
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Standing Circle Activities

Group size 12-25

Level 4-5

Aim: To involve the whole group (or groups) in a series of creative (sequential) solutions
with the potential to make a significant creative breakthrough or ‘paradigm shift’.
Average time: 12-15 minutes for ‘Light Speed 1’ and ‘Light Speed 2’.
Material/preparation: One light or sound activated ball – triggered by significant
movement i.e. dropping or throwing hard.
Information for facilitators: It is very important for facilitators to allow the group their
own creative solutions without ‘intervention’, suggestions or ideas. This has significant
potential for creative solutions but patience and a low profile are required: use it later on
in the programme when the group appears ready.

Light speed 1
Invite the group to form an inward facing circle involving 10-12
per group. Invite the group to pass the ball across the circle, with
each person catching the light ball only once. You must remember
the sequence (order of catching) and the light ball must return to
the first person to throw. i.e. ‘start and finish with the same
person’. Invite the group to successfully complete the throwing
and catching sequence one more time. The motion sensitive
trigger within the ball must not be activated.

Light speed 2
Invite the group to pass the ball in reverse sequence without
activating the ‘trigger’ i.e. the ball must remain dormant. Once the group has successfully
passed the ball in this way suggest it is possible to set a time. Once a time has been set,
invite the group to improve the time e.g. ‘I know this can be achieved in less than 10
seconds’, said in a reassuring manner. Repeat the process until no further improvement
appears possible, and then suggest they do it again, and again. If the motion sensitive
trigger within the ball is activated the ball must be returned to the start.
Differing needs: This activity is suitable for all abilities and group members using
wheelchairs have equal value and worth in the creative sequence process. For people
whose catching skills are challenged by this activity use a more spongy or tactile light ball.
Closure: This activity involves the potential to make a series of creative leaps, providing
the potential for a ‘creative realisation’ or ‘paradigm shift’. Celebrate the achievement
made and return at a later date if necessary. It is important not to comment on possible
solutions even if you are invited to!
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Standing Circle Activities

Group size 12-25

Level 3

Aim: To introduce group members to working together to form different shapes using a
rope circle without letting go of the rope.
Average time: 10-20+ minutes. Numbers: 8-12 per rope circle, up to three noncompeting circles.
Material/preparation: Two 5-10 metre ropes tied together in a circle.
Information for facilitators: This activity should only be introduced when the group has
completed several sessions as it can be quite challenging.

Rope sketch triangle 1
Provide two 5-10 metre loops of rope (or tie shorter pieces together to achieve a similar
length). Put the loops together and ask all the group members to hold onto both ropes.
Ask alternate members to let go of one of the ropes: then ask the remaining members to
let go of the other rope (this means one circle of rope is held by one set of people and
the other is held by a separate group). Without moving their hands both groups must now
work together to form a 'perfect' triangle. This is the first part of this activity.

Rope sketch triangle 2
Carrying on from the previous activity, ask
one of the groups to manoeuvre their
triangle so that, when viewed from above,
the two triangles together form a regular six
pointed star with their eyes closed.
Differing needs: This activity is wholly inclusive; group members who are using
wheelchairs can be as involved as all other members. With this activity there is no
distinction between abilities.
Closure: All the rope activities can be quite challenging; it may be useful to celebrate the
group’s positive efforts, celebrate what has been achieved and invite the group to revisit
this activity later in the session or programme. One of the rope activities is sufficient for a
significant part of a programme. Both activities are really interesting although challenging.
Note: This activity must be undertaken in a physically safe, flat working environment i.e.
free from hazards or obstacles.
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Standing Circle Activities

Group size 12-25

Level 3

Aim: To introduce group members to working together to form different shapes using a
rope circle without letting go of the rope.
Average time: 10-20+ minutes. Numbers: 8-12 per rope circle, up to three noncompeting circles.
Material/preparation: 1 x 10 metre rope or climbing tape tied together in a circle.
Information for facilitators: This activity should only be introduced when the group has
completed several sessions as it can be quite challenging.

Rope sketch envelope
Provide a 10 metre length of rope or tie several short pieces of rope together to achieve
a similar length. Ask the group to rearrange themselves to make an ‘envelope’ shape
with the rope with their eyes closed. The whole group must remain in contact with the
rope at all times (both hands) although they can slide their hands along the rope. This is
a significant challenge. An example of the ‘envelope’ is in the photocopiable section at
the end of Part Two.

Rope sketch star
Provide a 10 metre length of rope or tie several short pieces of rope together to achieve
a similar length. Ask the group to rearrange themselves to make a ‘Star’ shape with the
rope. The whole group must remain in contact with the rope at all times (both hands)
although they can slide their hands along the rope and have their eyes closed. This is a
significant challenge particularly if you change the shape of the star significantly, i.e. one
pointer longer than the others. Alternatively you could mark out the shape on the floor
and ask the group to match the shape and request the group do not talk after they have
agreed their plan of action — eyes must be closed throughout. An example of the
‘Rope sketch – five pointers’ is in the photocopiable section at the end of Part Two.

Differing needs: This activity is wholly inclusive; group members who are using
wheelchairs can be as involved as all other members. With this activity there is no
distinction between abilities.
Closure: Both the rope activities above can be quite challenging; it may be useful to
celebrate the group’s positive efforts, celebrate what has been achieved and invite the
group to revisit this activity later in the session or programme. One of the rope activities
is sufficient for a significant part of a programme.
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Line Activities Information Sheet
The overall objective here is for the group to work in a single or double line formation
by communicating effectively what is required or has been agreed and working
co-operatively to achieve this. Individuals can easily recognise their position in the line
and what they should or could do to successfully complete the activity.
Many of the line type activities have distant origins in formation sequences e.g. country
dancing or marching; however that is not to suggest in any way they should be treated as
such. Let the group find their own creative solutions.
Those who are familiar with outdoor challenges will recognise the activity involving lining
up on a telegraph pole or log. However, many have been adapted to fit into classroom
or indoor training rooms.

‘Roundabout’ activity (example)
Part One – ‘Line up all facing the same way.’

Part Two – ‘This activity involves the whole group. As a group you must all jump
and turn to face the opposite direction, landing on the ground at the same time.
You have three attempts and must not speak during each attempt.’

Note: On this occasion the facilitator’s instructions have been placed in speech marks
and should be quoted as written. For the facilitator’s information only: one creative
solution would be to use a noise or sound as a ‘start signal’. There will be many other
creative solutions, leave it to the group!
As a facilitator it is important not to drop hints or suggestions on how the group could
improve their performance. If the group have completed the activity quite well, but not
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‘perfectly’, no problem. Celebrate the successes and if necessary suggest the group can
come back to this activity at a later date if they want. This would provide the group with
an opportunity to monitor their own progress at a later date.
Facilitation style indicators (covered in greater detail in Part Two – Facilitation)
– Red: Avoid giving yourself a high profile, this will encourage the group to work
together and own their own achievements.
– Amber: Involve the group, ask them if they want to do the activity again, or offer
another type of activity and suggest the group can always try this activity later if
they wish.
– Green: Once the activity has started, relax, reduce your profile – less is more!
Here there are three complementary facilitative processes: maintaining a ‘soft’ and
relaxed profile; sensitivity to the needs of the group; and providing opportunities for the
group to ‘choose’ to take part in the fun type activities.
For example, this activity provides a ‘positive image’ of the various tasks, these images
are easy to understand and provide a positive experiential learning vehicle. Once the
activity information has been passed to the groups it is advisable to let the activity do its
work, so to speak.
Note: If possible lay out the line or lines prior to the session. Alternatively invite
members of the group to lay out the lines for you. They will appreciate the invitation.
Useful hints:
1. Line activities provide a challenge because those group members at the outer edges
of the line may find it difficult to communicate with the middle and vice versa.
2. A few of the line activities have the potential to provide uniquely creative solutions
while others involve effective organisation and co-operation.
3. Crossing lines for group members using wheelchairs is something they do everyday, it
is just a matter of the group finding a way to include a wheelchair. It is important not
to intervene, or try to help because that will interfere with the group’s experiential
learning process. Refer to the ‘Learned Helplessness’ section in Part Two.
4. Offering the group, say, three opportunities to complete a line crossing activity is just
a bench mark; if necessary offer the group another three goes, even another.
5. Activities involving changing places may involve the group developing their own
interpretation of the rules. Let them interpret the rules as they see fit or to suit their
abilities. Trust the group to find their own solutions because they probably would if
you weren’t there.

36

PositiveImageEffectLayoutNewB5

3/10/08

11:08 am

Page 37

Line Activities

Line Activities

Group size 12-25

Level 3-4

Aim: For one or two separate groups to move as one, in a line, then turn and face the
opposite direction.
Average time: 5-10 minutes per three attempts.
Material/preparation: Mark out a single line with chalk, masking tape, rope, or scratch a
line on the ground. Refer to diagram below.
Information for facilitators: This activity involves organisation, co-operation, flexibility,
with fallibility as a natural consequence of attempting to improve on time.

Group pirouette 1
Invite the group to line up in lines of about 12-15 (for larger groups have two lines).
Explain that the group must remain in a line, as they are now, and turn the line, as a
whole, to face the opposite direction. They can have three attempts.

Group pirouette 2
Invite two or more groups to line up in lines of about 12-15 fairly close to each other.
Explain the groups must remain in a line, as they are now, and turn the line, as a whole,
to face the opposite direction. The closeness of the two lines will require the groups to
co-operate with each other to synchronise passing each other. Sketch out a plan on
paper to ensure you get the distances correct. They can have three attempts.

Differing needs: Wheelchair users and those with other abilities have an equal role to
play in this activity.
Closure: It is useful to link up to three line activities, because they are easy to set up, use
and fun too!
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Line Activities

Group size 12-25

Level 3-4

Aim: For two small groups to cross over a line together when facing inward.
Average time: 3-5 minutes per cross over.
Material/preparation: Mark out two parallel lines approximately three metres apart with
chalk, masking tape, rope or scratch a line on the ground. Refer to diagram below.
Information for facilitators: This activity involves two lines of people walking over from
their line to the other group’s line, turning to face inwards and stepping over both lines
simultaneously. The activity involves complex co-operation, communications and
organisation. It should be fun too!

All crossover
Invite the two separate groups to cross over from their side to the other group’s position,
cross the line and face inwards. Each group must then cross the line in front of them at
the same time. This can be a timed activity and the whole group could be invited to
improve on its time.

Differing needs: For group members who use wheelchairs or have mobility, hearing or
sight needs, the group will probably recognise the importance of being inclusive. Again
this is a difficult situation because group inclusiveness and team-like behaviours must be
generated within the group. Wheelchair users could, for example, ‘hop’ a wheel over the
line or just cross in time with the other group members. However, this is for the group to
recognise or decide; this is a difficult facilitative dilemma because being ignored or left
out could be emotionally stressful.
Closure: It is useful to link up to three line activities, because they are easy to set up,
use, and fun too!
38

PositiveImageEffectLayoutNewB5

3/10/08

11:08 am

Page 39

Line Activities

Line Activities

Group size 12-25

Level 3

Aim: For the whole group to cross over a small gap with all feet landing on the other side
together i.e. at the same instant.
Average time: 3-5 minutes per cross over, allow for three attempts per trial.
Material/preparation: Mark out two parallel lines approximately 15cm apart with chalk,
masking tape or rope as illustrated below.
Information for facilitators: This introductory activity involves organisation, co-operation
and flexibility. Fallibility is part of experiential learning. It should be fun too!

Cross the gap
The whole group must place their forward foot on the ground beyond the gap together
i.e. at the same moment/instant.

15cm

Differing needs: Wheelchair users can cross the second line in time with everyone’s feet
touching the ground.
Closure: ‘Cross the gap’ followed by ‘Cross the brook’ is a useful combination.
Material/preparation: Mark out two parallel lines approximately one metre apart with
chalk, masking tape, rope or scratch a line on the ground as illustrated below.

Cross the brook
The whole group must place their forward foot in the ‘brook’ (gap between the lines) at
the same moment and then step out of the brook together i.e. at the same moment.

60cm

Differing needs: For wheelchair users it is possible to lay two parallel lines (the same
width as the wheels) for the wheelchair user to cross the brook. Group members with
different mobility needs could be required to step on ‘pads’.
Closure: Changing the focus of the next activity, say a whole group fun activity, works well.
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Line Activities

Group size 12-25

Level 3-4

Aim: For the group to cross over (in an X formation) making contact with a marker or
stepping in a hoop without touching other team members. This is a timed activity and
the group will be invited to improve on its time.
Average time: 3-5 minutes per crossover.
Material/preparation: Place a circular pad, carpet tile or hoop in the centre of the
activity area. Invite the group to divide into four roughly equal smaller groups and line up
in a cross formation with the pad, carpet tile or hoop at the centre. Refer to the diagram
below. Note: the composition of the ‘roughly equal’ groups is for the group to decide;
uneven groups provide additional challenges which the group must recognise for
themselves, and then decide on what changes they must make in order to complete the
activity.
Information for facilitators: This activity involves organisation, co-operation, and
flexibility with fallibility as a natural consequence of attempting to improve on time. The
group is invited to inprove upon their original time. It should be fun too!

4 team crossover
This activity involves the whole group.
Explain to the groups that this activity
requires each line crossing over with the line
opposite e.g. ‘N’ crosses with ‘S’ followed by
‘E’ crossing with ‘W’ simultaneously. This
process is repeated until every member has
crossed. During the crossover each person
must make contact with the pad, carpet
square or the ground inside the hoop. This is
a timed activity.

Differing needs: Group members using wheelchairs make an equally effective
contribution.
Note: This provides a fun activity with a similar challenge to a gymnastic crossover
display. Bumping into each other and going out of sequence is all part of the activity.
Leave the group to sort out any issues of odd numbers.
Closure: This activity works well with ‘4-way coloured lily pad crossing’. Alternatively
move on to another activity and return to ‘4-way coloured lily pad crossing’ later in a
session or programme.
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Line Activities

Group size 12-25

Level 3-4

Aim: For the group to cross over (in an X formation), making contact with their own
designated coloured pad without touching other team members. This is a timed activity
and the group will be invited to improve on its time.
Average time: 3-5 minutes per crossover.
Material/preparation: Place four circular pads or carpet tiles of different colours in the
centre of the activity area. Invite the group to divide into four roughly equal smaller
groups and line up in a cross formation with the pad or carpet tile at the centre. Refer to
the diagram below.
Information for facilitators: ‘4-way coloured lily pad crossing’ adds significant difficulty
to the previous 4-way crossover activity. The group will be in a position to reflect upon
the processes and success of the previous activity and adapt their strategies accordingly.
This is a great follow on activity to ‘4 team crossover’, probably later in the programme.

4 team pad crossover
This activity involves the whole
group. Explain to the group that
this activity involves each line
crossing over with the line opposite
e.g. ‘N’ crosses with ‘S’ followed
by ‘E’ crossing with ‘W’, similar to
‘4 team crossover’. During the
crossover each person must make
contact with their group’s coloured
pad, carpet square or hoop. This is
a timed activity and the group will
be invited to improve on its time.
Note: For added fun and challenge ask the group to undertake the activity without
speaking. Alternatively invite everyone to say a name, word or silly word at the moment
they cross with their opposite number.
Differing needs: Group members using wheelchairs make an equally effective
contribution.
Closure: This activity provides a positive image of success; improving on the original time
is a measure of group efficiency and improved performance.
Trying a less challenging activity next is recommended!
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Line Activities

Group size 12-25

Level 3-4

Aim: To introduce group members to changing position in their line-up within given
constraints.
Average time: 2-3 minutes per activity round.
Material/preparation: Prepare two parallel lines approximately 10-15cm apart for ‘Line
change 1’ (similar to a flat horizontal telegraph pole) and remove one of the lines for
‘Line change 2’.
Information for facilitators: These are fun yet challenging activities which can also be
timed, with the group invited to improve upon their time.

Line change 1
This activity involves the group lining up between two parallel lines (10cm apart) without
touching the floor/ground beyond the lines. Ask the group to rearrange themselves by
age, height, coloured clothing (e.g. rainbow spectrum), shoe size – the potential list is
endless. Be sensitive because not everyone is happy to have certain physical
characteristics highlighted!

Line change 2
This activity involves the group lining up on a single line marked on the ground or floor.
They may touch the floor or ground on either side providing they do not lose contact
with the line. This time ask the group to rearrange themselves in another order.

Differing needs: Group members in wheelchairs could be required to keep one wheel
within the parallell lines or on the single line.
Closure: Both these activities can be used together and provide an interesting
progression of effective co-operation and creativity.
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Line Activities

Group size 12-25

Level 4-5

Aim: To introduce group members to changing position in their line within given
constraints.
Average time: 2-3 minutes per activity round.
Material/preparation for ‘Line change plus’: Place a single rope or length of climbing
tape (not masking tape) on the floor, sufficient for the group to line up with one foot on
the line. For ‘Line change pads’ place a line of pads (A4 paper will also do) spaced in
such a way as to allow group members to step with ease from one to another.
Information for facilitators: This activity involves using a rope or tape to form the line.
Both ‘Line change plus’ and ‘Line change pads’ have the potential for the group to ‘think
outside the box’ i.e. develop creative solutions.

Line change plus
Invite the group to line up with one foot on
the rope or woven tape line. Explain that you
would like them to change places, for example
using height order etc, using such words as
‘everyone must remain in contact with the
rope/tape’. Now leave the group to develop
their own solutions. Avoid any desire to ‘help’.

Line change pads
Invite the group to stand on a pad (or sheet of A4 paper). Explain that you would like
them to change places, e.g. in age order, using such words as ‘everyone must remain in
contact with the pads (or sheets of paper) the floor must not be touched by any part
of your body’. Now leave the group to develop their own solutions. Resist any
temptation or desire to help or advise.
Differing needs: In the case of wheelchair users the group can find its own strategies.
Avoid making suggestions as this may interfere with the creative thinking process.
Closure: ‘Line change plus’ and ‘Line change pads’ have the potential to develop
originally creative solutions; however the group may not be ready or just needs space. As
facilitator you can always come back to this activity at a later date.
Note: ‘Line change plus’ and ‘Line change pads’ have the potential to be used in
conjunction with messages or symbolic links. See ‘Symbolic Links’ in the Facilitation Tools
section in Part Two.
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Line Activities

Group size 12-25

Level 2-4

Aim: To introduce group members to filling a restricted space, to ‘Fill the gap’.
Average time: 5-10 minutes for completion of ‘Fill the gap 1’ and ‘Fill the gap 2’
combined.
Material/preparation: For ‘Fill the gap 1’, prepare two parallel lines approximately 15cm
apart and one metre long. For ‘Fill the gap 2’ mark out a number of small rectangular
areas between one metre square and half a metre square. When completed there should
be sufficient space for everyone to ‘stand’ in the spaces provided but only just – a really
tight squeeze. Experience will tell how small the space should be.
Information for facilitators: ‘Fill the gap 1’ followed by ‘Fill the gap 2’ provides two
linked activities that find creative ways to ‘fill the gap’. Part one does so in a way that
inevitably leads to being ‘up close and personal’. Part two carries on the theme of Part
one; however as each rectangle is removed a greater challenge is placed on the group.

Fill the gap 1
Place two short parallel lines about 15cm
apart and a metre long, with a start and
finish line. Teams of four or five must fill the
gap perfectly, no overlaps, no gaps.

Fill the gap 2
This is a follow on activity to ‘Fill the gap 1’.
Invite the group to find a ‘rectangle’ and fill
the space within. When all the rectangles are full ask the group to change to another
rectangle, and as they do so remove the largest rectangle from use. Continue this
process until only the smallest rectangle remains.
Note on safety: This activity has the potential for group members to become over
enthusiastic. This will require a higher than usual facilitative profile to ensure a safe
environment is maintained.
Differing needs: Group members in wheelchairs could be required to keep one wheel
within the parallel lines or on the single line. Alternatively, they could be given priority to
situate themselves where they wish with other group members taking a subordinate
position.
Closure: Both these activities can be used together and provide an interesting
progression of effective co-operation and creativity.
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Rectangle Activities Information Sheet
Rectangle activities are set within a layout where the boundary is important to each
particular activity. For example, it may be that group members can only enter the inner
space under certain conditions. Alternatively, a group member may enter and cross the
inner space guided by their partner who will remain outside the boundary line.
In some instances the rectangle is divided into an open ‘matrix’ to aid the organisation of
the activities.
Rectangle activities offer a wide variety of activities, with the potential to add or develop
your own. Some activities involve simply working together to achieve everyone landing
at the same time i.e. ‘Splash Down’, while others involve ‘typing out’ letters or numbers
in a given sequence or to answer a given question. These are fun yet quite challenging
because the group will naturally gravitate to improving on its achievements and
performances, adding to the original challenge.
Other activities are at a slower pace, perhaps involving the group’s collective wisdom
or talents involving memory and commitment to complete the activity. These include
‘Fishing fleet’, ‘Hidden crossing’ and ‘Matched pairs’ amongst others. Groups may also
choose to use a rectangular boundary for activities in other categories.
Facilitation style indicators (covered in greater detail in Part Two – Facilitation)
– Red: Here a slightly higher profile may be required to get things organised or
to ensure safety is everyone’s focus (with emphasis on safety – a facilitative
balance).
– Amber: Involve the group, ask them if they want to do the activity again or offer
the group options.
– Green: Here again, once the activity has started, relax, reduce your profile – less is
more!
Here there are three complementary facilitative processes: maintaining a ‘soft’ and
relaxed profile; sensitivity to the needs of the group; providing opportunities for the
group to ‘choose’ to take part in the fun type activities.
For example, this activity provides a ‘positive image’ of the various tasks, these images
are easy to understand and provide a positive experiential learning vehicle. Once the
activity information has been passed to the group it is advisable to let the activity do its
work, so to speak.
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Note: If possible lay out the ‘Rectangle’ or ‘Matrix’ prior to the session. Alternatively,
invite members of the group to lay out the lines for you. They will appreciate the
invitation. It really doesn’t matter if the lines are ‘straight’ or the whole thing imperfect,
by letting the group lay out the rectangle in their own way another activity may spring to
mind. That’s the point of creative thinking.
Useful hints:
1. For Keyboard activities there are two strategies you can employ:
(a) Allow the group to observe the layout of the letters or numbers; however, this will
aid them when undertaking the task.
(b) Insist the group does not see the numbered or lettered layout until you give the
go ahead, in practice they can stand to one side or face outwards from the
rectangular boundary.
2. Activities like ‘Typing’ are energetic activities that require co-operation, creative
solutions, spontaneous thinking and flexibility.
3. Only introduce a timed element to keyboard activities if you consider the group is
capable of accommodating the added challenge this will bring.
4. Activities involving memory or strategy i.e. ‘Matched pairs’, ‘Hidden crossing’, etc.,
may require more time – allow for this in your planning.
5. The activities involving spelling or numbers are not intended to bring an educational
aspect to the activities. In practice we suggest this should be strongly resisted
because the ‘educational’ experiences of many children, young people and young
adults are not necessarily ‘positive’.
6. We suggest spelling and number activities should be offered as part of an overall
programme when the group seem willing to undertake these types of activities.
7. Any form of ‘word formation’ or number sequences should be written on cards as
part of the preparation. This way the group can choose to discard a ‘word’ or
number sequence should they wish to!
8. The challenge of number and letter activities is not really related to solving a
mathematical or 'spelling' type problem but how effectively they can type out the
solution — so aiding the solution is particularly helpful here.
9. There are ten keyboard activities to provide variety, although we have found
returning to an activity can be fun too, especially if that activity had achieved a set
time. The group may wish to challenge their own previous time.
10. There are also a number of Rectangular activities involving pads with or without a
matrix. These can, like those in point 8, be returned to, and the group may judge
their own individual and team-like development.
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Rectangle Activities

Group size 12-25

Level 3-4

Information sheet

START

FINISH
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Rectangle Activities

Group size 12-25

Level 3-4

Aim: For the group to spell out known words, be given number sequences, or type out
the alphabet in a normal or given sequence on lettered pads within a rectangular
boundary.
Average time: 3-5 minutes per activity set.
Material/preparation: Place circular pads or carpet tiles containing letters of the
alphabet within the rectangular boundary in a random pattern. For word spell activities
ensure there are additional letters; use about a quarter of Scrabble letters as a model.
Refer to diagram below.
Information for facilitators: This activity involves organisation, co-operation, flexibility
with fallibility and retrials. When using the group spell option, have a selection of word
cards ranging from easy to difficult. Invite the group to choose the level of difficulty. The
group is invited to set a time and improve upon their original time.

Typing
This activity involves the whole group. Explain to
the group that the letters on the pads or carpet
tiles can be used to type out various words. When
the group are typing, only one member of the
group is allowed in the rectangle at any one time.
More than one person in the rectangle and the
activity must be restarted. This can be a timed
activity.

C
L
C

A

G
K

U

W

C

C

V
I
D

H

Z

I

C

M

P

X

C

O
Z

S

B

C

F
A

U

D

Straight alphabet
This activity involves the whole group. Using a full alphabet placed on carpet tiles, discs
or A4 sheets, invite the group to type out the alphabet Z through to A or A through to Z.
A useful and fun follow-on is to have the group start typing, say, A through to Z and the
facilitator (or group member) calls ‘Reverse!’ The group then reverse from that point
down to A, then jump over to Z back to the original point of ‘Reverse’. Several reversals
cause chaos!
Differing needs: Wheelchair users can touch the pads with their left or right wheel; other
mobility needs might point with a stick or direct a partner.
Closure: This activity provides a positive image of success; improving on the original time
is a measure of group efficiency and improved performance. Typing out words is fun. This
activity can be followed by ‘4-way coloured lily pad crossing’, a small group crossover
activity, to give a change of focus.
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Rectangle Activities

Group size 12-25

Level 3-4

Aim: For the group to organise and touch numbered pads within a rectangular boundary,
setting a time which the group will be invited to improve on. For the group to organise
a simple crossword on paper using as many of the letters in the rectangle as possible, then
invite the group to type out each ‘crossword’, 1 across folllowed by 1 down, and so on.
Average time: 5-10 minutes per activity set.
Material/preparation: ‘Number lists’: Place a circular pad or carpet tile containing
numbers from 1 through to 35 within the rectangular boundary in a random pattern.
‘Crossword’ requires a set of letters, use about a quarter of Scrabble letters as a
model. These pads can be made from pondliner with the numbers on one side and the
letters on the other.
Information for facilitators: This activity involves organisation, co-operation, flexibility,
fallibility and retrials. When using the group ‘Crossword’ option have a selection of word
cards ranging from easy to difficult, give them to the group and let the group choose.
Invite the group to choose the level of difficulty. Consider inviting the group to set a time
and improve upon their original time.

Number lists
For added fun and challenge ask the group to undertake the activity without speaking.
Alternatively use numbered pads or carpet tiles and challenge the group to touch
numbers, say 35 through to 1 or 1 through to 35 on a timed basis. Alternatively try
complex number patterns e.g. placing highest/lowest numbers at either end and in a
normal sequence in the middle. Give the group a ‘crib card’ – see example below.
1 29 3 27 5 25 7 28 9 30 10 11 12 13 14 15 16 17 18 19 20 29 8 27 6 26 4 28 2 30

Crossword
This activity is in two parts:
1) The group write on paper a simple crossword using, for example, names, games,
fruit etc., and set an order e.g. 1 across = Leo, 2 down = John and so on. See
overleaf.
2) Invite the group to type out the cross-word as written starting with (1) then (2) and
so on until all the words have been typed out by the group. Only one person may
be inside the boundary at any one time.
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Paper plan
(2)

(1)

L

E

J

D

O

O

H

E

T

T

Y

N

Differing needs: Wheelchair users can touch the pads with a designated wheel.
Closure: Not all people enjoy the idea of spelling even when it’s involved in fun activities.
It is important to recognise that some very creative people have difficulties recognising
letters, numbers and how to spell words. It’s OK to spell ‘creatively’ it’s not a crime! We
suggest one spell type activity per session.
Note: This has the potential to be used in conjunction with positive feedback messages
or affirmations. See ‘Symbolic Links’ in the Facilitation Tools section in Part Two.
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Rectangle Activities

Group size 12-25

Level 3-4

Aim: For the group members to answer given simple maths puzzles and type out the
answer within given constraints; for the group to decide on five names of group
members and the group to type the names within given constraints.
Average time: 5-10 minutes per activity set.
Material/preparation: Place circular pads or carpet tiles containing a letter of the
alphabet or number within the rectangular boundary in a random pattern, dependent on
which activity is to be undertaken. Ensure additional letters are available, use say a
quarter of Scrabble letters as a model.
Information for facilitators: This activity involves organisation, co-operation, flexibility
with fallibility and retrials. When using the group spell option have a selection of word
cards ranging from easy to difficult. Invite the group to choose the level of difficulty. The
group is invited to set a time and improve upon their original time.

1 Plus 1
Invite the group to divide themselves equally along each side of the rectangle. Provide
some simple sums and place these on a card – one each side. Invite the group to select
as many cards as they wish and share them. Type out the answer to a given ‘maths’
question. Each side acts independently. When a side has chosen a question and agreed
the answer, they type it out; however no more than one person can be within the
boundary at any one time. Two group members can be allowed at a later stage for
added difficulty.

Five names
Invite the group to choose five names and then type (spell) all five names without
discussion on a timed basis. Once a time has been set, invite the group to repeat the
process; however none of the names used on the ‘first practice’ can be used again. The
intention is to act quickly, spontaneously and with flexibility without losing time. This
activity can be chaotic fun!

Note: The idea here is to empower the groups involved in this activity. It is not intended
to ‘reinforce’ any educational challenges; it is however a fun way to work as a group to
complete word and number associated activities.
Differing needs: Touching the pads for wheelchair users can be in the usual manner.
However, it is important to recognise some very creative people have difficulties
51

PositiveImageEffectLayoutNewB5

3/10/08

11:08 am

Page 52

Positive images – positive effect

recognising letters, numbers and how to spell words. Allow the group to use its collective
wisdom and accept their creative solutions because the activity is not based on a formal
educational model. It’s about working together as an effective group incorporating
inclusive and team-like behaviours.
Closure: Both the above activities can be used one following the other. However the
high energy of these activities should perhaps be balanced with a more sedate one after.
Here you could consider a positive affirmation or celebration of progress activity in a
seated circle (refer to Facilitation Tools in Part Two).
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Rectangle Activities

Group size 12-25

Level 3-4

Aim: For the group to type out different alphabet sequences or numbers in random order
within a rectangular boundary.
Average time: 5-10 minutes per activity set.
Material/preparation: Place circular pads or carpet tiles containing a full set of letters of
the alphabet within the rectangular boundary in a random pattern. Alternatively lay out
pads with numbers 1 through to 35 randomly.
Information for facilitators: This activity involves organisation, co-operation, flexibility
with fallibility and retrials. The group is invited to set a time and improve upon their
original time. For added challenge invite the group to redistribute the letters or numbers
between each attempt or consider having two people in the rectangle at the same time.

Given numbers
Explain to the group that you will hand them a card with the numbers 1 to 35 written in
random order left to right. As a group they must type the number in the order given. Only
one person may be in the rectangular boundary at any one time and letters must be
touched once during each attempt. This can be a timed activity. Thinking and organising
time is limited.

Given alphabet
Explain to the group that you will hand them a card with the alphabet written in random
order left to right. As a group they must type the alphabet in the order given. Only one
person may be in the rectangular boundary at any one time and each person must touch
a letter once during each attempt. This can be a timed activity. Thinking and organising
time is limited.

Note: It is recognised that this is a variation on a previous activity; however the challenges
build on the previous activities in a fun way. It can be used as a preliminary activity to Word
spell.
Differing needs: Wheelchair users can touch the pads with a designated wheel. It is
important to recognise some very creative people have difficulties recognising letters and
numbers, and remembering number and letter sequences can also be a challenge.
Different hearing and sighted abilities may also require consideration and possible support.
Closure: Both the above activities can be used together, however any follow-up activity
would benefit from a change in pace and avoidance of the use of letters and numbers.
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Rectangle Activities

Group size 12-25

Level 3-4

Aim: ‘Word spell’ involves the group spelling out known words from a selection presented
on cards within a rectangular boundary. ‘Word eliminator’ involves the group selecting as
many words as possible to eliminate the letters on the pads.
Average time: 5-10 minutes per activity set.
Material/preparation: Place circular pads or carpet tiles containing letters of the alphabet
within the rectangular boundary in a random pattern. Ensure additional letters are
available, use about a quarter of Scrabble letters as a model.
Information for facilitators: These activities involve organisation, co-operation, flexibility
with fallibility and possible retrials. When using the group spell option ‘Word spell’, have a
selection of word cards ranging from easy to difficult. Invite the group to choose the level
of difficulty. The same cards can be used for ‘Word eliminator’. The group is invited to set
a time and improve upon their original time.

Word spell
In this activity the group are invited to spell out the words by touching lettered pads in the
correct spelling sequence. Only one person can be in the rectangle at any one time. The
idea is for the group to spell out as many words as possible – the length of the word is
irrelevant. If dissent occurs the rules of accepting words should be similar to Scrabble. Be
relaxed, it should be fun and not about correct spelling! Be a chilled facilitator!

Word eliminator
This activity is similar to ‘Word spell’, except during this activity each time a letter for a
selected word is touched that letter is removed. The idea is to end up with very few letters
or none at the end of the activity. The activity is finished when no other words can be
unspelt.
Note: Discussion time should be limited although a group could reset (restart) the activity
at any time.
Differing needs: Wheelchair users can use their wheels to touch the pads in the
usual manner. It is important to recognise some very creative people have
difficulties recognising letters, numbers and how to spell words. It’s OK to spell
‘creatively’ because what is important is how effectively the group select and
co-ordinate touching the various letters in the correct order.
Closure: ‘Word spell’ and ‘Word eliminator’ are a good combination, however it would be
sensible to move on to lighter, less wordy activities next.
54

PositiveImageEffectLayoutNewB5

3/10/08

11:08 am

Page 55

Rectangle Activities

Rectangle Activities

Group size 12-25

Level 3-4

Aim: ‘Splash down’ The group has to jump/step over the rectangular boundary line and
land as one, altogether, anywhere. ‘Pad splash down’ is similar to ‘Splash down’ except
this time they must land on a pad or chalk circle of any colour.
Average time: 3-5 minutes per activity set.
Material/preparation: For ‘Splash down’ mark a rectangular boundary. For ‘Pad splash
down’ add several circular pads or carpet tiles of different colours e.g. red, yellow, green
and blue. Alternatively, place coloured labels, pads, chalk circles or carpet tiles with the
colours written on them within the rectangular boundary in a random pattern. Refer to
diagram.
Safety: The floor must be safe, obstacle free and the pads or carpet tiles must not slip.
Think safe!
Information for facilitators: This activity involves organisation, co-operation, flexibility
with fallibility and possible retrials.

Splash down
The group lines up outside the rectangular boundary (add pads or carpet tiles later) and
is invited to jump over the boundary line and into the ‘pond’ with everyone landing
simultaneously. They can have three or more attempts. This activity leads onto ‘Pad
splash down’.

Pad splash down
Next add the different coloured pads, chalk circles or carpet tiles as illustrated on the
next page in a random pattern of your own choice or use the example shown above.
Invite the group to jump the boundary and land on any pad or tile irrespective of colour.
Differing needs: Here wheelchair users can opt to place a designated wheel or front
wheels in place of jumping. However, this is for the group to organise – avoid the
temptation to intervene.
Closure: This activity provides a positive image of success, improving each activity
provides progression from a simple ‘splash down’, to landing on coloured pads. We
suggest coming back to ‘Colours splash down’ and ‘ Multi splash down’ in a later session
or programme.
Note: All four Splash down actitivites have the potential to be used in conjunction with
messages or symbolic links. See ‘Symbolic Links’ in the Facilitation Tools section in Part
Two.
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Rectangle Activities

Group size 12-25

BLUE

YELLOW

GREEN

Level 3-4

RED

RED
YELLOW
GREEN

YELLOW
BLUE

BLUE
GREEN
RED

RED
YELLOW

GREEN
BLUE

This example is intended to illustrate the potential – now design your own format
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Rectangle Activities

Group size 12-25

Level 3-4

Aim: For ‘Colours splash down’ the group has to jump/step over the boundary line and
land on their allocated colour. ‘Multi splash down’ is similar to ‘Colours splash down’
except this time they must land on the colour designated by the facilitator.
Average time: 2-3 minutes per activity round.
Material/preparation: Prepare 20+ coloured pads or carpet tiles. Lay them out in a
random pattern within the rectangle with the colours visible, or place labels denoting the
colour of each pad or carpet tile.
Information for facilitators: This activity involves organisation, co-operation, flexibility
with fallibility and possible retrials.

Colours splash down
Each side of the rectangle is to be allocated a colour e.g. red, yellow, blue and green.
This time when the group is asked to ‘splash down’ each side must land partially or
wholly on the coloured pad allocated to their side. Care must be taken to ensure
everyone feels safe and is safe. Each side must return to their original positions for each
attempt.

Multi splash down
This time when the group is asked to ‘Splash Down’ everyone must land partially or
wholly on the coloured pad designated by the facilitator or one of the group. For
example if ‘red’ is called everyone must attempt to step partially or wholly onto a red
disc. The group members must return to their original start positions before each
attempt.This activity should only be undertaken when the group accepts the
responsibilities of such an activity. It is obvious care must be taken to ensure everyone
feels safe and is safe.
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Differing needs: Wheelchair users can take part in this activity; however care
should be taken to ensure the safety of all concerned. It may be helpful to
have a strip of masking tape approximately one metre long extending from
each pad. This extension can be used by wheelchair users, but this would still
be quite exciting for anyone in a wheelchair. If in doubt, ask the person in the wheelchair
for their opinion of what adjustments they consider would be appropriate.
Closure: Both the above activities have the potential to be lively and it may be
appropriate for the next activity to be of a slower pace.
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Rectangle Activities

Group size 12-16

Level 3-5

Aim: The aim of these activities should not be stated in the 'briefing' as it is for the group
as a whole to discover as part of their individual and collective learning experience. This
is very important.
Average time: 8-12 minutes per activity round.
Material/preparation: Prepare 6-8 red and 6-8 blue pads (or carpet tiles) for each group.
Ensure the pads are randomly distributed within the rectangular boundary but in such a
way that group members to step from using only their coloured pads.
Information for facilitators: The tiles or pads cannot be moved once in place. Refer to
‘Symbolic Links’ in Facilitation Tools section in Part Two.

2 way lily pad crossing
Invite the group to divide into two smaller
groups with each small group lining up along
opposite sides of the rectangle. Explain that
each small group must cross the open space
within the boundary using only the ‘lily pads’
without making contact with the floor. They
must avoid making contact or touching the
other group during their crossing of the ‘lily
pads’. In this activity the colours are irrelevant.

2 way coloured lily pad crossing
Invite the group to divide into two smaller groups with each small group lining up along
opposite sides of the rectangle. Explain that each small group must cross the open space
within the boundary using only the colour designated to their small group and without
making contact with the floor. They must avoid making contact or touching the other
group during their crossing of the coloured pads.

Differing needs: For groups with wheelchair users we suggest you allow a little more
space and lay out additional carpet tiles or pads using a different colour. The carpet tiles
or pads are to be used by wheelchair users to assist them in bridging any difficult gaps
between tiles or pads. These additional pads can be moved by other group members.
Closure: It is intended that a small group would use the 2 way activities and larger
groups the 4 way. However 4 way activities can be a little more challenging and this
should be taken into account when planning.
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Rectangle Activities

Group size 16-25+

Level 3-5

Aim: The aim of these activities should not be stated in the 'briefing' as it is for the group
as a whole to discover as part of their individual and collective learning experience. This
is very important.
Average time: 10-15 minutes per activity round.
Material/preparation: Prepare 6-8 each of red, green, blue and yellow pads or carpet
tiles (approximately one for each group member). Ensure the pads or carpet tiles are
evenly and randomly distributed within the rectangular boundary to allow group
members to step from pad to pad.
Information for facilitators: The tiles or pads cannot be moved once in place. This
activity also has the potential for ‘Symbolic Links’ referred to in the Facilitation Tools
section in Part Two.

4 way lily pad crossing
Invite the group to divide into four smaller groups
with each small group lining up along one side of
the rectangle. Explain that each small group must
cross the open space within the boundary using only
the ‘lily pads’ without making contact with the floor.
They must avoid making contact or touching the
other group members during their crossing of the
‘lily pads’. In this activity the colours are irrelevant.

4 way coloured lily pad crossing
Invite the group to divide into four smaller groups with each small group lining up along
one side of the rectangle. Explain that each small group must cross the open space
within the boundary using only the colour designated to their small group and without
making contact with the floor. They must avoid making contact or touching the other
group during their crossing of the coloured pads.

Differing needs: For groups with wheelchair users we suggest you allow a little more
space and lay out additional carpet tiles or pads using a different colour. The carpet tiles
or pads are to be used by wheelchair users to assist them in bridging any difficult gaps
between tiles or pads. These additional pads can be moved by other group members.
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Closure: It is intended that a small group would use the 2 way activities and larger
groups the 4 way. However 4 way activities can be a little more challenging and this
should be taken into account when planning. This activity also has the potential for
‘Symbolic Links’ referred to in the Facilitation Tools section in Part Two.
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Rectangle Activities

Group size 12-25

Level 3-5

Aim: These are whole group activities. Introducing group members to working as a
collective whole is part of the overall aim of the activity, when it may appear each small
team is or can be working for itself. ‘Sinking’ crossover activities require a significant
element of co-operation; however this is for the groups and the group as a whole to
recognise.
Average time: 10-15 minutes per activity round.
Material/preparation: Prepare one pad or carpet tile per person and ensure the pads or
carpet tiles are evenly and randomly distributed within the rectangular boundary. Use an
equal number of coloured pads or tiles, one colour per group, set randomly but in such a
way as to allow all groups to ‘almost’ use their coloured pads as a route through but not
quite. For groups of less than 16 use two or three groups of no less than four per group.
Information for facilitators: These fun yet challenging activities are unsuitable as a timed
activity as this would place pressure on individual small teams, undermining the potential
of working as a collective whole. The tiles or pads cannot be moved once in place. This
activity also has the potential for ‘Symbolic Links’ referred to in the Facilitation Tools
section in Part Two.

4 way lily pad sinking crossing
Invite the group to divide into four smaller groups with each small group lining up along
one side of the rectangle. Explain that each small group must cross the open space
within the boundary without making contact with the floor. Once a group member has
made contact with a pad, the pad is activiated and they must remain on the pad or the
pad will be removed.

4 way coloured lily pad sinking crossing
Invite the group to divide into four smaller groups with each small group lining up along
one side of the rectangle. Explain that each small group must cross the open space
within the boundary using their pads or carpet tiles only, without making contact with the
floor. Once a group member has made contact with a pad, the pad is activiated and they
must remain on the pad or the pad will be removed.
Differing needs: For groups with wheelchair users we suggest you allow a little
more space and lay out additional carpet tiles or pads using a different colour.
The carpet tiles or pads are to be used by wheelchair users to assist them in
bridging any difficult gaps between tiles or pads.
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Closure: 4 way activities can be a little more challenging and this should be taken into
account when planning.
Note: This activity has the potential for the group to ‘think outside the box’; it is
important not to take the ‘rules’ or constraints too seriously. Normally the group will be
following the information given, with hopefully their own unique solutions. This activity is
suitable to use mid-point onwards in a programme and naturally follows the earlier lily
pad activities.
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Rectangle Activities
Aim: For the group to organise
themselves in such a way as to find
their way from ‘Start’ to ‘Finish’
within given constraints. This was
originally a paper based activity
and can still be used as such.

Group size 8-12

Level 4-5

START

Average time: 8-10 minutes per
activity set.
Material/preparation: Mark
out a rectangular boundary
FINISH
approximately 4-5 metres by 3-4
metres. Now mark out ‘partial’ grid squares as indicated right, say 4 by 4 grid squares.
You will also need two pads or carpet tiles.
Information for facilitators: Both the ‘escape’ activities require the group to work
together to share their collective wisdom and creative solutions. The challenge here is to
agree on what plan or strategy will achieve an escape route.

Amazing escape 1
The group is invited to work together to find an escape from jail which is marked as
‘Start’, and exit at the marked break in any part of the external boundary. The group will
find one or two pads/carpet tiles in any cell other than ‘start’/’finish’. You must escape
from your cell, visiting every other cell to escape successfully. You may only go in and out
of each cell once. However, a pad or carpet tile in a cell indicates a warder and must be
avoided at all costs.

Amazing escape 2
Divide the group into four small groups, one for each corner. ‘Each team must escape
via the opposite corner without crossing the route of any other group’. Thinking
outside the box may involve taking a route outside the rectangle, although this is for the
group to recognise, without hints from the facilitator. Each member of the small group
can follow the same escape route as the other members of the same group.
Differing needs: For groups with wheelchair users who intend to physically follow each
escape route it would be helpful to have larger squares in the ‘matrix’. This activity can
also be used as a planning activity without physically crossing the matrix, or could be
used as a table top paper based activity.
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Closure: This activity involves creative thinking skills, and is a slow, thoughtful activity
which is best followed by an activity with a little more involvement and obvious images of
success.
Note: Amazing escape 2 has the potential for a significantly creative solution or
‘paradigm shift’, for example the group may decide to go outside the matrix; however
this is for them to recognise and should not be hinted at.
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Rectangle Activities
Aim: The group will use their
collective wisdom, strategies and
memory to identify the location of
the ‘local fishing fleet’ or to match
pairs of discs.
Average time: 8-10 minutes per
activity set.

Group size 8-12

Level 3-4

X

X

✓

X

X

✓

X

X

X

✓

✓

✓

Material/preparation: Mark
out a rectangular boundary
X
X
X
✓
approximately 4 to 5 metres by
3 to 4 metres. Now mark out
‘partial’ grid squares as indicated right, say 5 by 6 squares. Both activities can be
undertaken without a matrix framework; however each vertical and horizontal line must
have an identifying letter or number i.e. five across and three down. The facilitator should
make their own paper plan and set out the locality of various ‘fishing vessels’ (see page
47 for a photocopiable sheet).
Information for facilitators: The title ‘local fishing fleet’ is used in preference to military
connotations, because military activities involve a notion of ‘victory’, ‘the vanquished’,
winners and losers, which is not inclusive. Both activities involve the group working either
as a whole group or dividing into smaller groups; however the overall aim remains to use
the whole group’s collective wisdom, strategies and memory. It is not intended to be a
competition between smaller groups. Just fun!

Fishing fleet
Draw a matrix or pad layout and indicate on your plan the location of a ‘Deep Sea
Fishing Boat’ (3 pads), 2 ‘Inshore Fishing Boats’ (2 pads each), 4 ‘Yawl Fishing Boats’ (1
pad each). Divide the group into smaller groups, with each group lining up alongside the
boundary. Each team takes turns to call out a grid location e.g. 5 across, 3 down or Row
A across and Row Z down. A correct call is identified to the group; however the pads
remain the same. The aim is to locate the whole ‘fishing fleet’ in the smallest number of
attempts.

Hidden crossing
Draw a matrix or pad layout and indicate on your plan with an X the location of a hidden
crossing of the pads (as illustrated above), although this is not to be revealed to the
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group members. Divide the group into 2, 3 or 4 groups and invite the small groups to
line up along the boundary edges. Each small group takes turns to attempt to find the
hidden crossing. Stepping on a pad indicated with an X on your plan returns that group
member to the start and someone else attempts to cross. A successful crossing will
involve all group members. No record of which pads are labelled ‘X’ or ‘✓’ are allowed.
Note: The realisation of the group’s need to keep tally of which pads offer a safe route is
the responsibility of the group. However it is vital that the facilitator allows this to be the
group’s own process.
Differing needs: This is an inclusive activity although people with hearing and sighted
needs will require the group to ensure they are fully included in the process. Wheelchair
users can touch the pads with a designated wheel.
Closure: The pace here is slow – we suggest the next activity has a little more
involvement.
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Rectangle Activities

Group size 8-12

Level 3-4

Aim: The group will use their collective wisdom, strategies and memory to identify the
location of matched pairs of discs or hot card bingo.
Average time: 8-10 minutes per activity set.
Material/preparation: Mark out a rectangular boundary approximately 4 to 5 metres by
3 to 4 metres. Now mark out ‘partial’ grid squares, say 5 by 6 grid squares. Both activities
can be undertaken without a matrix framework; however each vertical and horizontal line
must have an identifying letter or number e.g. 2 A, 2 Z, or number pairs.
Information for facilitators: Both activities involve the group working either as a whole
group or dividing into smaller groups; however the overall aim remains to use the whole
group’s collective wisdom and strategies. It is not intended to be a competition between
smaller groups.

Matched pairs
Draw a matrix or pad layout and indicate on your plan the location of pairs of pads (or
tiles). Divide the group into smaller groups with each group lining up alongside the
boundary. Each group takes turns to call out a grid location e.g. 5 across, 3 down or row
A across and row Z down. A correct call is identified to the group; however the pads
remain the same. The aim is to locate all the pairs of pads in the smallest number of
attempts.

Hot card bingo
Shuffle a deck of cards and give each group ten cards which they must arrange face up in
their area. Have a deck of cards placed face down in the rectangle; divide the group into
four small groups; each group enters the rectangle and reveals a card (in silence) to the
count of five, then turns it over again; only one person can be in the area at any one
time. The first small group to match all their cards to the revealed card calls ‘Bingo’ can
count itself as being successful and another round can begin. There are three rounds per
activity.

Note: The realisation of the group’s need to keep tally of the ’Matched pairs’ or ‘Hot
card bingo’ is the responsibility of the group and theirs alone. It is vital the facilitator
allows this to be the group’s own process. However the facilitator or another group
member must keep some record of which cards have been revealed, in case of a
disputed result.
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Differing needs: This is an inclusive activity although people with hearing
and sighted needs will require the group to ensure they are fully included in
the process. For wheelchair users this activity could be undertaken at table
height.
Closure: The pace here is slow – we suggest the next activity has a little more
involvement.
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Rectangle Activities

Group size 8-12

Level 4-5

Aim: The group will use their
collective wisdom, strategies and
memory to complete ‘Matrix 4 way
connect’ and ‘Matrix crossword’.
Average time: 8-10 minutes per
activity set.
Material/preparation: Mark
out a rectangular boundary
approximately 4 to 5 metres by
3 to 4 metres. Now mark out
‘partial’ grid squares as indicated
right, say 4 by 4 grid squares.
Information for facilitators: Both activities involve the group working either as a whole
group or dividing into smaller groups; however the overall aim remains to use the whole
group’s collective wisdom, strategies and memory. It is not intended to be a competition
between smaller groups.

Matrix 4 way connect
Invite the group to divide into four smaller groups and allocate each group with their
own coloured pads or carpet tiles. Each group must connect as many of the same
coloured discs as possible. When four discs of the same colour are laid together the
activity is over. The group can have up to three attempts per activity round.

Matrix crossword
Invite the group to fill in the matrix with a complete ‘crossword’, using one letter only
from their names e.g. a person using ‘D’ from their name, might stand next to someone
using ‘O’ who might stand next to a person using ‘T’ making the word ‘DOT’. There can
be as many blank spaces as they wish provided everybody is involved. Explain that the
group can have as many or as few words as they wish and may use as many blank spaces
as suits them.
Note: Matrix 4 way connect is very difficult to complete unless the groups recognise they
must co-operate – that is that small groups competing against each other is not effective.
There is a message here but it is for the groups and the whole group to make this
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‘paradigm shift’. For ‘Matrix crossword’ any words or sort of spelling is acceptable e.g.
‘texting’.
Differing needs: It is important to make the matrix floor layout large enough to
accommodate wheelchair users, in this way all group members can participate fully and
feel included.
Closure: The above activities are intended to have a little fun without an emphasis on
competition or ‘correct’ spelling. The small groups interacting and working together as a
whole is important in the long term to enhance and support inclusive and team-like
behaviours.
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Chip or Block Activities Information Sheet
Block activities involve dominos and Jenga blocks which, when they have numbers
added to one flat side and letters to the other flat side, become versatile components
suitable for positive image activities. Chip activities include wooden draughts, plastic
chips e.g. plain ‘poker’ chips or even tops from sweet containers for the recycling option.
Although dominos can be used as blocks they can also be used as unique numbered
blocks, for example in ‘Seated domino circuit’, ‘Mix and match’, ‘Domino partners’ and
‘Seated domino circuit’, all activities covered in the Circle Activities Section.
Many of the ‘chip or block’ activities can be used at either level 2 or 3. They offer
differing levels of challenge; this may involve simple solutions with added difficulty,
improvement on time achieved, such as increased efficiency, or a wholly creative solution
(‘paradigm shift’).
In all cases these activities involve offering and listening to the ideas of others, perhaps
putting forward ideas and solutions of their own. For many group members this is an
emotional risk; what if the idea isn’t accepted? Many of these activities have been
developed to encourage the group to develop team-like efficiency or to seek a group’s
‘collective wisdom’ with a positive focus. Another advantage is that sometimes they offer
a fun way of getting to know everyone!
In practice there are probably many more solutions than have emerged so far. It is really
interesting to sit back and observe what solutions emerge. Less is more!
Here, we remind facilitators of the need for careful use of words. In many cases avoid
being drawn into going over the activity information or some constraint or other, as this
will distract the group from finding their own way, from using their collective team-like
behaviours and wisdom.
In many cases children, young people and young adults have been ‘taught’ to be
dependent on adults for information – see the section on Learned Helplessness in Part
Two. Developing a style of facilitation with the group that avoids taking on their
responsibilities for the activity will have a significantly beneficial effect over time. After all,
you are, as facilitator, inviting the group to undertake positive image and creative
activities themselves, rather than setting out the activity and within a short time taking
over the activity yourself. That would be self-defeating, reinforcing the group’s ‘learned
helplessness’. So again, less is more!
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Chip or Block Activities

Group size 12-25

Level 2-3

Aim: To lay out number blocks or chips in a sequence or
randomly as directed.
Average time: 2-3 minutes per attempt, allow for 3
attempts in 12 minutes.
Material/preparation: For ‘Your number’s up (blocks)’
find a short length of wood, table or board and rest on
something in such a way that the blocks will slide
downwards. If necessary fasten a block or something
similar to the bottom edge (masking tape will do) to prevent the blocks from slipping off
the bottom. With a rope or something similar, lay out a circle large enough for everyone
to be inside comfortably. For ‘Your number’s up (chips)’ place the base e.g. book, CD
case, or coaster, a short distance from the start/finish circle and ensure the chips are
numbered 1 to 35. Place the blocks or chips in a container between the sloping surface
or base and the start/finish circle.
Information for facilitators: Both these activities involve the group in organising, cooperating and adapting their contributions as and when necessary. It is a fun but
challenging activity.

Your number’s up (blocks)
Invite the group to assemble inside the rope circle. Explain this activity involves the
group lining up the blocks in sequence, say 1 through to 35, however every person must
pick up at least one block. Each person who picks up one or more blocks is responsible
for placing those blocks on the sloping surface; however once placed on the sloping
surface, a block can only be touched or moved by the person who originally picked the
block. Explain this is a ‘timed activity’ with the time starting when you or another group
member says ‘start’. The time finishes when everyone is safely back inside the circle.

Your number’s up (chips)
Invite the group to assemble inside the rope circle. Explain this activity involves the
group stacking the numbered chips in sequence, say 1 through to 35, however every
person must pick up at least one chip. Each person who picks up one or more chips is
responsible for placing those chips on the stack; however once placed on the stack a
chip can only be touched or moved by the person who originally picked the chip. Explain
this is a ‘timed activity’ with the time starting when you or another group member says
‘start’. The time finishes when everyone is safely back inside the circle.
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Differing needs: Where group members use wheelchairs or have difficulty
working at floor level, it is suggested a table or bench is used and organised
in such a way that everyone can have access or a view of the proceedings. A
sloping surface can be adapted to a table.
Closure: These activities are quite challenging and we suggest moving on to a different
style of activity afterwards.
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Chip or Block Activities

Group size 12-25

Level 3-5

Aim: To organise number blocks or chips along a line in a
given sequential order.
Average time: 2-3 minutes per attempt, allow for 3
attempts in 12 minutes.
Material/preparation: Your number’s really up – 1 requires
one full set of blocks or chips numbered 1 to 35 and Your number’s really up – 2 requires
two complete sets of numbers. Place a single line, straight or curvy (a circle even), along
the ground or along a table top. For YNRU – 2 arrange two lines 2 or 3 metres apart.
Arrange for a ‘start/finish’ circle some distance away from the activity area.
Information for facilitators: Both these activities involve the group in organising, cooperating and adapting their contribution as and when necessary. Remind the group that
the time will only count if they do the task safely.

Your number’s really up 1
The group must line up the numbered or lettered blocks starting with 1 through to 35 (or
A through to Z). Each person must pick up at least one block or chip each. Whatever
blocks or chips a person picks up, they are responsible for placing, moving or rearranging
their block or chip. Each block or chip must touch the line in some way. In practice each
person can only touch their own blocks or chips. Explain this is a timed activity with the
time starting when another group member says ‘start’. The time finishes when everyone
is safely back inside the circle.

Your number’s really up 2
The group must line up two sets of numbered or lettered blocks starting with 1 through
to 35 x 2 (or A through to Z x 2). Each set must be laid on a separate line although to
start with the blocks or chips will be mixed together. Each person must pick up at least
one block or chip each. Whatever blocks or chips a person picks up, they are responsible
for placing, moving or rearranging their block or chip. Each block or chip must touch the
line in some way. In practice each person can only touch their blocks or chips. Explain
this is a timed activity with the time starting when you or another group member says
‘start’. The time finishes when everyone is safely back inside the circle.

Note: Both these activities have the potential for a significantly creative solution or
‘paradigm shift’ in the way the blocks or chips are arranged. However that is for the
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group to see. These activities can also use dominos, i.e. blank to blank, one to one, until
the whole domino set is lined up in sequences.
Differing needs: Where group members use wheelchairs or have difficulty working at
floor level it is suggested a table or bench is used and organised in such a way that
everyone can have access or a view of the proceedings and wheelchair users can
manoeuvre.
Closure: Both these activities involve placing numbered blocks or discs in sequential
order. Clearly a change of pace would now be suggested.
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Small Group Activities Information Sheet
Small groups of say fours, fives or sixes can
work on separate tables or for those who
enjoy working at floor level divide the area
with lines e.g. set out two lines using
masking tape, rope or climbing tape in a
‘cross’ formation as illustrated.
Providing an opportunity to work in small
groups gives those who prefer this format a
means of developing their own inclusive and
team-like behaviours and skills.
Other activities can include word puzzles called ‘Wordles’ which offer opportunities for the
small group to work and learn together. Left to their own creativity it is surprising how
effective they are.
Another activity which provides an opportunity for the whole group to make effective
contributions and share the small group’s collective wisdom are ‘Tangram – not’, originally
called ‘Tangrams’ until a teacher took issue that the tangrams being used were not strictly
Tangrams at all. It is clear the point here was missed at several levels, however in
celebration of this event these are now called ‘Tangram – not’. (Well done, you’re famous!)
A truly creative activity involves ‘Picture doodles’ which are intended to involve the small
group in looking at almost abstract ‘Doodles’ and making an interpretation. There are no
right or wrong answers, only creative interpretations. However, you will need to create
your own cards.
Matchstick puzzles have long been a favourite, with many examples to be found in puzzle
books and on the Internet. Their use here involves the small group sharing ideas and their
collective wisdom, eventually arriving at a possible solution. Fun too!
Similarly puzzles using small discs or coins offer different styles of positive image activities.
There are many sources of ‘wordles’ or word puzzles available through the Internet;
however because of copyright we are unable to include them in this publication. Making a
selection of your own wordles on cards covered in plastic is a good investment of your
time and will last many sessions.
These are but a few of the potential small group activities that have been successful over
many years but no doubt you will have your own small group positive image activities.
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Small Group Activities

Group size 12-25

Level 3-5

Aim: For each small group to undertake several Matchstick puzzles with a view to sharing
their collective wisdom and possible solutions with the other groups.
Average time: 5-10 minutes per round.
Material/preparation: Cut lengths of dowel and paint the end black; alternatively plastic
straws make a useful set of ‘matches’. Select and draw a number of matchstick puzzles
and attach to card – one per card. Each puzzle can be set within a boundary circle for
added difficulty.
Information for facilitators: This activity involves smaller groups i.e. four to six, working
independently.

Matchstick puzzles
Lay out the initial matchstick puzzle in a circle or other boundary. Give the small group a
card with instructions on what they must consider to solve the puzzle. The card may also
carry instructions on procedure if appropriate; for example, one option is that each small
group must first discuss ideas, possible solutions and come to a consensus before any
single person places their hand inside the outer boundary.

Move three
match sticks
to change the
direction of
the fish

Possible
solution

Differing needs: We suggest using tables for those groups who would prefer not to sit
and work at floor level or those who use wheelchairs.
Closure: Matchstick puzzles go well with any other of the ‘small group’ activities and can
form a quiet warm down opportunity at the end of a session. One or two ‘small group’
activities per session seem sufficient.
Note: It is not intended to offer a variety of matchstick puzzles here as we feel there are
plenty already in circulation. The focus here is using small groups to develop positive
image activities in an inclusive and team-like manner as part of the overall session or
programme. Encouraging groups to discard a puzzle if necessary and move on to another,
or offering discarded puzzles to other small groups, even giving advice, works well. Small
group activities involve an element of recognising the whole group’s collective need.
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Small Group Activities

Group size 12-25

Level 3-5

Aim: For each small group to undertake several coin type puzzles with a view to sharing
their collective wisdom and possible solutions with the other groups.
Average time: 5-10 minutes per round.
Material/preparation: The activity ‘example’ requires four discs of one colour and four of
another. Alternatively four two-pence pieces and four ten-pence pieces will suffice;
however it goes without saying, don’t forget to get them back at the end!
Information for facilitators: This activity involves smaller groups i.e. four to six, working
independently. Select and draw a number of ‘disc’ puzzles and attach to card, one per
card. Each puzzle can be set within a boundary circle for added difficulty.

Disc puzzles
The four light-shaded discs on the left must change places with the four black discs to
the right in the minimum of moves. Discs can only move into a vacant space immediately
ahead; a disc can ‘jump’ one disc providing it is not their own and there is a space
available. Discs can only move forwards; each set moves alternately with the other.
When
completed

Differing needs: We suggest using tables for those groups who would prefer not to sit
and work at floor level or those who use wheelchairs.
Closure: Disc puzzles go well with any other of the ‘small group’ activities and can form a
quiet warm down opportunity at the end of a session. One or two ‘small group’ activities
per session seem sufficient.
Note: It is not intended to offer a variety of disc puzzles here because we feel there are
enough already in circulation. The focus here is using small groups to develop positive
image activities in an inclusive and team-like manner as part of the overall session or
programme.
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Small Group Activities

Group size 12-25

Level 4-5

Aim: For each small group to undertake a jigsaw puzzle either in small groups or as a
whole with a view to sharing their collective wisdom and possible solutions with the other
groups.
Average time: 5-10 minutes per round.
Material/preparation: Place a circle of rope or rectangular boundary sufficient for the
whole group to sit inside and move around. Alternatively place several tables together,
enough for everyone to sit around. Divide the area into four quarters sufficient for the
group divided as such. Place a flat board over the central cross to accommodate the
jigsaw’s assembly.
Information for facilitators: This activity can involve smaller groups i.e. four to six,
working independently.

4 way jigsaw
Invite the group to organise themselves into four small groups and
allocate each small group with a segment of the divided area.
Ensure each area has a roughly equal share of the jigsaw pieces.
Explain to the group that this activity involves reassembling a
small jigsaw within the centre of the area. However, each small
group can only offer a piece or pieces to other small groups i.e.
they cannot ask for a piece.

Jigsaw vision
When the jigsaw is complete you may want to invite the group to
assemble in a seated circle and turn the jigsaw over with the blank
side up. Ask the group: ‘What is there about the completed jigsaw
that reminds you of the activities you have been undertaking?’

Reverse jigsaw
It is possible to add another dimension to your small jigsaw by completing the jigsaw
yourself, turning it upside down and drawing a series of straight lines. Try a few to start
with: add more if necessary. When complete, break up the completed jigsaw and invite
the group to complete this upside down jigsaw – it can be quite challenging and fun.
Better to leave until later in a programme.
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Jigsaw edges and angles
This type of jigsaw is effectively homemade; a pattern for making your own square
‘Edges and Angles’ jigsaw is included in Part Two – Facilitation as a photocopiable sheet.
These types of jigsaws using ‘edges and angles’ can present a significant challenge and it
may be helpful to photocopy a quarter of the plan to offer to the group should that be
helpful – refer to photocopiable sheet.

Differing needs: We suggest using tables for those groups who would prefer not to sit
and work at floor level or those who use wheelchairs.
Closure: Jigsaw puzzles go well with any other of the small group activities and can form
a quiet warm down opportunity at the end of a session. However ‘Jigsaw vision’ has the
potential to encourage the whole group to recognise the significance of effective teamlike and inclusive behaviours, and has the potential for the group’s ‘paradigm shift’. It can
be used at any time during a programme in its own right.
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Small Group Activities

Group size 12-25

Level 4-5

Aim: To introduce small groups to interpreting word type puzzles.
Average time: 5-10 minutes per round.
Material/preparation: Make up cards, 5 x 10 cm, of word puzzles called ‘Wordles’,
through your own efforts (see illustration below) however there are many other examples
available from many sources. It is also really good fun asking the small groups to make
up their own, once they have experience and understand the underlying principle.
Information for facilitators: This activity involves smaller groups i.e. four to six working
independently. There are no right or wrong answers: it is about making intelligent
connections. It may be advisable to create your own ‘answer’ sheets.

‘Wordles’
Explain to the small groups that you are going to provide several cards for each small
group containing letters or simple illustrations. Each small group must then use their
collective wisdom and imagination to interpret the letters or illustrations into a phrase,
saying, or normal use of the English language including colloquialisms. See examples
below:
Up
Up + Away

The small groups may see this as ‘up, up and away’

A small group may see this as ‘dark corner’
Differing needs: Many people may prefer to work at table height, particularly those in
wheelchairs, or who find sitting at floor level difficult. Four to six people working around
a table works well. Experience informs us that the collective approach overcomes the
effect of the dyslexic ‘gift’.
Closure: ‘Wordles’ go well with any other of the ‘small group’ activities and can form a
quiet warm down opportunity at the end of a session. One or two ‘small group’ activities
per session seem sufficient.
Note: ‘Wordles’ are readily available on the Internet and provide a useful resource for
creating your own word puzzles. The effort is worth it in the end. It is not intended to
offer a variety of ‘Wordles’ here because we feel there are sufficient already in circulation.
The focus here is using small groups to develop positive image activities in an inclusive
and team-like manner as part of the overall session or programme.
82

PositiveImageEffectLayoutNewB5

3/10/08

11:09 am

Page 83

Small Group Activities

Small Group Activities

Group size 12-25

Level 4-5

Aim: To introduce small groups to using their collective wisdom and creativity to interpret
the ‘Picture Doodles’.
Average time: 5-10 minutes per round.
Material/preparation: Make up cards, 5 x10 cm of simple graphic type pictures called
‘Picture doodles’, through your own efforts (illustrated below). However there are many
other examples available from many sources. It is also really good fun asking the small
groups to make up their own, once they experience and understand the underlying
principle.
Information for facilitators: This activity involves smaller groups i.e. four to six, working
independently. There are no right or wrong answers. It may be advisable to create your
own ‘answer’ sheets as illustrated below.

Picture ‘doodles’
Explain to the small groups that you are going to hand out cards containing ‘Picture
doodles’ and these ‘Picture doodles’ can be interpreted as each small group see fit.
Explain there are no ‘right’ or ‘wrong’ answers, it is about using your collective creativity
and imagination. Suggest it is important for each small group to explore ideas and
having done so to choose the most appropriate in the small group’s judgement. See
example below:

Is it a vase or two heads facing each other?

Differing needs: Many people may prefer to work at table height, particularly those in
wheelchairs or who find sitting at floor level difficult. Four to six people working around a
table works well.
Closure: This activity can be used as part of a small group activity sequence of perhaps
two to three activities.
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Small Group Activities

Group size 12-25

Level 4-5

Aim: To introduce small groups to re-assembling a Tangram – Not or use the Tangram –
Not pieces to make creative patterns.
Average time: 5-10 minutes per round.
Material/preparation: Make enough of your own tangram type paper puzzles for one
per small group, add cardboard backing for durability, and cover in ‘sticky-back plastic’
for future use. Ensure each group has its own designated area i.e. cross formation.
Information for facilitators: This activity involves smaller groups i.e. four to six small
groups working independently. Solving the Tangrams – Not involves each small group
using their collective wisdom to solve a set ‘problem’. Each small group will then be
invited to share their creative results with other small groups.

Tangram – Not
Invite the group to divide into groups of four, five or six and assemble in a designated
area. Give each small group a Tangram – Not. We would suggest having one or two
different Tangram – Nots available to exchange when each small group has completed
the Tangram – Not or have decided to try another. Other small groups may choose to
share their collective wisdom, thus encouraging fellow group members.
Tangram – Not can also be used to create patterns and shapes that represent everyday
life or inanimate objects. For example, people, animals, cars, flowers, and so on.

Tangram – Not
creating shapes

Differing needs: Many people may prefer to work at table height, particularly those in
wheelchairs or who find sitting at floor level difficult. Four to six people working around
a table works well.
Closure: This activity can be used later in the programme of perhaps two to three
activities.
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Bits and Pieces Activities Information Sheet
Bits and Pieces activities involve those activities which do not naturally fall into the above
categories. That is not to say they do not have merit or could not be developed further
by enterprising groups, because the opposite is true.
Magazine and newspaper activities recycle these materials until
discarded to enter the usual recycling collections. The activities
include: using paper as ‘islands’ to cross open spaces, or to be
dropped from a height; dominos for domino races; ‘Little
Snappers’ using finger safe mousetraps which have proved most
popular with children and young people; and ‘Silkworm’ activities
involving knitting wool.
The activity ‘Comic revival’ involves the group in a seated circle divided into four smaller
groups. Each small group finds and reassembles a comic magazine; for added difficulty
this activity can be undertaken in silence. This has proved very popular with children,
young people and young adults.
The ‘Domino races’ have been set aside from the ‘getting to
know you’ use of dominos because a so-called domino race can
be enhanced by Jenga blocks. In practice they can be just good
fun too.
‘Little Snappers’ are so named after plastic finger
safe mousetraps. They add impact to activities
involving people guiding others who have closed
their eyes for the experience. Unlike most of the activity materials which can be
improvised or use recyclable materials, ‘Little Snappers’ requires the purchase of these
finger safe mousetraps. However, once purchased they are virtually indestructible and
great fun if painted with eyes and teeth.
‘Silkworm’ thread is any material that is sufficiently long and
pliable to be passed from person to person, or to hold a
miniature ‘Boson’s Log’, the latter being a single broom handle
held upright by eight to ten short ‘silk threads’. Wool is
inexpensive, can be reused and is commonly available. Who
knows, someone may have a ball of wool just waiting to be involved in ‘Silkworm’
activities!
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Bits and pieces activities

Group size 12-25

Level 4

Aim: The seated circle of group members, sub-divided into four smaller groups, are
invited to reassemble four complete ‘comics’ (one per small group) within certain
constraints.
Average time: 10-15 minutes per activity.
Material/preparation: Set out a circle of chairs sufficient for the whole group and divide
the circle into four segments. Have four complete, but different, comics with the central
staples removed. Mix up all the comic sheets in such a way as to make reassembling
each comic a challenge.
Information for facilitators: This activity involves organisation, co-operation, and
flexibility to undertake and complete the task. Communication skills can be further
challenged when this activity is undertaken in silence!

Comic revival
Invite the group to divide itself into four equal groups
and sit in those groups in a seated circle. There are four
separate copies of the same or different comics. Each
group must first identify a particular copy of the comic
they wish to put together; next they must give away
any pages they do not want; however they cannot ask
or hint to any other small group that they want a
particular page. This activity is about giving not asking!

Silent comic revival
Invite the group to divide itself into four equal groups and sit in those groups in a seated
circle. There are four separate copies of the same or different comics. Each small group
must first identify a particular copy of the comic they wish to put together; next they
must give away any pages they do not want; however they cannot ask or hint to any
other small group that they want a particular page. This is a silent activity. This activity is
about giving, not asking either verbally or non-verbally and is a significant challenge!
Differing needs: Group members who use wheelchairs will require a space left in the
circle chair layout. Others who have hearing or sighted needs will require the group’s
support; however ‘Silent comic revival’ puts hearing abilities on an equal par and those
who understand sign language are at an advantage, or at least empathically.
Closure: We suggest this activity is used later in a programme, using ‘Comic revival’ first,
with the silent version at a later stage.
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Bits and Pieces Activities

Group size 12-25

Level 3-4

Aim: The group assembles on a ‘Newspaper Island’ with the intention of seeing how
many folds of the newspaper can be achieved while the whole group remain on the
island. That is, no member of the group must touch the floor at any time.
Average time: Allow 10-15 minutes depending on the size of the group and the age of
the group members, e.g. eight members will find it easier than twelve depending on the
‘island’s’ size.
Material/preparation: Unravel several newspaper sheets and stick them together with
masking tape to form a square island. When completed it should be big enough for all
the group members to stand on the ‘island’ comfortably.
Information for facilitators: This activity involves some planning and organisation, cooperation and flexibility. This activity could be used again with the additional challenge of
not speaking.

Newspaper island
To start, the group assemble on the ‘newspaper island’. This activity involves the group
folding the ‘island’ while ensuring no member of the group steps onto the floor.

Differing needs: For groups with wheelchair users it may be helpful to reinforce the
‘island’ which will ensure wheelchair users can participate fully. Group members with
different mobility needs could use a standard chair for comfort or balance.
Closure: This activity is often slow and deliberate and we suggest a change of pace for
the next one.
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Bits and Pieces Activities

Group size 12-25

Level 3

Aim: The group divides into small teams of four to six, to transport a cup or beaker placed
on a stretched newspaper around a set course, without ‘spilling’ the ball placed on the
cup or beaker.
Average time: Allow 4-10 minutes depending on the distance to be covered and the
number of groups.
Material/preparation: Mark out a start and finish line with rope, climbing tape or masking
tape as illustrated below. Provide an ‘island’ feature – a collection of chairs will suffice
allowing enough space for a group to pass around. Have large sheets of newspapers
available or fasten sheets together with masking tape.
Information for facilitators: This activity involves some planning and organisation, cooperation and flexibility. This activity could be used again with the additional challenge of
not speaking. It may be helpful to place a flat object beneath the beaker such as a saucer.
Start
Direction of travel

Finish

Newspaper cup carry
This involves the group or groups holding a sheet of newspaper with both hands at its
edges in such a way as to balance a cup upright. The upright cup will carry a small ball.
The group or groups must start and finish behind the same line. Each group must carry
the newspaper under tension around the ‘island’ without the cup falling over, or the ball
becoming detached from the cup. Should that happen the group stops, puts the ball
back and continues. Note: using this activity outdoors allows water to be used in the cup
in place of the ball with the added potential of splashing on the paper supporting the
cup with interesting results!
Differing needs: Groups with wheelchair users will be allowed to use other means to
hold the paper.
Closure: This activity is often slow and deliberate and we suggest a change of pace for
the next one.
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Bits and Pieces Activities

Group size 12-25

Level 3

Aim: The group or groups cross a designated gap using separate magazine pages,
newspaper sheets or paper sheets without touching the floor in the gap.
Average time: Allow 10-20 minutes depending on the gap to be covered, the size of the
group and the age of the group members e.g. eight members will be quicker than twelve.
Material/preparation: Mark out a start and finish line with rope, climbing tape or masking
tape as illustrated below.
Information for facilitators: This activity involves some planning and organisation, cooperation and flexibility. This activity could be used again with the additional challenge of
not speaking.

Direction of travel

Cross that gap 1
This activity involves several smaller groups (6-8 are best) crossing the gap, however it is
not a competition between small groups. The groups cross a gap marked by two lines.
The whole group must start behind the same line and cross the gap without touching the
floor using sheets of paper. A simple way to judge how many sheets of paper are
required, is to place the sheets of paper in a line, from the start line towards the finish
line in the direction of travel. There should be sufficient sheets of paper to reach halfway
towards the finish line only. The sheets of paper can be lifted and placed as many times
as the group requires; however once placed they must be used where they lie. All sheets
of paper must be carried over the finish line.
Differing needs: Groups with wheelchair users will be allowed two additional sheets of
paper for the exclusive use of the wheelchair users. Group members with different
mobility needs could be given one extra sheet of paper.
Closure: This activity is often slow and deliberate and we suggest a change of pace for
the next one.
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Bits and Pieces Activities

Group size 12-25

Level 3

Aim: This activity is intended for smaller groups (6-8) or for more than one small group,
provided there is sufficient space for several areas. The group or groups cross a
designated gap using separate magazine pages, newspaper sheets or paper sheets
without touching the floor in the gap. When planning the layout, at least one gap should
be deceptively ‘unbridgeable’, that is, it comes to a dead end.
Average time: Allow 10-20 minutes depending on the gap to be covered, the size of the
group and the age of the group members e.g. eight members will be quicker than
twelve.
Material/preparation: Mark out a start and finish line with rope, climbing tape or
masking tape as illustrated below. Fix comic pages or newspaper sheets in strategic
positions to act as ‘islands’. Place your ‘islands’ randomly in the space to be covered.
Using the planks, adjust the ‘islands’ to allow the group several options to cover the
space, i.e. there should be more than one route across the space. Fold lengthwise comic
pages or newspaper sheets to make 10cm broad ‘planks’, four to six work well
depending on the size of the group and the distance to be crossed. Plan and trial the
positions prior to the session.
Information for facilitators: This activity involves some planning and organisation,
co-operation and flexibility.

Direction of travel

Cross that gap 2
This involves the group crossing a gap marked by two lines. The whole group must start
behind the same line and cross the gap without touching the floor using sheets of paper
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acting as ‘islands’. The ‘islands’ remain in place and are bridged using the paper ‘planks’
made earlier. If the floor outside of the islands or planks is touched the group could be
invited to ‘try again’, it is their choice. Everyone must cross the gap and all ‘planks’ must
be taken to the far side.
Differing needs: Groups with wheelchair users will be allowed two additional ‘planks’ for
the exclusive use of the wheelchair users. Group members with different mobility needs
could be given one extra sheet of paper.
Closure: This activity is often slow and deliberate and we suggest a change of pace for
the next one.
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Bits and Pieces Activities

Group size 12-16

Level 4

Aim: The group or groups have to ‘crack’ the combination code though a process of
elimination and effective communication.
Average time: Allow 10-20 minutes depending on the abilities of the group.
Material/preparation: Mark out a start and finish circle with rope, climbing tape or
masking tape as illustrated below. The combination barrels are screened from the group’s
view.
Information for facilitators: This activity involves some planning and organisation,
co-operation and flexibility. This activity is suitable for later in a programme and can be
used several times in a programme.

Group

scr
ee
n

Combination lock
The group or groups send one person in turn to visit the eight combination ‘barrels’, to
make a speculative attempt to identify the correct combination sequence. When a group
member identifies the first barrel in the combination sequence (confirmed by a nonparticipant observer), they convey the information back to the group and the next person
attempts to locate the next barrel in the combination sequence and so on.

Differing needs: Ensure there is sufficient space for wheelchair access; this will ensure
equal participation. Group members with sighted needs could be offered additional
assistance.
Closure: This activity is often slow, deliberate and provides a significant challenge;
therefore we suggest a change of pace for the next one.
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Bits and Pieces Activities

Group size 12-25

Level 3

Aim: The group will use their collective wisdom to arrange the most effective paper drop
and paper parachute onto a target area.
Average time: 5-10 minutes for each activity round.
Material/preparation: You will need a target area. Use old pages from magazines,
newspapers or sheets of A4 paper. For the parachute you will also need rolls of cotton
and masking tape and blunt scissors. Use crayons or felt pens if you require colourful
‘parachutes’ and have one safe chair for each group.
Information for facilitators: The paper drop involves each small group (6-8) agreeing on
how to drop their sheet of paper through a narrow hoop to hit and remain on target,
while standing on a chair. Simple! The paper parachute activity is suitable for a follow on
or to be introduced at a later date.

Paper drop
Invite the group to divide into groups of 6 to 8. Each group will be given a sheet of
paper. Explain that each small group must devise a way to drop the paper from a height
through a hoop onto the target where it must remain. One person from each team must
stand on the chair, raise their arm as high as possible and let the paper drop from that
hand. The paper must travel through the hoop on its way to the target. Each small group
is allowed three attempts – the closest to the centre of the target is their goal. Group
members may change roles. Be safe!

Paper parachute
Invite the group to divide into groups of four or five. Each group
will be given a sheet of paper, two metres of masking tape, two
metres of cotton and blunt scissors. Explain that each small
group must devise a way to drop the paper from a height, in the
form of a ‘parachute’ onto the target where it must remain. One
person from each team must stand on the chair, raise their arm
as high as possible and let the paper drop from that hand. Each
small group is allowed three attempts – the closest to the centre
of the target is their goal. Group members may change roles.
Be safe!
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Differing needs: Groups with wheelchair users could opt to launch their ‘parachute’ from
a window (providing this can be achieved safely) or some other vantage point, in this way
everyone can be fully included.
Closure: Changing the focus of the next activity to a whole group fun activity works well.
Note: It may be useful in certain circumstances to make a Symbolic Link with ‘Role
reversal’ (paper version) (see Facilitation Tools in Part Two) through a facilitated seated
circle, and involve the group in sharing their feelings or concerns. These concerns and
feelings could be connected with ‘getting rid’ of the support provided by, say, a
parachute (see Part Two – Symbolic Link activities in the Facilitation Tools section).
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Bits and Pieces Activities

Group size 12-25

Level 2-3

Aim: For the group to form into pairs (or threes if necessary) with each member crossing
a designated area with their eyes closed guided by their partner.
Average time: 3-5 minutes per activity set.
Material/preparation: Ten to twenty ‘finger safe’ plastic mousetraps painted to look like
crocodilians – ‘Little Snappers’. Lay out a rectangular area 4 x 5 metres. Add hazards such
as pads, blocks or rolled-up newspaper.
Information for facilitators: These activities involve group members working in pairs to
guide their partner through the Little Snappers from point A to point B either across the
rectangular boundary or along a pathway. Knowing the Little Snappers will snap shut
focuses the mind on the task, giving a clear positive image of what is required. It is
possible to guide two people across the area at the same time.

Night walk
Explain to the group this activity involves Little Snappers. Include clear instructions on
handling ‘dangerous’ Snappers (see safety point below). Invite the group to divide into
pairs, each pair receiving one or two Little Snappers per person, and instruct the pairs to
lay their Little Snappers inside the boundary area. When eveyone has finished there
should be no natural way through. If necessary add pads (which must also be avoided).
Explain that one person in each pair must travel from one end of the marked boundary to
the other and return with their eyes closed. They must be guided by instructions from
their partner who must remain still.

Pathway
Set out a narrow pathway, half a metre wide, with rope or masking tape, and set out the
Little Snappers in a random pattern – there should be no natural path through. The
intention is not to set off the Little Snappers as you guide your unsighted (eyes closed)
partner through the pathway. If a partner strays off the pathway by accident, they can be
offered a choice of continuing or returning to the start, and start over again. Eyes closed
are best for this activity, although being sighted or unsighted should be their choice.

Safety
The ‘finger safe’ mousetraps are sold as safe, however we recommend demonstrating the
safe opening of the Little Snapper mousetrap. When handing a Little Snapper to another
person do so at arm’s length. However, there is a balance to be achieved between trust
and concern.
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Differing needs: When setting up the activity for wheelchair users allow a little
extra space and set out the Little Snappers in such a way that wheelchair users
can negotiate them, but it is still challenging. A wheelchair user navigating
through the little crocs with their eyes closed will have the same anxieties or
concerns as other group members. When the croc snaps shut it has an effect on all!
Closure: This activity has proved highly popular and involves many emotions (anxiety,
concern, fear and trust). It may be useful to form a seated circle and involve the group in
sharing their feelings (see Part Two – Symbolic Link activities in Facilitation Tools). Group
members may also become empathic of people with sighted needs and experiences.
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Bits and Pieces Activities

Group size 12-15

Level 2-3

Aim: For the group to transport Little Snappers in pairs over a simple obstacle course and
for small groups to build a Little Snapper tower without setting them off.
Average time: 5-10 minutes per activity set.
Material/preparation: Ten to twenty ‘finger safe’ plastic mousetraps painted to look like
crocodilians – ‘Little Snappers’. Provide each pair with two pieces of cord (1.5 metres), wool
or masking tape (fold the masking tape in half to prevent use of sticky side). One simple
obstacle course consists of walking on four or five discs, stepping over and/or under a
suspended length of rope. Invent your own. ‘Standing Snappers’ is an arm’s length activity.
Information for facilitators: These activities involve group members working in pairs to
transport Little Snappers from point A to point B. Knowing the Little Snappers will snap
shut focuses the minds on the task giving a clear positive image of what is required.

Carrying little snappers
Invite the group to find a partner and give each pair two short lengths of cord, rope or
masking tape approximately 1.5 metres long. Each pair will carry two Little Snappers on
the piece of cord, wool or masking tape which must be pulled tight between the pair’s
hands and each person must be at least one metre apart. Both pairs working together
must negotiate a simple obstacle course without the Little Snappers going ‘snap’. If a
Little Snapper snaps, the pair must stop and re-set it before proceeding.

Snappers tower
Invite the group to divide into smaller groups of four to six and collect up to six Little
Snappers. Each small group is invited to build a tower of loaded Snappers (that is open
and primed for use). It is important to place each Little Snapper at arm’s length for safety
purposes. All small groups may need several attempts. When one Little Snapper snaps
they will all snap – be warned!
Safety: The finger safe mousetraps are sold as safe, however we recommend
demonstrating the safe opening of the Little Snapper mousetrap. When handing a Little
Snapper to another person do so at arm’s length. However, there is a balance to be
achieved between trust and concern.
Differing needs: For carrying Little Snappers, a wheelchair user could carry a plate or
block of wood to transport the Little Snapper.
Closure: This activity has proved highly popular and involves many emotions (anxiety,
concern, fear). It may be useful to form a seated circle and involve the group in sharing
their feelings or concerns (see Part Two – Symbolic Link activities in Facilitation Tools).
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Bits and Pieces Activities

Group size 12-15

Level 2-3

Aim: For the group to carry the Little Snappers around a prescribed course, or balance
them on a wobbly board without setting them off.
Average time: 5-10 minutes per activity set.
Material/preparation: Ten to twenty ‘finger safe’ plastic mousetraps painted to look like
crocodilians. Set out a line with enough room for the teams to assemble behind, this is
their start/finish line. Place the chairs to form an island. ‘All aboard’ requires a flat board
and something wobbly to rest it on.
Information for facilitators: Both activities provide an opportunity for fun and perceived
danger. The roundabout activity involves carrying and changing over Little Snappers with
the next team member, like a precarious baton. The ‘All aboard’ version involves setting
Little Snappers on a wobbly board without setting them off. Great fun!

Roundabout
Divide the group into teams of three or four. The crocodile is carried on a small plate or
block of wood and passed from one block of wood to another like a relay baton. If the
crocodile is touched or interfered with in any way the team must start over again. Try it
again with 2, 3, or 4 Little Snappers at a time

All aboard
This activity requires a round stick or dowel, similar to a broom handle (without the
broom head) and a 60 x 60 cm square board (similar to a flat wooden chess board). Here
the idea is for the group of four or five to place as many Little Snappers on the balanced
board without the Snappers being triggered. The board must be balanced and not be
supported in any way. If they snap, start again.
Safety: The finger safe mousetraps are sold as safe, however we recommend
demonstrating the safe opening of the Little Snapper mousetrap. When handing a Little
Snapper to another person do so at arm’s length. However, there is a balance to be
achieved between trust and concern.
Differing needs: For Roundabout, a wheelchair user could carry the plate or
block of wood to transport the Little Snapper. ‘All aboard’ could involve the
activity taking place at bench or table top height.
Closure: This activity has proved highly popular and involves many emotions (anxiety,
concern, fear, enjoyment). It may be useful to form a seated circle and involve the group
in sharing their feelings (see Part Two – Facilitation Tools).
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Bits and Pieces Activities

Group size 12-15

Level 4

Aim: To set out a series of standing dominos in such a manner that when one falls it
sets off a chain reaction i.e. a ‘Domino race’, one in simple form and the other with
variations.
Average time: 10-15 minutes per session.
Material/preparation: Locate a suitable surface that will allow a domino or Jenga block
to stand on its end, with sufficient space to set up an irregular circle of standing dominos
and Jenga blocks. Gaps or uneven areas can be bridged using rulers or short pieces of
wood.
Information for facilitators: This activity can involve 12 to 15 or larger groups involving
20 plus. For smaller groups divide the area in half or four quarters (i.e. cross formation)
with each small team having their own area to work from. Ensure an even distribution of
dominos and blocks. In this case dominos and blocks can only be given, they cannot be
requested, the small teams must work together to recognise the needs of others.

Domino races
For a whole group, invite everyone to form a circle of
dominos and blocks standing on end, and constructed
in such a way that if one falls they all fall in sequence.
Setting off the ‘Domino race’ is the finale! For larger
groups or as a variation, divide the group, with each
taking responsibility for constructing their section. That
is their allocated area. To finish set off the dominos
and blocks as a race.

Domino race variations
To add variations build simple steps, drops, see-saws, dominos dropping from one level
to another, triggering the next stage of the race. The list is only restricted by the group’s
creativity and imagination. It would be a valuable challenge for a group involved in a
programme to undertake to improve or develop various ‘Domino race’ ideas.
Differing needs: For those using wheelchairs you could use benches or tables; however
this will be an added challenge because it is easier to knock the table or bench.
Closure: This activity can be a fun challenge with a bonus of setting off the ‘Domino race’
on completion. We have found this activity is suitable for a mid or later point in a
programme.
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Bits and Pieces Activities

Group size 12-15

Level 3-4

Aim: For the group to negotiate a horizontal web matrix within given constraints.
Average time: 10-15 minutes per session.
Material/preparation: Arrange two rows of four chairs approximately two to three metres
apart. Make a flat web type matrix (‘Horizontal web’) at seat height using cord, wool or
masking tape. For the 3D web add another matrix layer underneath the original web
matrix two inches from the floor and join the two matrices together in one or two places
(no more than six connections).
Information for facilitators: This universal activity involves organisation, co-operation,
flexibility and mutual support (without physical handling).

Horizontal web
Explain the chairs, uprights or web matrix must not be touched by any part of the body.
Invite the group to enter below the ‘Horizontal web’ and exit upwards. Once standing
in the ‘Horizontal web’ cell they must negotiate to a safe area beyond the ‘web’. They
must not touch the ‘web’ at any time. If they do they must exit and take their go after
the rest of the group. Other group members can assist, providing they do not touch the
‘web’.

3-D web
Setting up a simple and effective 3-D web using chairs and tables involves adding a
lower matrix and joining both matrices in a few areas. Invite the group to enter the
‘3-D web’ and exit either upwards or at designated exit areas (avoiding the chairs or
other supporting structures). An upwards exit involves standing within the ‘web’ cell;
they must then negotiate to a safe area beyond the ‘3-D web’. They must not touch
the ‘web’ at any time. If they do they must exit and take their go after the rest of the
group.

Note: Both the horizontal and 3-D webs are not intended to involve physical lifting.
They can however involve support when exiting or stepping out of, or across, the web
matrix.
Differing needs: For wheelchair users it is possible to construct a ‘web’ at shoulder level
to allow a wheelchair user the challenge of getting into the web matrix. Their task could
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then be to pass an object upwards through a web cell for others to receive. Once they
have exited, the web could be lowered to the original position. Traditionally differing
needs have been excluded from many experiential learning activities – this is an
opportunity to consult and consider what ‘reasonable adjustment’ could be made to
make the activity inclusive.
Closure: This activity is relatively slow and a change of pace is suggested for the next
activity.
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Bits and Pieces Activities

Group size 12-15

Level 3

Aim: The group will be invited to unravel the ‘Silkworm’s’ thread within stated constraints.
Average time: 5-10 minutes per activity set.
Material/preparation: Place a circle or rectangle of rope or masking tape, sufficient for
the group to assemble within its boundary. Have a ball of knitting wool (a spare in reserve
may be useful).
Information for facilitators: Work in such a way that everyone is involved and the thread
is undamaged, without knots, doesn’t touch either the floor or other objects or items of
clothing. For added difficulty invite the group to undertake the activity in silence – best
to ask them.

Silkworm unravel
This activity uses a ball of wool. Invite the group to
unravel the ‘silk thread’ without touching the floor, any
inanimate objects, clothing, or become ravelled or
knotted in any way. The group must stay within a marked
area at all times.The group may be asked to rewind the
ball at the end. Perhaps that’s a challenge too far!

Silkworm zigzag
Similar to ‘Silkworm unravel’, however this time the group divide into two and stand
facing each other behind two lines. There are no rehearsals; the group must pass the
wool ball from one side to another in turn. The wool must not cross over another strand
between the lines; the activity is complete when the ball of wool is completely unravelled
and all the wool is ‘zigzagged’ between all group members.

Differing needs: For groups with wheelchair users allow extra room within the boundary
and consider the needs of the user e.g. how they can be fully included in this activity
without being overstressed or tired by holding onto the wool etc.
Closure: This activity can be complicated and although there are no correct solutions, nor
should it be a case of success or failure. It is suggested that the next activity should
provide a simple image of success.
Note: For added fun and challenge ask the group to undertake the activity without
speaking.
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Bits and Pieces Activities

Group size 12-25

Level 3

Aim: For the group to support and carry the ‘Bosun’s log’ in a vertical position while
following a predetermined course.
Average time: 3-5 minutes per activity set.
Material/preparation: Eight to twelve lengths of ‘Silkworm’
cord, in practice standard string, cord or even masking tape
will suffice. For the ‘Bosun’s log’ use a broom handle without
the broom head! Find the centre balance point and measure
somewhere between 10-20 cm above and below; attach ten
to twelve two metre lengths of string or cord to the broom
handle either by knots or fasten with masking tape.
Information for facilitators: Both these activities can present a group with a significant
challenge. How unstable the ‘Bosun’s log’ will become depends on how heavy the ball is.
It is recommended that you use a light sponge ball until the group have the measure of
the challenge, and suggest they could increase the challenge with a heavier ball if they
wish. Their choice.

Bosun’s log
The activity involves the whole group of eight to twelve holding their ‘silk thread’ (string,
cord or masking tape) in such a way that the broom handle remains upright between
point A and point B, along a predetermined route or course such as a chalk line. For
added fun and challenge invite the group to undertake the activity without speaking.

Bosun’s log and cup
Use a plastic disposable cup which you attach to the top of the broom handle (Bosun’s
log). The cup is to carry a small ball – you can experiment with different sizes. The ball
must remain in the cup while moving the bosun’s log (remaining upright) along a
predetermined route or course i.e. a chalk line. If it does fall, start again.

Differing needs: This is a wholly inclusive activity, wheelchair users and others can
control the ‘silk thread’ from a seated position. Alternatively, this activity can be
undertaken at table top level.
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Closure: This activity is relatively slow and a change of pace is suggested for the next
activity.
Note: A desktop version can be made using plastic straws wrapped in masking tape at
three points; in this way it is possible to make an indentation into the top of the group of
straws by pushing lightly with a ball (the size of the ball should be capable of remaining
in the shallow hollow).
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Part Two: Facilitation
We have too many high sounding words, and too few actions that correspond with them
(Abigail Adams, letter to John Adams, 1774)

Introduction
Activities have long been a part of work with children, young people
and young adults and for many they are an opportunity to get
together and have fun, or develop closer relationships.
With this particular group, activities are associated with residential or
outward bound experiences, adventure summer camps or outdoor
pursuit holidays where they undertake a whole range of learning for
personal and social development. It seems that Plato’s comment is
particularly apt:

You can discover more about a person in an hour of play than in a year of conversation
(Plato, 427 – 347 BC)
Positive Images – Positive Effect activities are easy to visualise, and provide a clear image
of what action is required, be it crossing a gap in a certain way, typing out letters to spell
given words, or crossing zones in sequence against the clock. Furthermore, because the
activities are only on average five or ten minutes duration, they can be slotted into a
classroom or training room session, and even outdoor activity sessions can benefit from
introducing an activity or two.
For example, a group may be invited to cross a 15cm gap all at the same time, with their
feet landing on the other side at the same instant. It is highly likely the group will cross
the gap together; however, landing with their feet on the other side simultaneously may
not be as easy and may require more than one attempt.
The feedback is positive because they did step across the gap and a positive image of
what improved actions are needed to successfully complete the task is followed by
another attempt. This simplified process of feedback is called 360° positive image selfmonitoring and is used extensively and effectively in both the seated and standing circle
activities. Here, then, both the individual and the group together receive a positive

It is the mark of an educated mind to be able to entertain a thought without accepting it.
Aristotle (384 BC – 322 BC)

105

PositiveImageEffectLayoutNewB5

3/10/08

11:09 am

Page 106

Positive images – positive effect

image of their shared experience when successfully crossing the gap or typing the letters
in the correct sequence.
Therefore, 360° positive image self-monitoring is effective because the image of the
activity is easy to understand, undertake and the feedback is immediate. The group are,
as it were, monitoring themselves through a positive image of ‘can do’ which is simple
and effective. If necessary, the group can always come back to the activity at a later stage
for further attempts, which is similar to how we all learn in our everyday lives.
In this way, working with short, focused activities avoids negative influences, and provides
positive images with a positive effect. In addition, activities that involve a group have the
greatest developmental benefit when there is scope for unique and creative solutions.
Because the challenges and resulting solutions are developed and owned by the group,
the journey is theirs and the group own the results.

Background information
In this section we will look at experiential learning; that is, how we learn from our
everyday experiences, whether they are formalised or otherwise.
It was Kurt Lerwin (1890-1947), amongst others, who is credited with the earliest work
involving activity based experiential learning. However, it is David Kolb’s Experiential
Learning Model and Learning Styles Inventory to which most people refer now.
Experiential learning is best summed up in the words:

I hear and I forget, I see and I remember, I do and I understand.
(Confucius, 551-479 BC)
David Kolb’s Learning Styles Inventory acted as a tool for people to understand their
learning preferences, and ideally adjust their learning strategies accordingly. That is to
say, while they learn from ‘doing’, ‘reflecting’, ‘theorising’ and ‘experimenting’, people
express a dominant learning preference.
Nevertheless, Kolb’s model recognises that ‘doing’, ‘reflecting’, ‘theorising’ and
‘experimenting’ must all be involved during the experiential learning process to a greater
or lesser degree to maximise the learning opportunity and process.
Peter Honey and Alan Mumford (1986) built upon the work of Kolb by identifying four
particular learning styles that corresponded with the original theory describing them as
Activist, Reflector, Theorist and Pragmatist. So both Kolb’s Experiential Learning Model
and the work of Honey and Mumford are therefore fundamental to activity based
experiential learning.

We can easily forgive a child who is afraid of the dark. The real tragedy of life
is when men are afraid of the light. Plato (427 BC – 347 BC)
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At any given time in a learning experience we may either ‘do’, ‘reflect’, ‘theorise’ or
‘experiment’. Within a group, different approaches may be taking place simultaneously
so that some members may be trying different options while others may be theorising,
based upon previous experience and knowledge. Others may prefer to learn from doing
the activity, and some may prefer to reflect or observe the activity as it is experienced.
Usually a facilitator will encourage the group to review their experience of the activity,
looking back for those things that went well, what could be improved and what learning
could usefully be carried over into the next activity. While this remains an option and fits
neatly into the activities, it is important that any review is proportional to the activity. The
activities in Part One are relatively short in duration, and therefore the review should be
short too.
The combination of standing and seated circle activities, and the 360° positive image
self-monitoring model mentioned earlier fits nicely with the easy-to-visualise beneficial
imagery of what is required to complete the activity, and has the potential to provide
significant experiential learning experiences. In our model, this combines to provide a
multi-faceted experiential review process, with positive results.

Experiential learning styles
This section explains the close relationship between Kolb’s model of experiential learning
and the work of Honey and Mumford, who identified four experiential learning styles with
particular traits, using a psychometric-type questionnaire.
In simple terms, we all have elements of each experiential learning style, and the simple
questionnaire measures to what degree each preference is relevant to us. For example,
the diagram overleaf illustrates a group member with a score of 30 points for Activist, 20
points for Theorist, 22 points for Reflector and a dominant score of 50 points for
Pragmatist.
This diagram illustrates how we all have elements of activist, theorist, reflector and
pragmatist in our experiential learning abilities and we will have tendencies to use all four
during our learning. It also shows a preferred, or dominant, learning style.
Below is a simplified example of ascertaining a person’s learning style by a simple
comparison of the differences. This list is simply to demonstrate how we differ in the way
we prefer to learn and an opportunity to compare our views as a facilitator with the
learning style of the group. However, it is important to avoid any tendency to look for
traits or characteristics of any group members, and beware of moving into Pygmalion
territory, about which more later.

Education’s purpose is to replace an empty mind with an open one.
Malcolm Forbes (1919 – 1990)

107

PositiveImageEffectLayoutNewB5

3/10/08

11:09 am

Page 108

Positive images – positive effect

Reflector
50
40
30
20
10

Activist

Pragmatist
50

40

30

20

10

10

20

30

40

50

10
20
30
40
50

Theorist
Please note the scores above are fictitious and are intended for demonstration purposes only

• Activists – Feel: They have a natural preference to get in there and try ideas out,
hands on. They are extrovert risk takers who can become bored with routine and
the mundane, they are flexible and open to new ideas. They enjoy new situations
and are generally optimistic.
• Theorists – Think: These are people who are inclined to spend time boning up on
the subject first, so as to base a first try on acquired subject-related knowledge.
They are rational, objective, disciplined, logical, vertical thinkers, and who seek
clarity and answers to questions. They have a tendency to offer ideas.
• Reflectors – Watch: They have a natural preference to observe an expert first in
order to see how its done. They are naturally cautious, methodical, thorough and
thoughtful, with attention to detail. They can be good listeners, but are quiet,
considerate and careful, so not risk takers.
• Pragmatists – Do: These have a natural inclination to experiment, happy to
rehearse with a replicated situation before going live. They like to test out ideas,
are practical, down-to-earth and get to the point quickly. They prefer solving
problems and are less interested in people.

It is a miracle that curiosity survives formal education.
Albert Einstein (1879 – 1955)
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Balancing needs: the Three Circle Model
This section describes John Adair’s Three Circle Model for team work and team
leadership, which has been adapted to illustrate how Positive Images-Positive Effect
experiential learning can be particularly effective. Adair’s work focuses on team
leadership, whereas our model focuses on facilitating positive image activities and group
needs.
Any group of people living or working together experience highs and lows. Similarly,
experiential learning is a dynamic process because we all have our own personalities and
abilities, aspirations or anxieties.
While we each have our own creative talents and abilities, we know from experience that
a group working effectively together offers greater potential for creativity and unique
solutions. As Meredith Belbin puts it: Nobody’s perfect, but a team can be (The Observer
Magazine, April, 1980). Consequently, a group working together in an inclusive and
team-like manner can offer the best of all solutions.
There is a lot written about inclusivity and team-like behaviours. The reality, however,
involves a group of people putting theory into practice.

Three circles well
balanced – the arrow
indicates the overlapping
area of optimum working

Three circle model after John Adair (2002)

The model shown here demonstrates a well-balanced group. This is illustrated by similar
sized circles which are used to symbolise various needs, each circle overlapping in such a
way as to provide an area of optimum balance for team-like effectiveness. Adair’s original
three circle model used the concept of balancing Individual needs, Team needs and Task
needs. In this particular graphic, which is brilliantly simple and easy to understand, three
overlapping and balanced circles of equal size demonstrate optimum inclusive and teamlike behaviours.

It is possible to store the mind with a million facts and still be entirely uneducated.
Alec Bourne
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Group needs

Individual
needs

Activity
(task) needs
After John Adair (2002)

If the activity is too difficult, complex or arduous, it is likely to unsettle the balance,
resulting in ineffective behaviours, and so probably an unsatisfactory completion of the
activity.
The activities in Part One are easy to visualise, and a reflection of what is required of the
group emerges at an individual and group level. In practice, the activities are relatively
simple, yet with inherent challenges for the group to undertake, removing the potential
for activity overstretch.
Similarly, the nature of the activities are designed to show what individual members can
achieve, inclusive of their skills level, whether crossing a gap as a member of the group
or passing the world ball. The activities have both individual and collective challenges;
however, they also give a can-do image, a positive image of what is possible. The model
therefore represents the necessary balance required for optimum group performance
when involved in finding creative solutions to the activities in Part One.

Facilitative summary
• The three-circle model can assist a facilitator to visualise the three elements
concerned with activity based experiential learning i.e. activities (the task), the group
members and the group collectively.
• The facilitator has a crucial role to play in bringing together the various elements.
Imagine an orchestra, where all the members have their own skills and personalities,
but without a conductor being present, being in tune proves to be somewhat chaotic
and the result may be music, but not necessarily pleasant to listen to or watch.

Be not ashamed of mistakes and thus make them crimes.
Confucius (551 BC – 479 BC)
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• Whilst the preceding point may be useful, the facilitator should be cautious about
over-use of the domination they exert, since this will stifle individual and collective
creativity.
• Without careful and considerate facilitation a group’s journey will be difficult, or maybe
not a journey at all.

How Positive Images – Positive Effect activities work together
This section outlines individual and group positive image focus, that is, a positive visualisation of what is required, 360° positive self-monitoring and the group facilitation process.
Using Adair’s three-circle model, we can illustrate how Positive Images-Positive Effect
activities integrate with the 360° positive image self-monitoring and the group facilitation,
illustrating a balanced approach. A facilitation style with too high a profile for prolonged
periods will affect the balance, as will allowing negative images to enter the self-monitoring
process which may undermine the positive focus of the group. Overly complex activities
will also affect the group’s ability to have or maintain a worthwhile image of the activity,
and consequently a positive result.

Individual positive image focus on the activity
This involves the individual members of the group listening to the information that they
require for the intended activity, and whether this applies to them as an individual, as a
group or both. It is then their positive focus on what they must do and what the individual
must achieve whilst carrying out the activity. This is similar to the method that top athletes
use in preparation for success. In practice, the athlete focuses on a positive image, an
image of what is needed to succeed. This technique is sometimes referred to as
‘Visualisation, Mental Rehearsal, Imagery and Mental Practice’ (Wienburg and Gould, 1995).

Individual and
group – positive
image focus (on
activity)

360º positive
image selfmonitoring

Group
facilitation
process
After John Adair (1984)

An education isn’t how much you have committed to memory, or even how much you know.
It’s being able to differentiate between what you do know and what you don’t.
Anatole France (1844 – 1924)
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Group positive image focus on the activity
However, it is obvious that a single group member acting alone will not achieve a
coherent group activity. It is the collective imagery of the task which now becomes
important. Not everybody’s version of the activity will be identical to the other group
members; however, the activities are designed to provide a positive image and a positive
focus for the group as a whole. Thus individual images of the activity will inevitably
merge to form the group’s own positive focus on the activity to hand, and this is effective
because the activities are short, easy to visualise, and complete.
For example, the group may be invited to cross a line together, all in the same way, or
they may have to line up numbered blocks on a sloping surface within certain constraints.
Therefore, not only is the activity easy to envisage, but a positive focus on the activity is
obvious to individuals and the group collectively. This focus allows the whole group to be
involved, and to concentrate on what is needed to succeed so that a collective idea of
the group’s successful completion of the task emerges. In short, the positive image
reflected results in a positive effect, and is therefore self-promoting.
Groups, moreover, are composed of complex individuals whose impact is part of a
dynamic process. This individual and collective dynamic is given a focus, and is
supported by combining this focus on the activity with giving positive feedback to both
individuals and the group through 360° positive image self-monitoring. This combined
process is overseen and balanced by a group facilitation process as illustrated by the
diagram on the previous page.

360° positive image self-monitoring
Working with groups usually involves seated circles where everyone has equal worth and
provides an honest, no-room-to-hide open forum. The seated circle activities used as part
of the warm-up phase also sets the scene for further work in both seated circle and
standing circle formats, and can be mutually supportive. This prompts not only an
individual positive image of success, but a collective group positive image, effectively
360° positive image self-monitoring. That is, everyone had an original imagery of the
task, through undertaking the activity, receives by reflection either a positive image of
success or a positive image of how to improve their performance.

Group facilitation process
The seated circle is a fundamental component of any session or programme and has long
been the basis of working with groups. There are many activities from a wide range of
sources that can be accommodated within the seated circle format to enhance your work
as facilitator. However, the earlier principle of seeking and maintaining the group’s

Reality is merely an illusion, albeit a very persistent one.
Albert Einstein (1879 – 1955)
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permission remains particularly relevant here. Working with groups found favour in the
1970s and 1980s although it appears to have waned in recent years in favour of ‘telling
and selling’.

Facilitative summary
• Let the positive image of the activities and positive images of success be the
motivation for your step-by-step session, particularly if facilitating is new to you.
• Give positive statements without qualifying them. For example, ‘You are doing really,
really well’, followed by ‘Would you like to try that again’ or ‘Here is another activity
for you’.
• Give simple, complete instructions for the activity or task. Leave the group with their
received imagery and avoid answering questions or clarifying the activity. Trust the
group to find their own interpretation.
• Allow focused seated and standing circle activities to include positive affirmation,
celebration and feedback, and provide overlapping positive images.
• Be open, honest, consistent and aware of the needs of others.

Facilitative balance
The key to Positive Images-Positive Effects activities is the facilitation process. Illustrated
on page 114, the three circles again depict how the interdependent components need to
be balanced: the leader/facilitator continuum, 360° positive image self-monitoring and
team-like, inclusive behaviours. This shows that if the needs of one component becomes
significantly greater than the others, then an imbalance occurs which will impact on the
effectiveness of the facilitation process.
Maintaining
team-like, inclusive
behaviours –
during activity

360º seated
circle and
group work

Leader/
facilitator
continuum

Only the educated are free.
Epictetus (55 AD – 135 AD) Discourses
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Inclusive behaviours
The activities described in Part One are not intended to develop teams or team leaders
in their own right. They do, however, require a group to work together effectively,
involving all group members in an inclusive manner, whatever their level of ability, and
this will inevitably generate team-like behaviours. With reference to team leaders, see the
work of David Pardey of the Institute of Leadership and Management, who makes it clear
that to be an effective team leader requires someone also to be an effective team
member (Leading Teams, 2004).
The creative possibilities of each short activity invites participation by choice, since
excluding some group members would normally result in a less than overall positive
image of success. For example, a person taking even a single number in ‘Your Number’s
Up’ is still acting within the parameters of the activity, and when they place their number,
they will still have made a significant contribution to the completion of the task. If any
person therefore were prevented from even this minimum contribution, it would affect
the positive image of success.
The activities are intended to accommodate from 8 to 12 members, and even up to 30
members, which is significantly larger than conventional numbers for team development.
Although many groups will consist of 15 to 21 members, the optimum size is 12 to 15.

360º seated
circle and
group work

360º positive
image selfmonitoring

Leader/facilitator
continuum =
teacher’s high
profile faciliation

360° seated circle and group work
The seated circle requires a careful facilitative balance; that is, recognising the effects of
verbal and nonverbal feedback from the participants. In reality, a seated circle can
provide an unnerving or anxious environment, mainly because we are all used to sitting
around a table or some other form of support structure.

To repeat what others have said requires education; to challenge it requires brains.
Mary Pettibone Poole in A Glass Eye at a Keyhole, 1938
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Seated circles must not be confused with the Circle Time education model which involves
the class teacher having a high profile throughout. In this model, rather than maintaining
a balance between seated circle and group work, 360° positive image self-monitoring has
been somewhat overwhelmed by the teacher in control having a consistently high profile.
This is not intended to be critical because teachers have a responsibility to parents to
ensure a safe and well-ordered educational environment. However, for a facilitator to
make a meaningful contribution to the experiential learning environment, a facilitative
balance between a high, medium and low profile must be struck. In most situations,
provided the group members are physically and emotionally safe, a medium or low
profile is usually most effective, with the hope that the group will develop ownership and
appropriate values to eventually become self-managing.

Facilitative summary
• Develop trust and openness within the group and demonstrate that this is your
preferred style of facilitation. Refer to the warm-up and World ball activities.
• Working with individual and group permission is important to ensure a willingness and
openness to receive feedback.
• The Johari Window model (of which more later), illustrates personal growth and the
place of feedback.
• When negative group issues or factors are raised, look for a positive aspect.
• Introduce a positive affirmation activity, role reversal or a positive comment activity if
necessary.
• Use the leader/facilitator continuum to reflect upon your facilitation style.

The leader/facilitator continuum
Modelled on traffic lights, with red for a high facilitative style, through amber to green for
a low facilitative profile, this simple yet effective model allows you as a facilitator to
monitor your style along the leader/facilitator continuum as shown below.
Red
Amber
High
profile
Telling and
selling

Green
Medium
profile
Co-operating and
collaborating

Low
profile
Almost
invisible

For to be free is not merely to cast off one’s chains, but to live in a way that
respects and enhances the freedom of others. Nelson Mandela
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This model is based loosely on John Heron’s version of facilitation styles and is adapted
for use with this book. With that in mind, the leader/facilitator continuum as shown
incorporates a common model of leadership involving an authoritative or high profile
style at one end, and a laissez-faire or letting go method at the other. It can assist a
facilitator to easily understand which model of facilitation may be appropriate. For
example, on reflection, a facilitator may recognise that they were acting with a
particularly high profile approach and they may need to consider how to adjust this to
obtain an appropriate balance. This model recognises there are situations in a journey or
activity where a leader must set the scene and ensure the physical and emotional safety
of the group (later covered in Comfort Zones), and that there are times to encourage
them to take greater responsibility for their behaviours, actions or, indeed, inactions.
Red therefore indicates a high profile or authoritative style of facilitation that is also
called Telling and Selling. David Pardey suggests a style of leadership involving telling is
useful for where clear guidance is required, and selling is more motivational and
consultative. However, for any facilitator, telling and selling do lean towards a higher
profile method, and, although they both have their place, they must be used
appropriately.
Thus the facilitator will both ensure there is a safe physical and emotional environment
for the group to undertake experiential learning activities, and may adopt a higher profile
during the early stage of a session or programme. Nevertheless, should a facilitator show
a high profile style for significant periods of time throughout the course of the various
tasks and activities, this will inhibit the group’s own development, both individually and
collectively.
Amber indicates a medium approach, or a more co-operative and collaborative style of
facilitation, effectively working with the group, sharing their experiences, offering ideas,
suggestions or inviting the group to undertake another activity. Amber provides a useful
balance between a high and low profile when needed.
It must be borne in mind, however, that as an adult, the facilitator has a particular
significance in the mind of each individual group member, and although they are to some
extent a member of the group, they are nonetheless an adult.
How then to make an appropriate balance? Given that the experiences of the group are
part of their experiential journey, it is important that no one person, including the
facilitator, has too great an influence or impact on the flow of the spontaneity of the
group. It is another of those facilitative dilemmas.

Never discourage anyone...who continually makes progress, no matter how slow.
Plato (427 BC – 347 BC)
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Green indicates a low profile or laissez-faire style of facilitation and is particularly
important for the group in finding creative solutions to the tasks. However, what this
means in practice is that once you have given the activity brief to the group, hand the
process over to them. Put another way, let go, and leave the group to use their individual
and collective creative wisdom themselves.
This can be a real dilemma for the facilitator. For example, pupils often refer to you as a
teacher and say ‘I don’t understand this’ or ‘They won’t let me do...’ or ‘They called me
names’. If you step in as a facilitator in this situation, their experiential learning will be
limited and encourages the effect of learned helplessness, about which more later.
Encouraging children and young people to take responsibility for their individual and
collective actions or inactions is a crucial aspect of experiential learning activities. A
simple but effective strategy is to become ‘invisible’, by, say, ignoring their questions in a
way that doesn’t reject or hurt their feelings. This will be helpful in the long term. It is
important to encourage the group not to defer to you as the ‘adult’ with all the answers
during the activities.
There will be times when the group are genuinely lost in their organisation or approach.
It is suggested that the facilitator avoids directly helping. For example, you might ask the
group to remind them, as facilitator, about the activity – ‘What did the activity involve?’
and let them repeat their understanding of the activity or the constraints they can
remember. Here again a useful approach is a minimalist one. Listen, but do not confirm
or be helpful, because it is highly likely some other group members either have the
information needed or will make the necessary connections as to the way forward.
This will allow the group to develop their own collective confidence and not rely upon
you. There is also a risk that you may inadvertently convey information they should
already be using, or they might discover your own solution through the Clever Hans
effect, explained later.
Information from teachers in particular is that they find the low profile style of facilitation
very difficult at times. It is reasonable to assume this is because teachers are expected to
help or clarify any questions the group may ask, to intervene if someone is being left out
and generally keep the group on the right track. This again involves learned helplessness
in experiential learning terms. Remember, less is more!
The leader/facilitator continuum is given as an example whereby a facilitator can reflect
on their own facilitative performance and ask themselves how many times they found
they were in a high, medium or low profile situation. There is no right or wrong, although

I have never let my schooling interfere with my education.
Mark Twain (1835 – 1910)
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it is naturally expected that a facilitator would have a higher profile during the earlier
stages of a programme or session, levelling to a balance between medium and low in
time.
It will be relatively easy to recognise the times when you have to adopt a high profile,
leading and taking charge and effectively telling and selling. Letting go of control during
a phase when you have asked the group to complete an activity may have its challenges,
but it will be easy to recognise when that is what you intend.

Facilitative summary
• The dilemma for a facilitator is when to be the clear leader of the session. That is,
when to be in charge by taking an authoritative, high profile role and how to reduce
this profile while maintaining a safe and appropriate experiential learning environment.
• It is useful to develop, where possible, a consultative style. This is where a facilitator
works to collaborate, co-operate, negotiate or discuss options with the group, since
the facilitator is both a member of the group experientially and the group’s journey.
• It is important to let the group get on with the experiential activity by letting go. This
is similar to the parental skills of setting boundaries, working with and offering support
to young people, and eventually letting go.
The challenge in formal settings are the customs and practices the groups have already
established, together with the standard procedures and programmes which have become
engrained in their culture. Therefore, embarking on such a journey as will be taken by the
group in doing these activities will be both a leap of faith on behalf of the management
and a significant challenge for the facilitator.
For young people, there will be a mixture of excitement in journeying into the unknown,
eventually emerging as confident travellers who are hopefully naturally inclusive and
team-like, ready to take on further challenges.
This section considers the value of being willing to receive feedback from group
members, colleagues and peers, and developing the confidence to share feelings with
others.
Experiential learning provides opportunities for personal development because the
process will inevitably provide feedback through 360° positive image self-monitoring.
The person or the group gain experience of working together which provides both
positive images (affirmation and celebration), and shows what improvements may be
needed to take forward the success achieved onto the next attempt or activity.

We rarely think people have good sense unless they agree with us.
Francois de La Rochefoucauld (1613 – 1680), Maximes (1678)
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The Johari Window model of personal development
The Johari Window model provides a tool for understanding and developing selfawareness and its crucial contribution to personal, group and team-like development.
Sharing relevant information with others, or self-disclosure, will reduce hidden aspects of
the self, as relating to individual group members, along with blind self areas too.
Developing a more open and self-aware person has real benefits for individuals and
groups. The Johari Window Model is well established in many training and personal
development environments. The model below shows four equal quandrants entitled
Known Self, Blind Self, Hidden Self and Unknown Self.

1. Known self
What we know about ourselves and know
others know about us.

2. Blind self
You don’t know but others do (the impression
you may be giving unknown to yourself).

3. Hidden self
You know but others do not, the part of you
that you hide.

4. Unknown self
You don’t know and others don’t know.

Luft and Ingham (1955) The Johari Window: A Graphic model for Interpersonal Relations. University of California

Personal self-development involves receiving feedback on our experiences. How and
when we receive feedback is significant as to whether we will accept it as being valid,
relevant or appropriate to ourselves.
We should feel comfortable (see Comfort Zone Model later) to receive feedback in a
beneficial way. If experiential learning occurs in an environment where we personally feel
unsafe, the feedback will be less effective, and might even be rejected.
The activities in Part One provide subtle images of success by avoiding searching or
probing questions as to how the task was accomplished, and with an image of what is
required to improve and how it can be achieved, should the group want to. In many
cases the feedback is obvious to individuals and the group as a whole, without the need
of a review.
The model overleaf involves extending a person’s Known self through experiences and
feedback, thereby reducing the unknown Self area or Blind Self.

Anger makes you smaller, while forgiveness forces you to grow beyond what you were.
Cherie Carter-Scott in If Love Is a Game, These Are the Rules
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S
A
R
E
D

360º positive image
self-monitoring

H

‘Known self’
Increase knowledge of self
and awareness of what others
know about us.

‘Blind self’
360º positive image selfmonitoring provides positive
images of self and others.

E
X
P
R
I

‘Hidden self’
Reduce the amount of
‘things’ you wish to hide
from others.

E
N
C

Personal growth

E

‘Unknown self’
Reduce the amount of ‘things’
you and others don’t know
about yourself.

E

Facilitative summary
• Many people have information about themselves that they prefer to keep private for
many varied and personal reasons. This is a conscious effort on our part – we choose
to keep this information to ourselves, although we might share this information with
those we trust. It is for us to decide. However, extending our Known Self by reducing
the areas of Hidden Self and Blind Self can only be beneficial in our interpersonal
relationships at home, work and play. Developing our self-awareness will inevitably
reduce our Unknown Self.

Trust
This section deals with the importance of trust. Without trust in each other, little positive
progress in personal development will be made. Karle Rohnke, author of Silver Bullets
and many other books on the subject of personal, team and team leadership
development, states:

Trust is a powerful and essential education tool; it is the key to personal development
(Rohnke, 1964)

If you can find something everyone agrees on, it’s wrong.
Mo Udall
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Trust is, as we all know, very important in our everyday lives, because we all know how it
feels not to be trusted, or how a feeling of unease, or lacking trust regarding others,
affects what we do. Trust has such an influence on our lives, it is the essence of being
positive, just as the opposite, distrust, undermines most opportunities and personal
growth. Personal growth, as illustrated in the Johari Window model, requires a feeling of
mutual trust between members of the group as a whole and the facilitator. In the past,
trust was regarded as something to be earned by children, which implied a one-sided
process, a personal statement from a position of authority or power insisting on respect
for the adult, rather than developing mutual trust.
Trust is a multi-faceted quality. For example, we might trust someone to keep us safe
when climbing or canoeing, but we might not want to tell them important or personal
matters. Trust on a one-to-one basis is an entirely different matter in a group situation.
Trust is a precious feeling that cannot, and shouldn’t, be treated lightly!
Trust cannot be demanded, but it can form an elusive and important component of our
work with young people. Many adults believe that they have the trust of the children
they have responsibility for; however, trust in an authoritative situation may, in reality,
simply be the result of that institutional situation, and be of a very shallow nature.
The negative images of children, young people and young adults today may mean that
gaining and maintaining an environment of mutual trust is a particular challenge for the
facilitator. It is not a commodity to be earned or traded for favours, and trust will only
develop within a framework of openness and mutual respect. The facilitator has a
significant and crucial role to play in supporting the initial stages of the journey. It is
important to recognise that each session is a unique part of the journey, building trust as
you go.

Facilitative summary
There are three components of trust relevant to the creative process:
• The group must have trust in the facilitator, in that they will be sensitive to the group’s
needs, be open and welcoming, consistent and without favourites. That a facilitator
will not betray the confidentiality of the experiential learning process by talking about
the activities, individuals or group dynamics in the staff room or socially, as this may
be seen by the group or individuals as inappropriate or as a betrayal of trust.
• Individual group members must feel they can trust each other and that everyone will
conduct themselves in an open and transparent manner and accept each group
member’s unique worth and fallibility.

Creative work is play. It is free speculation using materials of one’s chosen form.
Stephen Nachmanovitch

121

PositiveImageEffectLayoutNewB5

3/10/08

11:09 am

Page 122

Positive images – positive effect

• The group, as a whole, must feel confident and trustful that all the group members will
be committed to the experiential learning journey while respecting everybody else’s
voluntary participation. This can be summed up as: If you are in, participate, and if
you’re taking time out, be out, until you wish to return. There should be no
ambivalence.

Seeking and working with the group’s permission
The practice of seeking permission originates in working with groups. Fundamentally, it
involves setting aside your personal views or aspirations for the group and seeking to
understand the wants and needs of the group both individually and collectively. The key is
not to see yourself as the person in authority, although in reality that may be so and will no
doubt remain the case, but to see yourself as a guide on the impending journey.
Symbolically, you may have a route planned on paper, but the reality on the ground may
be very different, with obstacles and unforeseen circumstances. However, using the notion
of a guided journey, if you do all the map reading, all the creative thinking, and control all
the group behaviours, how will the group learn from their own experiences of this journey?
How can they experience being responsible for their actions or inactions, their successes,
their improvements and their fallibility?
In theory, it is quite a simple concept. However, the journey for the facilitator may be their
own personal challenge. Gaining the trust of the group is important, as is placing your trust
in them, because without trust, group and facilitator will be two separate entities; like the
song says, ‘Strangers in the Night’.
A simple yet effective measure a facilitator can undertake in building trust is to seek the
group’s permission. This may seem a strange concept given that they may have a
professional involvement with young people, or have long-standing experience with this
age group and with whom they work on a voluntary basis. However, developing trust and
seeking permission are inextricably linked. The importance of working with the group’s
permission cannot be stressed enough. Those who work with young people and young
adults in a supportive or therapeutic role may be more familiar with the concept of working
with the group’s permission.
The reality is that in many formal institutions children, young people and adults all may find
it difficult to vote with their feet – and they may therefore adopt strategies of avoidance.
Those who work in voluntary situations where participants can vote with their feet may still
find the idea of permissive working a challenge. Well, that’s voluntary participation for you
in practice!

To live a creative life, we must lose our fear of being wrong.
Joseph Chilton Pearce
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Facilitative summary
• Imagine the group is on its own journey and that you wish to be part of that journey.
To achieve this, however, you will need their approval and agreement, along with their
permission.
• Be open, consistent, honest and genuine in your dealings with the group and
individual group members.
• The will of the one, in this case the facilitator, cannot be imposed on the many, the
group.
• Working with the group’s permission, while maintaining a facilitative role, is a
significant, yet necessary, challenge for the facilitator.
• As facilitator, reduce images of power and authority whenever you feel you can.
• Empower the group by providing every experiential learning opportunity whenever
possible.
• Keep your focus on inclusive and team-like behaviours because this is their underlying
goal.
• Without permission, telling and selling may obtain tacit acceptance; however, this will
be short-lived. Personal growth involves more than telling and selling.

Voluntary participation
This section outlines the importance of the group members’ voluntary participation in the
activity sessions.
Formal and even voluntary institutions expect some degree of compliance, and, if
necessary, will enforce participation in everyday learning, activities and routines in some
form or other be it meal times, bed times, education or training, visits for medical
purposes and so on. In this way, participants are disempowered and become somewhat
‘helpless’. This highlights one of the difficulties involved in making a transition to
voluntary participation for the activities contained in Part One of this book.
For example, there are many situation when groups are told they have choice, or
Challenge by Choice, as it is termed in the outdoor activity sector. However, the offer of
a choice is somewhat unreal. A person who is climbing and asks if they can come down
may only be told to go a little higher; or a person who decides they just don’t feel like
doing an activity at that particular time will be encouraged, bribed, cajoled or even
threatened with reprisals if they don’t participate. It’s sad, but too often true.

Don’t be too timid and squeamish about your actions. All life is an experiment.
The more experiments you make the better.
Ralph Waldo Emerson (1803 – 1882)
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This sends out a message that when you, as facilitator, say they have a choice, you don’t
really mean it. They know you cannot be trusted. David Pardey (2004) writes:

Trust is based upon being open, doing what you say you are going to do, and not
promising what you cannot deliver. You need to be consistent, reliable and honest.
It takes a long time to build trust, but losing it takes no time at all.
(Pardey, 2004)
Without voluntary participation, the session or programme is a missed opportunity;
without trust your role as facilitator is limited, perhaps even flawed.

Facilitative summary
• Plan the session in such a way that group members can opt out should they wish.
• Group members who opt out must sit away from the activities with a clear
understanding they can observe, but must not participate, interfere or communicate –
verbally or non-verbally.
• In some situations, and with the agreement of the whole group, you may invite the
person who wishes to opt out to assist you as facilitator, e.g. helping you to lay out
the activities or even take photos of the group undertaking the activities. This may
provide the impetus needed for that person to participate.
• It is important to note that the taking of photographs of the group in action must only
be undertaken with the whole group’s permission, and, of course, with any other
permissions that may be needed.
• Reflect on your own facilitation style (refer to leader/facilitator continuum). We also
refer you to the warm-up and World Ball activities.

Appropriate experiential learning environment
Establishing an appropriate value base, that is, one the group and facilitator feel
comfortable with, is an important early step. However, it does require a willingness on
everybody’s part to accept certain group values and, dare we say, rules. A cautionary
note on rules – many children, young people and young adults have had rules imposed
on them and found the experience uncomfortable, if not overwhelming; therefore the
notion of ‘rules’ is permissive, not imposed.
Establishing values involves gaining the group’s permission or acceptance of their norms.
The most effective values and rules are those which a group develops and agrees
together because these will be relevant and also owned by the group. John Heron, who

Experience is that marvellous thing that enables you to recognize a
mistake when you make it again. Franklin P. Jones
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writes extensively on facilitation and is the author of The Complete Facilitators
Handbook, writes of values where:

The group becomes a place where there is safety and support, vulnerability and
fallibility, honesty and risk-taking, emotional openness and appropriate self-disclosure,
spirit of inquiry, liberty and autonomy (voluntary participation) and confidentiality.
(Heron, 2005: 304)
The above quotation provides a firm basis on which to establish and maintain values and
rules on which the group can base its experiential learning progress, because without
them progress will be somewhat limited.
The seated warm-up sessions provide simple, fun activities intended to gain a group’s
trust and permission to undertake a programme of experiential learning tasks. This subtle
sequence of activities also sets the scene and builds as they progress. Please refer to
Seated Circle Warm-up and World Ball activities in Part One, and Seated Circle and
World Ball background notes in the Facilitation Tools section later.

Facilitative summary
Working with groups normally involves everyone establishing a set of rules and values
with the aid and support of a skilled facilitator. When time is limited, it may be
appropriate to tell and sell; the example below is based on rights and responsibilities:
• Everything we do today must be safe because people can be hurt by what we say
or what we do.
• People can also be hurt by what we don’t say or don’t do
• Respect each other and appreciate and look for what is good in other people.
• Remember anger and putdowns can harm relationships.
• Be honest and open in what you say and do.
• Be ‘Positive for a Positive Effect’.
Finally, the facilitator must be open and upfront about their own role, making the group
fully aware of any restrictions the institution, and through them, may place upon them all.

Our own values and belief systems
Our own values and belief systems will impact on many aspects of our work with children,
young people and young adults. The idea that we act altruistically, that is, for the greater
good without thought of reward either materially or socially, is the subject of continuing

You cannot acquire experience by making experiments. You cannot create experience.
You must undergo it. Albert Camus (1913 – 1960)
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debate and discourse. It is fair to assume that we may feel we act out of duty, moral
values or deeply held personal beliefs. However, as Cheri Torres remarks:

The Pygmalion Effect is so powerful that regardless of what you intellectually decide
to do, your own beliefs will come through. Your beliefs carry their own energy and
that impacts on others.
(Torres, 2001)
As a facilitator, you may have, knowingly or unknowingly, a belief in how children, young
people and young adults should behave. This may, for example, involve what you
consider to be inappropriate language, like swearing. You will probably be tempted to
intervene on each occasion you hear members of the group swearing, because you have
a belief this is wrong and know that as an adult in your current circumstances, your
intervention would be supported by your peers. Consider here the effects of your
interventions and what it is you are attempting to achieve each time you intervene. There
is no doubt the person or persons who are swearing will be singled out by you and will
probably resent your intervention and in addition you will also have an impact on the
group’s progress.
This intervention will reinforce your authority when this may not be entirely necessary.
The group will have its flow interrupted and will lose momentum in taking responsibility
for their actions or inactions. You may also be providing negative reinforcement rather
then positive encouragement. Finally, the transition from helplessness to ownership and
taking responsibility is a journey that individual members must take themselves.
That is not to say that what you consider as inappropriate should be tolerated,
particularly if you personally are offended. However, there is a balance to be maintained.
Many important issues can be considered and dealt with by the group at a time when
they are ready to take on such responsibilities. In this situation, timing could be critical.
We know this as a facilitative dilemma, a Catch 22 situation, so to speak.

Facilitative summary
• As facilitators, you will be involved in supporting the journey of children, young
people and young adults, most likely from a position of power and authority.
However, for many, the facilitation process is a journey in itself for all concerned and
that includes the facilitator.
• Take an opportunity to consider those parts of the facilitation skills and processes that
may be relevant to you and your own personal journey. Perhaps discuss the issues
concerning your own skills, styles, anxieties and competences as a facilitator with a
trusted friend or colleague, in a sort of personal supervision.

It’s always helpful to learn from your mistakes because then your mistakes seem worthwhile.
Garry Marshall in Wake Me When It’s Funny
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• Look at the Johari Window model of your own personal growth and put yourself in
the position of those in your group, being empathic.
• Finally, be sensitive and self-aware of the feedback your group give you without
becoming dependent upon their approval.

Consider your position
There are many situations where adults feel they must intervene. However, their
intervention may be motivated by concerns over their own abilities and performances in
such circumstances. This will probably have a short term effect, including a real danger of
setting back or damaging the developing relationships between the facilitator and the
group.
Such situations remain a judgment for those on the spot and are another facilitative
dilemma. It is unfortunate that many adults act without careful consideration and on
some occasions this will have a negative knock-on effect. We hear a lot about children’s
need to act responsibly, but we must ALL act responsibly, particularly in our dealings with
children, young people and young adults.
Consider the impact we have on the lives of others, especially our younger groups, to
ensure we can make that important difference.
Stephen Biddulph (author of The Secret of Happy Children and others) writes in his book
Raising Boys (1997):

The little boy gathers his bravery and looks up, a long way
up, because the king (head teacher) is very tall.’Morning
sir’, he says. The king looks down at him and says, ‘You are
supposed to raise your cap!’ and walks on. A simple
incident indeed. And how differently the conversation
could have run. If only the headmaster had said ‘Good
morning! What is your name?’ Or ‘How are you enjoying
school?’ or ‘Is your teacher Mr Scully or Miss Plaine?’ …
This single minute would have brought the headmaster
knowledge of a boy in his school, and brought the boy
knowledge that he had an integral part in that school. It
might have set in train positive expectations for his whole
school and adult career. But the opportunity was missed.
(Biddulph, 1997)

The greatest mistake you can make in life is to be continually fearing you will make one.
Elbert Hubbard (1856 – 1915)
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Our intention is not to apportion blame here, that would, of course, be negative, but to
raise the issue for consideration and debate. Indeed, any person involved in facilitation in
a formal setting will have many potentially conflicting priorities or issues to balance. If
facilitation seems easy then it’s probably not facilitation at all.

Facilitative summary
• As a facilitator be sensitive to the needs of others.
• Be aware of the responsibilities to ensure children, young people and young adults
are valued.
• Ensure the learning environment is ‘emotionally’ safe; the example above may impact
negatively, undermining trust and inhibiting the development of permissions.
• The opening session must focus on gaining the individual’s and group’s permission to
proceed with the session and engage the group with positive effect.
• Value everyone’s unique worth.

Extended learning: encouraging leaving the comfort zone
A comfort zone refers to that area in our lives where we feel comfortable and relatively
safe both physically and emotionally. It is what makes up our everyday lives involving
education, work and play, routines, encounters and so on.
Imagine a time when you first encountered a new school or class, a new job or work
situation, or embarked on a new social experience. It is the same when a group of
people are invited to take part in activities. Groups who might assume they are
comfortable with each other will probably find new situations and experiences unsettling
no matter how simple the activity. This is because the opportunity to work together in
new ways or with unfamiliar activities will inevitably involve everyone leaving their
comfort zone in some form or other.
A facilitator has to strike a delicate balance between ensuring a physically and
emotionally safe environment, and seeking the group’s permission to be involved on their
experiential journey beyond their comfort zone.
There are other influences on whether someone will engage with an activity session – for
example, they may not really want to be there in the first place; they are preoccupied
with other matters; or they might feel undertaking activities isn’t for them. Likewise, the
learning environment may not be considered emotionally safe; that is, someone may not
want to commit emotionally to the experiential learning process.

Readers are plentiful; thinkers are rare.
Harriet Martineau (1802 – 1876)
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Experiential learning zone

‘Overstretch zone’
‘Comfort zone’
Maintain balance between comfort and overstretch

However, if our level of comfort in any situation, and our willingness to engage with
experiential learning is fragile, the transition from learning to overstretch, physically or
emotionally, is ever present.
The introductory seated circle activities are intended to provide a suitable backdrop to
encourage the group members to give you, as facilitator, permission to engage with
them as a group member, and reassure each other that the forthcoming session will be
safe, both emotionally and physically.
Providing an appropriate experiential learning environment is a challenge since it is
easier to tell and sell than seek to work with the group’s permission. However, no-one
said working with children, young people and young adults to make that important
difference would be an easy option!

Facilitative summary
• Ensure the area you are going to use is physically safe, free from obstacles and
hazards.
• Focus on gaining and maintaining an experiential learning environment where
everyone is valued, listened to and heard, supported and above all, no put downs.
• Ensure the area is exclusive to the group; other people listening or interrupting will
affect how the group feel.
• Ensure a fun warm-up, be sensitive and ensure everyone feels safe and valued.
• To avoid overstretch ensure you gain the group’s permission – maintenance of trust
and openness are essential. Put yourself in the group members’ position whenever
possible without forsaking your facilitative oversight or responsibilities.
• Seek and keep the group’s permission to engage with you and the activities.
• Keep fun at the forefront of the session.

Laughter is by definition healthy.
Doris Lessing
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The Pygmalion Effect
Attention was first drawn to the issue of teacher expectation in 1968, when Robert
Rosenthal and Lenore Jacobson published the results of a powerful study later known as
the Pygmalion Effect. According to Tauber (1998: 1) the Pygmalion Effect asserts that:
‘one’s expectation about a person can eventually lead that person to behave and achieve
in ways that confirm those expectations’. Positive expectations lead to positive results.
This study involved children aged six to twelve years, all drawn from the same school,
who were given aptitude (IQ) tests. The teachers were told later that some of the
children, the experimental group, were high achievers, although this was not necessarily
correct as the ‘high achievers’ had been chosen at random and had not really been
tested. Interestingly, at the end of the year those chosen at random and designated ‘high
achievers’ showed significant gains, including an increase in their IQs. The study gained
attention across the country, even beyond the field of education, and continues to be
discussed today.
It is a known fact, a self-fulfilling prophecy even, that poor expectations bring negative
results, and positive expectations lead to positive results.
In a similar vein, an experiment was carried out in a UK school into the performance of
new pupils. At the start of the year, the pupils were each given a rating, ranging from
‘excellent prospect’ to ‘unlikely to do well’. These were totally arbitrary ratings and did
not reflect how well the pupils had performed previously. These ratings were given to the
class teachers. At the end of the academic year, pupils’ performance ratings were
compared. Irrespective of the pupil’s real academic abilities, there was a significantly high
correlation between ratings and performance. This suggests that people perform as well
as teachers, managers and others expect them to. A self-fulfilling prophecy!
As Goethe said:

Treat a man as he is and he will remain as he is. Treat a man as he can and should be
and he will become as he can and should be.
A group does as well as you, the facilitator, and the group think they can. There is a
growing awareness of Douglas McGregor’s work, known as ‘Theory ‘X’ and Theory ‘Y’,
which may also be appropriate here. Theory ‘X’ suggests that if the person in authority
views people as being lazy, untrustworthy, motivated by money only, and lacking in
interest, this becomes a self-fulfilling situation.
Conversely, if the person in authority views people as being honest and trustworthy,
enthusiastic and motivated to produce good work, then that is evidently how these

Total absence of humour renders life impossible.
Colette (1873 – 1954) in Chance Acquaintances, 1952
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people behave. This is ‘Theory Y’. Developing a positive image has a positive effect.
Both the Pygmalion Effect and McGregor’s Theory ‘X’ and ‘Y’ are becoming of increasing
interest to industry and commerce.
The implication of the Pygmalion Effect and ‘Theory ‘X’ and ‘Theory ‘Y’ will affect
facilitators’ contribution; it means that the performance of your group depends less on
them than it does on your expectations. As a facilitator it will also help to put your
experiences, views and expectations of the group furthest from your conscious mind. We
know, easier said than done!

Facilitative summary
• Consider how the Pygmalion Effect relates to your past or current practice (be honest
with yourself).
• Focus on the ‘here and now’.
• View this as a journey of discovery – look to help the group and its members to
establish new ideas and opinions.
• Trust the group – it is highly likely that your trust, optimism and commitment will be
rewarded with positive results.

Clever Hans
There are many occasions when people are motivated to please others, or read the
expectations of others through verbal and nonverbal cues, and thus try to fulfil those
expectations. There are also situations where children, young people and young adults
defer to adults because they have become accustomed to being helpless, explained in
the section entitled Learned Helplessness later.
Back in 1911, a horse called Hans had the reputation for being able to add, multiply,
subtract, and divide by tapping out the answer with his hooves. However, Hans could not
do this without his trainer being present.
On investigation, it was found that when the horse’s owner knew the answer their heart
rate increased which could be picked up by the horse. The implications for a facilitator
are similar.

Facilitative summary
• It is important not to indicate your own ideas, possible creative solutions or anxieties
to the group.

Creativity is allowing yourself to make mistakes. Art is knowing which ones to keep.
Scott Adams (1957 – ) in The Dilbert Principle
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• Take care not to indicate to the group your feelings on whether they have a possible
solution or not.
• Take care not to weight the activity information with hints or possible solutions.
• Avoid answering the group’s questions – give the activity details and leave them to
get on with it. This way the group can interpret the activity themselves and may
surprise you with their creativity or even invent a new activity.
• The creative process of the activity belongs to the group, it is their journey.

Deferring to authority
Clever Hans is relevant here because children, young people and young adults will
defer to adults or look to produce the sort of solution that pleases the adult,
undermining genuine and authentic personal choices and behaviours. It is part of
learned helplessness.
A typical example involves a group seeking clarification or further information on a
simple activity, rather than working together using their collective wisdom to produce
their own interpretation. Given that fallibility is an integral part of seeking creative
and unique solutions to the activities, it is therefore important not to add further
information.
The more the group rely on you, as facilitator, to give them confirmation of the rules,
potential solutions or directions, the less empowered they will become. They will rely on
you for steering them or inadvertently pointing them in the direction of a desired
solution. Let the group take ownership of the perceived information dilemma; let them
sort it out for themselves, and who knows, they may even find an undiscovered route to
the answer!
However, it is important to ensure the group does not think you are playing ‘games’ or
tricks at their expense. One way is to use a short ‘fun scenario’ to put the activity into
context (if time allows), with perhaps the suggestion that you won’t really be there to
help them for a while, perhaps you will be ‘invisible’. This role play will avoid feelings of
mistrust or rejection.

Facilitative summary
• When giving information about the activity follow the brief carefully and avoid
wandering off the subject.

You cannot be mad at somebody who makes you laugh – it’s as simple as that.
Jay Leno (1950 – ) in O Magazine, February 2003
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• Some activities require a carefully worded brief to allow the group to find unique and
creative solutions. These are indicated in bold type and brackets on the activity
sheets.
• Avoid the temptation to be helpful because this is likely to reinforce the group’s
helplessness. After all, it is their journey, with you in a facilitative role.
• Be consistent in your approach by not giving further information or clarification.
• Develop a fun type scenario that conveys your commitment to the group’s learning,
without succumbing to pressure to give more information i.e. ‘You can see I am not
really here!’
• However, it is important not to play games – allow the group the opportunity to learn
from their experiences.
Less is more!

Learned helplessness
Learned helplessness, in the context of formal and informal institutions for children,
young people and young adults, is present in varying degrees. On the one hand adults
may believe in the capability of children and young people, but are restricted by the
institution’s own organisational structures and restrictions. On the other hand,
helplessness results from the degree to which children, young people and young adults
follow routines, procedures and expected behaviours i.e. their compliance.
In 1965, Martin Seligman conducted an experiment involving dogs being restrained in
hammocks. They were then given mild electric shocks when a bell was rung, and because
they were restrained they could not and did not move.
The second stage of the experiment involved placing the same dog in a two part box
divided by a low dividing fence that would allow the dog to escape into the other area
should they wish to. It was expected that on ringing the bell the dog would follow a
Pavlovian stimulus/action route i.e. anticipate the electric shock and jump the dividing
fence to escape.
However, the opposite happened when the bell rang – instead of the dog moving to
avoid the expected shock by jumping the low dividing fence, it remained passive. The
dog had learnt that because it had been restrained, it was futile to move when the bell
was sounded because it would receive the mild electric shock in any event.

Laugh at yourself first, before anyone else can.
Elsa Maxwell, September 28, 1958
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Formal institutions that have strict routines, order and control will inevitably send out a
message that a person has little or no control over many aspects of their lives. In the past
this has been referred to as Institutionalisation. Learned helplessness is as relevant today
as it has been in the past.

An educational example involves a teacher recounting a story of a child who had been
asked to draw a house. When the teacher saw the picture they said “that’s not how
you draw a house” and proceeded to draw a picture of a house for the child. The
teacher asked the child to draw a tree. When the child took the picture to the teacher,
the teacher said ‘that’s not how you draw a tree’ and proceeded to draw their own
interpretation of a tree. And so on.
How many times have you experienced someone telling you that what you have
produced is ‘not quite right’ or not as they would have done it?
In the above example, it is the manner of the intervention by the teacher, an adult who
holds a significant position in the eyes of a child or young person, which is
disempowering and in doing so reinforcing the idea, as with the dog, that there is no real
point in trying because the work will be unacceptable anyway.
In some circumstances, therefore, the learned helplessness is affected by the way
children, young people and young adults are treated.
Stephen Biddulph, who writes extensively on developing appropriate, positive, nurturing
learning and personal development environments for children and young people, makes
this comment:

The fact of the matter is that many people have unhappiness programmed into them.
They have been unwittingly taught to be unhappy and are simply living out the script.
(Biddulph, 1998)
While that may or may not be the case, it is important to look to a positive image for a
positive effect.
David Cooperrider makes this point:

Probably the one finding that emerges most conclusively on the other side of the
ledger is that while negative affectivity is notably linked to the phenomenon of
learned helplessness, positive affect is intimately connected with social helpfulness.

The most wasted of all days is one without laughter.
E. E. Cummings (1894 – 1962)
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He goes on to say:

Somehow positive affect draws us out of ourselves... enlarges our focus on the
potential good in the world.
Another example involves raising hands or waiting for permission from the teacher,
instructor or other adult to choose who may answer. The teacher, instructor or adult is
clearly in control. Although there are benefits assigned to such order and control, the
downside is that individuals and the group collectively have little genuine opportunity to
learn how to take responsibility for their actions or inactions.
In many cases, such learned conditioned responses to the teacher, instructor or adult’s
request for order, are likely to develop into conditioned helplessness.
All this at a time when society is persuaded that the main trouble with children is that
they act like children. There is a media led campaign for more discipline and control
involving families, education, youth justice and so on.
The answer should be to develop adults’ skills of empowering children, young people
and young adults, in order that we as adults can recognise their aspirations to fulfil their
potential and become responsible citizens. Adults must look to be part of the solution,
using our skills and experience in an informed way. It would appear that many of the
skills of working with groups to develop collective responsibility have been set aside.
As Clive Barker and Andy Hickson write in Creative Action Methods in Groupwork (1997):

The new emphasis on conformity and testing in schools is eroding all sense of
learning by doing pleasurably and is reducing education to a list of quantifiable
entities. We have been told that there is no such thing as society, only individuals, and
in a rapidly changing world, in which the maximum amount of flexibility is needed to
seize any opportunity, individuals are being educated to know and maintain their
station in life.

Facilitative summary
• Use the Quiet please! Not activity supported by other attention seekers (see below in
the Facilitation Tools section).
• Encourage the group to find their own solutions to even mundane questions. For
example, ‘What should we do if there is one person spare?’

Always laugh when you can. It is cheap medicine.
Lord Byron (1788 – 1824)
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• On some occasions a group may find a particular activity difficult or it just isn’t
working for them. That’s normal; suggest the group have done well so far and would
perhaps like to do another activity, because they can always attempt that activity
again at a later date.
• Alternatively, consider the type of sequences referred to in the World Ball information
sheet.
• When someone approaches you individually to solve some issue or other, remind
them they are part of the group. However, if the issue persists use the seated circle
forum and the ‘Role Reversal’ followed by a symbolic activity (see in the Facilitation
Tools section).
• In a situation where two group members are at ‘loggerheads’ or cannot resolve their
differences within the group, use the Loggerheads activity (see below in the
Facilitation Tools section). However ‘Loggerheads’ should only be used as a last
resort.
• Avoid taking control and look to empower the parties and other group members.

Effects of language
This section considers the effects of language on the facilitative or creative process.
Firstly, the process of developing trust and gaining permission will be affected by the
language you, as facilitator, use. Effective and appropriate communications skills are a
facilitator’s best asset, providing they do not alienate group members. They must convey
that group members are welcome, they are trusted and respected, both individually and
as a whole, and that you, as facilitator, will be open and consistent.
Much of the language used in the UK in relation to children and young people involves
an element of power, ownership and authority. For example, many adults find it difficult
to allow children and young people to speak for themselves. Questions involving or
addressed to children and young people are often answered by the adults, in their
presence, without inviting them to speak for themselves. And even when children and
young people do speak for themselves, adults seem compelled to clarify or explain
further. This again reinforces helplessness in children and young people.
It is almost as if little progress has been made from the early 80s, where people with
different abilities, or disabilities as many people term them, were treated as if they were
not there, for example, asking on the person’s behalf ‘Do they take sugar?’ when they
were quite capable of answering or indicating for themselves. It wasn’t too far in the past

The very essence of the creative is its novelty, and hence we have no standard
by which to judge it. Carl R. Rogers in On Becoming a Person

136

PositiveImageEffectLayoutNewB5

3/10/08

11:09 am

Page 137

Facilitation

when the phrase ‘Children should be seen and not heard’ was considered the norm and
in many situations the man or husband would speak for ‘their’ wife. Society has made
some progress since then.
The important point here is that adults must support and encourage children and young
people to speak for themselves, because this element of interpersonal communications is
vital for them to be able to take responsibility as responsible citizens.
It is also known that adults tend to address young people differently depending on their
gender, which is unfortunate because this may infer preferences or favourites.

Inclusive language
Other everyday examples of language involving negative connotations are, for
example, dysfunctional, special needs, special education, dyslexia, and so on. Take the
example of people gifted with dyslexia who are sometimes labelled as being different
and less able, with a reading and learning difficulty. Dyslexia is, after all, termed ‘A
Specific Learning Difficulty of a Dyslexic Nature’. People gifted with dyslexia are at odds
in a society that has been persuaded to value knowledge acquisition, retention and
demonstration through examination. It is well known people with dyslexia are highly
gifted!

Imagine, instead, a new government edict requiring everyone in education and
industry to demonstrate their creativity; it would be made known that those who could
not or would not demonstrate creative thinking skills would be labelled as uncreative.
Medicine and science would be given funds to investigate why some people were not
as creative as others, special classes and support would be organised in schools,
colleges, universities and industry to assist the uncreative.
Career advancement would depend upon being creative, although legislation and
management practices would do their best to ensure those who were disadvantaged
i.e. the uncreative would not be discriminated against.
Society would be encouraged to recognise ‘creativity’ as essential by a newly
converted media, and that the nation’s future, 21st Century and beyond, relied on all
those gifted with creativity.
In truth, this is not beyond reality. And the principles of inclusivity in this example can
be applied to many different abilities; you try!

Any activity becomes creative when the doer cares about doing it right, or doing it better.
John Updike

137

PositiveImageEffectLayoutNewB5

3/10/08

11:09 am

Page 138

Positive images – positive effect

The emphasis above is ironic, placing a positive focus on what many have become
accustomed to see as negative. In reality we are all unique, although many labels appear
to suggest differently. Wherever possible labels should be avoided; look to the positives,
see the person and the unique makeup of the group’s own collective personality. Be
open-minded and think positive.
The activities in Part One are wholly inclusive in that they are suitable for all ages and
abilities – strength and agility are no advantage differing intellects make an equal
contribution, and they are gender neutral. That is how it should be.

Facilitative summary
• Inclusivity involves seeing everyone in your group as equal in both worth and value
and recognising we are unique beings.
• We each have abilities that are unique and special at each juncture of our lives; look
for the positive image of what the group members can do.
• As facilitator, invite everyone to make the contribution they want or feel able to do
through the nature of the activities and facilitative tools.

Titles and positions of authority
Here we consider the effects of names, titles and
positions of authority and how this might affect the
transition to ‘permissive’ facilitation. Stanley
Milgram’s famous ‘obedience to authority’
experiment (July, 1961) involved people in white
coats, as a symbol of authority, insisting the
subjects of the experiment give increased levels of
pain through electric shocks to other subjects, who
were in reality actors, for answering questions incorrectly. This is one of many illustrations
of the effects of images, language and labels of power.
Labelling a person as a client has the potential of undermining their worth as a person in
both your and their eyes. The word client is rarely used in a hopeful or positive context –
it is normally about perceived helplessness. The client needs the adult’s help, it is in
essence, therefore, disempowering.
It seems at some point their names are replaced with a ‘title of need’, in other words, a
client. Seemingly insignificant perhaps until you add the word ‘problem’ and the
perspective is changed. Here again a facilitator has the challenge of avoiding the pitfalls
of a self-fulfilling philosophy – the Pygmalion Effect.

Imagination is more important than knowledge.
Albert Einstein in Sheikh, 1984, p 5
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For example, how many times have we had matters in our lives referred to as a problem or
problems when perhaps changing the expression to ‘challenges to overcome’ could
suggest a more positive focus. Yet even here, challenge can also be used in a negative
context e.g. ‘challenging’ in the context of children and young people in crisis, as in
‘challenging behaviours’.
Many formal institutions hold the belief that requiring children to address adults as Sir,
Miss or Mrs is justified because it symbolises a child or young person’s respect for the
adult. The opposite is often true; the label is used to reinforce the position of authority.
It is in essence a conditioned recognition of an adult’s power and authority with the
unfortunate effect of promoting helplessness in the disempowered.
All these elements of power have a significant impact on the transition from leader, as say
a teacher, youth worker, residential social worker, probation and police officer, etc., to
facilitator, and implementing differing facilitation styles along the leader/facilitator
continuum.
This book uses these terms:
• Fun: Fun is integral to effective facilitation, gaining permission, positive behaviours
and trust. Using the word fun is intended to reinforce the idea of fun as an integral
part of these activities, and work with children and young people in general.
• Warm-up: The term ‘warm-up activities’ is meant to suggest that each session
requires a warm-up similar to that for any activity or sporting session and have their
place at the beginning of any programme. Conversely, icebreakers suggests a cold
situation or a group who are unfamiliar with each other and has therefore been
avoided in this context. Warm-ups have their place at the beginning of any session.
• Groups: The use of the word ‘group’ is appropriate because the optimum number
for effective teams is 12 to 15 and many of the activities can involve more. A group
also represents a style of working with groups e.g. group work as opposed to, say,
one-to-one work.
• Teams: This relates to a group of people who undertake activities through effective
communications, interdependence, mutual trust and respect, and commitment. The
focus is therefore on developing inclusive and team-like behaviours.
• Inclusive: The focus of all the activities is to encourage inclusive behaviours because
seeking the collective wisdom of the group is essential for creativity to flourish.
• Team-like: Working in a team-like manner is an image most of us hold from our
involvement in everyday life. We just know, almost instinctively, when we are acting
in a team-like manner and are part of an effective team, irrespective of size.

The mediocre teacher tells. The good teacher explains. The superior teacher demonstrates.
The great teacher inspires. William A. Ward
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• Activities: This simple reference to activities avoids confusion with team tasks or
problem solving. For example, problem can have negative connotations, whereas
activities suggests opportunities for learning and fun.
• ‘Personal names’: Titles of position or authority should be set aside when working
in a facilitative manner, since Mr, Miss, Mrs and Sir only serve to reinforce the
authority and status of the adult; they will inhibit both facilitator and the group in
their developing relationship for the journey ahead.

Facilitative summary
• Effective facilitation must be aware of the negative influences of power, because this
has the potential to undermine the development of positive images, and at the same
time limiting and undermining a positive effect.
• In this book we use language which is intended to gain permission, maintain
permission and ensure, where possible, the group’s development of inclusive and
team-like behaviours, particularly for those who work in formal institutions where there
is no question of who has authority.
• For example, the use of the word invitation is intended to encourage a facilitator to
seek the group’s permission. The focus here is an invitation, rather than telling and
selling.
• Promote the session as an oasis in the day, free from power, authority etc. Focus on
what you believe the session can achieve – set aside as many unnecessary rules and
procedures as possible.
• Encourage colleagues to allow you to work without interruption, as senior staff
members remind the group of the institution’s power and authority.
• Consider the effects of names, titles and positions of authority on how this might
affect the transition to permissive facilitation.
• It is really important to dispense with labels of power such as official titles or titles of
authority.
• It may be that the institution has firm rules regarding titles; this is something you
as facilitator should attempt to resolve prior to a session or programme. After all,
you can always revert to your official role with its title at the end of a session (if you
must!).
• The question to be asked here is: What harm is there in using first names,
facilitator included, during the session or sessions? What harm can it do?
• In any event, first names work best of all!

A democratic education means that we educate people in a way that ensures they can
think independently, that they can use information, knowledge, and technology, among
other things, to draw their own conclusions. Linda Darling-Hammond
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Competition
There are many views on competition as a tool for education, training and personal
development. However, what is clear from recent research is that competition inhibits and
blocks the creative process.
Competition is therefore limited to providing a measure of team-like and inclusive
progress in the activities in Part One. That is to say, a group may be invited to improve
on a time as an incentive to develop their creativity. It will also provide a measure of how
effectively a group is working together in an inclusive and team-like way. It is therefore a
tool in its own right.
Setting one part of a group against another is by definition divisive and will have the
effect of undermining the journey to inclusive and team-like behaviours. This can be seen
by the simple suggestion of boys against girls type competitive groupings.

Facilitative summary
• All the activities in Part One are gender neutral. What advantage is there then, in
setting boys against girls or any other form of competition? It doesn’t make inclusive
or team-like sense.

Group dynamics
It would appear today that the emphasis of work with children, young people and young
adults involves order, control and compliance as the prerequisite. Facilitating experiential
learning places the main emphasis for learning on the group itself; the group members
individually and collectively use the shared experience of the activities to support their
own learning. Experiential learning is by nature, a dynamic process.
Bruce Tuckman (1965) found his work with small groups involved five distinct stages: the
forming stage; storming stage; norming stage; performing stage and transforming stage
and these are all part of the dynamic and healthy group learning process.
The forming stage: Bruce Tuckman recognises that the early stages of group formation
involve getting acquainted, with generally polite introductions and conversation –
cautious and safe.
Similarly, John Heron, who writes extensively on facilitation, refers to the initial stage as
‘Wintertime’, where building trust is important. He suggests there may be an element of
anxiety, individual or collective defensiveness, summed up as ‘the ground is frozen, the
weather stormy or overcast’.

Education has produced a vast population able to read but unable
to distinguish what is worth reading. G. M. Trevelyan
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This suggests that enjoyable and fun activities will have a positive effect here, by building
trust, removing anxieties associated with failure, and encouraging conversation by
developing feelings of openness and mutual trust.
The storming stage: Here Bruce Tuckman suggests a group moves beyond polite,
careful conversation into open and up-front behaviours. It is a dynamic process with
discourse, dissent and perhaps disagreement or conflict. Anyone who works with groups
will recognise this as part of a healthy group dynamic.
John Heron suggests the next phase is ‘Springtime’ – the group is building trust and
openness, reducing their anxieties, feeling safer and acting less cautiously, and becoming
optimistic with gathering confidence. He sums this up as ‘Springtime; new life starts to
break through the surface crust’.
A facilitator’s role here is to focus on the positive images of what has been achieved,
what can be achieved and where improvements can be made. Storming in this instance
could be interpreted as a ‘dynamic’ positive leap forward for the group (Storming
forward). Springtime is an optimistic, positive term.
The norming stage: Here the group’s dynamic thrust has stabilised, and the group is
more settled, open, trusting, and creative, and is developing a consistent approach to
the activities. This stage is the pre-requisite to inclusive and team-like behaviours.
The performing stage: Here a group may consider itself a whole unit, with a close
identity, owning the results of their efforts and having a strong positive image of
themselves. They participate openly and willingly, depending on each other.
John Heron doesn’t appear to separate the transition involving the norming stage and
the performing stage. However, he suggests the group has a positive focus, trust is high,
challenge is the spur for growth and change, and the group is open and consistent. At
this stage conflict or dissent is a healthy dynamic for undertaking increasingly challenging
activities. Group members are mutually supportive, flexible and honest. Summed up as
‘Summertime; there is an abundance of growth, and the sun is high’. This is the optimum
area for ‘Positive Image for Positive Effect’.
The transforming stage: Bruce Tuckman’s model suggests this is a time to reflect and
take stock, review and re-evaluate the positive images of success, celebrate and if
necessary move on. This is an important part of any programme – affirmation and
celebration – looking back and moving on.

To one who, journeying through night and fog, is mired neck-deep in an unwholesome bog,
experience, like the rising of the dawn, reveals the path that he should not have gone.
Joel Frad Bink
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Here, John Heron suggests that as a programme draws to a close, the group review and
consider their learning – looking at what has been achieved, celebrating the positive
achievements. He sums this up as ‘Autumn; the fruit is harvested and stored, thanksgiving
and go their way’.

Facilitative summary
• In simple terms, Tuckman’s theory of group dynamics and John Heron’s own
interpretation of group progress, with the idea of a beginning, intermediate/
performing and consolidation stages, confirms our own experience.
• The nature of the activities and facilitative 360º positive image self-monitoring is
intended to reduce negative dynamic effects during a transition to norming and
performing stages.
• In the beginning, trust, openness, safety and a positive focus are essential to
providing a firm foundation for future progress of the group. The intermediate and
performing stages involve a delicate facilitative balance using a variety of activities
and facilitative tools.
• Finally, the consolidation and celebration phase involves ensuring progress is
sustained and celebrated.

Inclusivity and team-like behaviours
There appears to be a common misunderstanding relating to taking a momentary lead as
part of a healthy exchange of ideas, where different learning styles become effective.
Seeking unique and creative solutions involves a process of an exchange of ideas in the
search for the collective wisdom of the whole group.
It is important to encourage everyone’s input, listen to ideas, and prioritise potential
solutions depending on the particular challenge. Any one dominant person or sub-group
is unhealthy because this will inhibit inclusivity. A group member taking a lead may
indicate one or several dominating personalities, with the other members deferring to
this lead taker. In these circumstances, the group’s collective wisdom is restricted and
inclusivity impaired.
In terms of inclusive and team-like behaviours, David Pardey (see refs), explains in his
book Leading Teams (2004) that a pre-requisite of effective leadership is the ability to be
an effective member of teams of different compositions.
There is also the potential for the Pygmalion effect here, where a group member or small
sub group, endeavouring to meet the expectations of the facilitator would undermine the

Reading and writing, arithmetic and grammar do not constitute education,
any more than a knife, fork and spoon constitute a dinner. John Lubbock
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group development process. For a group to be inclusive and team-like requires trust,
openness, co-operation, flexibility and to focus on the task, amongst others. Observing
group members who are leading the activity, a facilitator must consider whether this is
truly inclusive and team-like.
It may be healthy, always providing that this momentary lead does not develop into a
dominating lead role, as this has the potential to stifle a group’s inclusivity and team-like
behaviours and would undoubtedly inhibit the creative process.

Facilitative summary
• Inclusive and team-like behaviours are obvious in the way the group go about
undertaking the activities. Everyone should appear to be confident in putting forward
ideas or suggestions without feeling precious or demanding that theirs is the only
solution.
• There should be a healthy exchange of ideas and an open consideration of potential
ways forward. However, this will be limited in the time allocated. That is, the
exchanges or discussions are quick and effective with every group member involved.
• Many of us desire to be inclusive and team-like, and when it is apparent, it is a
wonder to behold.

It is little short of a miracle that modern methods of instruction have
not completely strangled the holy curiosity of inquiry. Albert Einstein
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Facilitation Tools

Low profile attention grabbers
Facilitation attention seeker e.g. ‘Quiet please! Not’
We have mentioned learned helplessness earlier. Another form can be seen in some
primary schools where children have a variety of conditioned responses to ensure they
conduct themselves as the school requires. For example, when the teacher asks for quiet,
children place a finger to their lips and raise their hand to signal they have heard the
teacher’s request. This type of conditioned response isn’t really necessary because all that
is needed, even for very young children, is to inform the children that you will not raise
your voice, shout or compete to gain their attention.

‘Quiet please! Not’ activity
You inform the group that they are responsible for ensuring you can speak to them and
conduct your activities – in this way you will pass responsibility to the children and young
people. Encouraging children to take responsibility at the earliest opportunity has to be a
positive thing.
We suggest you ask them to do something or to be quiet in a soft voice and then wait
for them to comply. It’s as simple as that. However, the real benefit is that the group
becomes responsible for ensuring they take individual and collective responsibility. It
does work; the group will become accustomed to ensuring they encourage each other to
be quiet and attentive.

He who knows himself is enlightened.
Lao Tzu, The Way of Lao Tzu
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The expectation that the group will take responsibility for their behaviours, including
listening for information from the facilitator, listening to each other’s ideas and
suggestions, and offering ideas of their own, is an essential part of inclusive and teamlike behaviours.

Whispers
This attention seeker involves talking normally at first. When someone notices you are
talking, you begin to lower your voice, bit by bit, until you are talking in whispers. It’s a
fun way to get the attention of the group, it shows flair and imagination and most of all it
is non-threatening.

Juggling
There are many other positive attention seekers. For example, juggling with or without
juggling balls will get the group’s attention. It’s fun to make up your own or ask the group
to think of some.

Countdown
As a facilitator it is important to encourage the group to take responsibility for being
attentive and on focus, assuming you have their permission. Keeping their interest in the
session is important, so it is important to have a range of tools to grab their attention. Try
counting down or introduce a counting down sequence in a fun way e.g. 6, 5, Whoops,
4, 3, Whooopeee, 2, aaaaaaaaaannnnnnnnnddddddddd One – Ready. Make up your own
or alternatively invite the group to suggest ideas.

Hey, hey, hey what?
Here is another simple example of an attention seeker. The facilitator says ‘Hey’ or ‘Hey,
Hey’ in an assertive, medium to high profile manner – at some stage someone will say
‘Hey what?’ The facilitator’s answer could be ‘let’s dance, let’s smile’ or ‘let’s snap our
fingers’. The list is endless.

Knock, knock
And one more – a member of the group or the facilitator says ‘Knock, Knock’ and waits
for the reply ‘Who’s there?’ You know, the one that goes ‘Isabel’, ‘Isabel who?’ ‘Is a bell
necessary on a bike?’ We know, corny, but it will get their attention and then you can
proceed with the session or activities!

To find a fault is easy; to do better may be difficult.
Plutarch
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Facilitative summary
• How you gain a group’s attention goes hand in hand with gaining the group’s
permission. Gaining their attention is best achieved with a minimum of fuss and effort
and where possible with appropriate humour.
• In some situations, the development of genuine, open, honest and consistent
relationships with children, young people and young adults has been overtaken with
the unfortunate desire to have order and control.
• Attention seekers are intended to develop fun and interesting ways to get the
attention of the group while being, to some extent, part of the group, rather than
telling and selling from outside the group.

Positive affirmation and celebration
Celebrating success – you’re doing really well
David Cooperrider writes about how important positive images are to the individual, and
to ensure this happens we suggest giving unconditional praise on a regular basis. Saying
‘You’re doing really well’ makes people feel good, and this image of being good at
something creates for them a positive self-image, resulting in a positive effect.
In the Introduction we pointed out the number of negative images that abound in the
media. A facilitator might wait until they feel justified in giving feedback and praise when
it is deserved. That may be a subjective judgement, and perhaps some facilitators are
hard to please. However, the decision to judge just when and how to praise lies with the
facilitator.
As Forehand and Long comment in Parenting the Strong-Willed Child (1996):

Some authorities maintain that praise and verbal rewards are very different from
encouragement … In short, we believe that the distinction between encouragement
and praise are arbitrary and semantic. Praise and encouragement are both social
rewards used to increase desirable behaviour. All social rewards, including praise and
encouragement, are important.
(Forehand and Long, 1996)

Celebrations and affirmation
Finding fun ways to affirm the value and worth of the group members or to celebrate
their successes, however seemingly small, is an important and beneficial tool. It may
include other group members simply saying ‘well done’, or developing some sort of

Real education should educate us out of self into something far finer; into a
selflessness which links us with all humanity. Lady Nancy Astor (1879 – 1964)
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positive chant such as Whoooooooo – Aaaaaaaaaaaaaahhhhhh (feel free to make up your
own!). It may be an extension of seated circle activities where praise are the only
comments made, see the examples below.

Say your piece!
Many groups use a designated chair as a focal point for
expressing views and ideas. This can be a useful means of
encouraging the group to develop their confidence to share
information, ideas and views (feedback). However, it is important
to move onto a less prescribed or organised method of discussion
as and when the group are able. The group must develop their
own individual and collective responsibilities in a group circle
format.
It is important to ensure that those who wish to make a comment or express their ideas
do so because they want to and this is achieved by inviting the members of the group to
leave their seats and sit in the relevant seat. However, it must be their choice and their
choice alone. It is important that the facilitator and the group respect this important rule.
During the initial stages of activities it may create an awkward silence or reticence. That is
not usual. However, if it is clear no group member wishes to sit in the chair take a
moment to consider your facilitative balance and whether you could or should make
adjustments. Perhaps suggest, in a neutral tone, that the idea could be taken up at a
later time.
It is also important to remind those who wish to express their views or make comments
that these should be to the point and short. It is important to distinguish from sitting in
the ‘magic’ chair, from remaining in their own seat and just making contributions to group
discussions or the exchange of ideas, as and when they wish.

Pass the buck
Many circle activities utilise an object which, when passed from one person to another
gives the owner the right to comment or speak. Circle activities also usually involve the
teacher leading proceedings in a high profile mode.
The Pass the Buck activity is one of these. In practice, individuals ask for the object.
There must be no hints, suggestions, cajoling or telling someone that they must speak or
make a comment.
Everyone in the circle is equal in this respect. In this way, a person is not put on the spot

Read not to contradict and confute, nor to find talk and discourse, but to weigh and consider.
Sir Francis Bacon
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to speak, nor do they have to make a conscious decision to pass i.e. not make a
comment.
Giving group members a choice of action, a genuine choice, is important in developing
trust and feeling emotionally safe. However, it should be noted that this is a starter
activity for groups who have little or no experience of working together or where some
group members lack confidence in group situations. This activity prepares group
members for a time when they will speak freely in the group as and when they wish, in a
healthy group dynamic.
Finally, don’t be too concerned if, at the start, there is silence or inactivity, be patient.

Domino and playing card tools
Dominos or 0d0o0m0s (from the Wordles of the same name) and playing card activities
have many uses, such as introducing group members to positive comment tools, i.e. the
underlying focus. However, introducing an element of chance may stimulate ideas.
For example, picking out a card or domino higher than a set value or of
a particular suit would require someone to give feedback to the whole
group, saying something positive about the group as a whole. Similarly,
below a set value or taking a different suit might require a positive
comment to an individual. Alternatively, each group member could have
a designated card and when another member picks a similar card they
offer a positive comment.
The emphasis on the positive image is borne out by research that suggests that for each
negative image in our lives we require five or more positive ones to provide a balance.
Therefore the trend to provide balanced feedback may have an overall negative effect.
One thing for sure, though, being positive will have a positive effect!
The possibilities for using dominos and playing cards to stimulate affirmation and
celebration are potentially limitless. Why don’t you devise your own or ask the group to!

Written positive comment paper activity
This activity requires a little preparation, but is worth it. Using scraps of
paper, one piece for every two group members plus one more, make up
a little playing card sized note pad, one for each group member. Make a
hole in one corner and secure with treasury tags, or staple the paper
together. Job done!

By far the best proof is experience.
Sir Francis Bacon
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This activity works well in a seated circle. Give each person a pad and get each group
member to write their name on the front sheet. The pad is next passed around the
group and everyone is invited to write a positive comment about the person named on
the front sheet. It must be stressed that these comments will be anonymous, so
everyone should feel they can make a positive comment. When everyone has
completed the activity the pads should be handed back to their owner.
With everyone assembled in the seated circle, invite members of the group to pick out
one or two comments made about them on the note pad. Try and keep this phase
short because it will take some time for everyone to share their positive comments.
Finally, suggest they keep their note pad and look at the comments from time to time.

Feelings cards
Another similar activity involves making cards to help express positive comments,
celebrations or affirmations. You could start this activity by asking each person to draw
a simple picture or write a simple comment on a small piece of paper or card. Explain
that the picture or comment must show positive feelings and can be used at any time
to express each group member’s feelings about, say, the activity, their own performance
or some individual member’s performance. It can also be used to give positive
feedback, or positive affirmations.

Small group positive affirmation
In this activity, small groups exchange verbal positive feedback and affirmation. The
group sizes can be increased in time. It is as simple as that.

Role reversal and other connected activities
Invite the group to split into pairs and find somewhere quiet to sit. Each person is
asked to consider a simple start to a sentence, one involving something they want or
need from the group, and one involving something they are concerned about in the
group.
Person A states: ‘What I need from the group is …’ B will also make their statement.
Invite A and B to change places and complete the sentence for the other person. Have
the pairs exchange with another pair and repeat this process a couple of times. This
activity is similar to the Fear in a Hat activity in The New Youth Games Book by Alan
Dearling and Howard Armstrong (1984: p100) and a well established Personal
Reflection type of activity for personal development.

Violence is the last refuge of the incompetent.
Isaac Asimov re Salvor Hardin in Foundation
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Symbolic link activities
The value of many facilitation tools can be enhanced by combining activities which
provide an empathic or symbolic link with another.
For example, after the Role Reversal activity, write the sentences on small slips of paper.
Two people then hold their slip of paper between them in place of holding hands as in
Cross the Gap or Cross the Brook, ensuring the paper is not torn or released. In this way
the group in a facilitated seated circle may recognise the benefits of working together,
where the needs and wants are symbolically illustrated.
Alternatively, the slips of paper could be attached to a parachute, leading the group to
realise the parachute provides support, making a connection with the group.
Placing the wants and needs statements under or in the open Little Snappers, as in the
Night Walk and Pathway activities might symbolise how, with the support of a partner,
such issues are reduced. One word of caution. It is for the group to make the connection
without being taught, coached, pointed to, hinted at and so on. The value of this type of
symbolic link is for the group to make the paradigm shift, in their thinking and
perception, that the slip of paper is symbolic. Therefore, the connecting realisation is
theirs.
For example, when in a seated circle, the group could be prompted by something like
‘How did they use the slips of paper’, ‘What did the slips of paper symbolise during this
activity?’ Alternatively the group could elect to stick their needs or concerns on A4 paper
for the crossing activity 4 way Lily Pads, another symbolic activity, or the discs used in
coloured Lily Pads.
In any event, there are opportunities for group members to recognise the symbolic
significance of helping others, through the examples above, to illustrate both something
to be avoided, and that which can be avoided, with support and guidance from their
activity partner. These symbolic links could form the subject for group discussion.
However, it is very important not to volunteer this, as any symbolic connection is for the
group members to realise, not something a facilitator should suggest.
As we have said before, if you feel you must tell the group, in whatever way, how to do
the activity, then you are only demonstrating:
• That you do not trust the group’s ability to learn for themselves.
• That you are clever because you know the answer.

Creativity is inventing, experimenting, growing, taking risks, breaking rules,
making mistakes, and having fun. Mary Lou Cook
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Working with a seated circle/group work
The seated circle provides the ideal group forum for open discussion, although they can,
at times, also be animated and dynamic. Groups are a natural social process, in formal
and informal meetings, whether playing at school and home, in sport and leisure
activities and so forth.
Tom Douglas is quoted in The New Youth Games Book (Dearling and Armstrong, 1994)
as saying:

Group work is not therefore a skill which can only be acquired by professionals; it can
be and should be learned by ordinary people.
Working with groups is an essential part of being a facilitator; to ensure all group
members are valued and their voices heard requires the development of effective
strategies. A facilitator can aid the development of these skills by acting as an example.
Group facilitation tools include the following skills and strategies:

Gate-keeping
Many formal institutions manage group meetings with the adult holding control. Such
controls are short lived and do not encourage taking responsibility, whilst allowing a free
and open exchange of ideas may give the impression of chaos. Ideally, the facilitator
should aim for a state of organised chaos, that is, the facilitator will first ensure the
physical and emotional safety of group members, and when several members of the
group are all talking at once or when someone is finding it difficult to have their voice
heard, the facilitator will intervene, saying something like ‘I think Janet has something to
say’. It may be helpful to indicate with your hand and arm to stress the importance of
this.
Eventually the group will adopt this method as an example which they too can use to
support each other.

Revolving chair person
A simple but effective strategy for empowering the group members in a responsible
manner, is to invite everyone who wishes to participate to take turns to act as the
facilitator or chair during the standing or seated activities. During a programme this could
be shared by different group members per session. It is important to avoid the group
proposing a rota; similarly, avoid situations where the dynamic is replaced with a vote. It
is really important this decision should be by choice, a genuine choice. Taking

Seek ye first the good things of the mind, and the rest will either be
supplied or its loss will not be felt. Sir Francis Bacon
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responsibility by chairing a seated circle and taking a lead in a facilitative manner
puts the group in an empathic position. It is important not to pass the facilitation over
to the ‘revolving chair’ – it remains your responsibility.

Working in the here and now
In many formal and informal institutions patterns of interpersonal relationship develop,
such as teacher and pupil, prison officer and prisoner or play/youth leader and child.
In some cases they may be good interactions, ensuring favourable relationships. On
the other hand, they may be one of challenge and counter challenge. Whatever the
past relationships a facilitator must remain as impartial as is humanly possible.
One useful way of achieving this is to focus your facilitative efforts on the Here and
Now. Facilitate what you see and hear.

Loggerheads, or one-to-one conflict resolution
The activities and facilitation both combine to focus primarily on the group and its
dynamic. However, there may be occasions when two group members are blocking
progress by being at loggerheads, that is, unable or unwilling to share the group’s
common aspirations. However, this may be resolved through the natural process of
focusing on the positives in the situation. Just having fun through the activities may
also resolve differences. If that doesn’t work, however, it is important to encourage
those involved to take ownership of the impasse and avoid the temptation that you
as facilitator will resolve the issue for them, thereby also encouraging the learned
helplessness effect.
You could invite a member of the group to act as mediator, but if no one wishes to
take on this role, offer your services as follows:

Loggerheads – Part One: This involves arriving at a point of common agreement on
the issue or point that is at the heart of the matter. For this to happen the facilitator
should explain the simple set of rules below and offer the two group members at
loggerheads one of the following options:
• To set themselves apart from the group.
• To allow the group to be observers.
The latter can be a difficult choice and requires careful handling – remember the
principle of emotional safety.

A journey of a thousand miles begins with a single step.
Lao Tzu in The Way of Lao Tzu
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Set out three chairs facing each other in a kind of triangle approximately two metres apart,
ask the two group members to take a seat, and occupy the vacant seat yourself. The
following rules apply. Each person can only raise one issue or point at a time which is then
followed by the other person summarising the issue or point made, before they can raise
their own issue or point.
In other words, each person must agree or find an area of common agreement with the
other person’s stated position before they can raise their issues or make their point. The
role of the facilitator is to encourage both parties to stay within the agreed rules in order
for this exercise to be effective.

Loggerheads – Part Two: This involves finding a mutually acceptable solution or
agreement on how to proceed.
Invite each person in turn to propose a possible solution – one only; the other party
repeats the suggested solution to the satisfaction of the proposer. It is possible that the
proposed solution may have to be proposed more than once, until the proposer will
accept this as the intended meaning of their proposal. Here the facilitator may have a
role in keeping both parties focused on simple statements which are easy to understand.
The two participants now change roles and the other proposes a possible solution which
is summarised until its meaning is accepted by both parties. At this point both parties are
invited to comment on the merits of each potential solution.
It may be that no immediate solution is found, and it is here that the facilitator acting as
mediator might suggest leaving the matter for their own reflection. The process of
exchanging points and issues will be emotionally stressful and the process itself may have
provided both parties with an opportunity to clear the air, which may be a catalyst for
change.
Re-entering the group may also be the tonic needed for both parties to refocus their
efforts on a positive way forward.

Facilitative summary
• The main focus here is to provide both parties and the group, if that seems appropriate,
with the opportunity to find positive solutions through a simple yet effective process.
• It is not intended to provide therapeutic solutions or to bring the group’s focus onto
negative issues.
• Keep it simple, encourage the group to see this as a positive process and move on.

Silence is the virtue of fools.
Sir Francis Bacon
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Small group activities
This section introduces working with smaller sub groups in a way that can encourage
inclusive and team-like behaviours. Working with small groups also provides
opportunities for variety and to share creative ideas and solutions in a non-competitive
environment, perhaps to work together on a simple jigsaw or several Tangrams or the
Tangrams – Not activities.
For many activities, especially those involving small jigsaws, tangrams, matchstick
puzzles, Wordles, doodles or coin puzzles, divide the group into smaller groups of four to
six people. Give them a constraint that each small group can only give pieces to another
small group, they cannot request pieces. This means each group must recognise the
needs of others and give up or volunteer their pieces where necessary.
Alternatively, give each group a set of activities, and when each small group has either
solved or discarded the puzzle they pass these to another group. This is intended to
remove the notion of competition, in favour of sharing ideas and solutions. Discarding
the activity is about being open around not finding a solution at that time and offering it
for others to consider.

Card and block activities
Many simple and effective activities in this book can be developed from dominos,
draughts pieces, playing cards or Jenga® blocks, which make them very cost effective,
easy to resource or adapt, and flexible to use. Dominos or playing cards can be used
within the group to find partners, select people to form random groupings, make up a
line of people with matching dominos and many more simple activities.
Adding letters and numbers to the back of the wooden blocks, draughts, dominos,
playing cards or Jenga® blocks provides for further variations. Naturally, dominos, with or
without dots, can make the usual domino race events or for building towers, and playing
cards can also be used to make a card tower or other structures.
For example, invite the group to divide into four (it doesn’t matter if they are unequal).
Invite them all to construct, in their quarter of the allotted space, a domino race,
that is, where dominos are stood on end in such a way as to knock over the adjacent
domino one after another until they have all been toppled. This can, of course, be
self-contained, or linked up to form circles, snakes, etc., but every domino must be
used!

The softest things in the world overcome the hardest things in the world. Through this I
know the advantage of taking no action. Lao Tzu in The Way of Lao Tzu
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Using different coloured dominos gives an added challenge. Each small group is
responsible for building a section of a circle of dominos, which when completed will
form a circular domino race. Each team is allocated a different colour of domino, and
a third colour, the majority of the dominos, is shared between each small group. Each
upright domino must be alternated with a different colour of domino. As with the
activities above each team can only give dominos away and must not request
dominos from the other teams.
Using the principles set out above you can devise your own small group activities. Be
positively creative!

Tangrams and Tangrams – Not
Tangrams are an excellent exercise for working with small groups. Tangrams are a very
ancient activity invented by the Chinese. Basically, they consist of seven geometric
shapes, including triangles, a square, and a parallelogram. These shapes can be
arranged and re-arranged to form many different images, such as birds, fish, even
people.
Tangrams – Not is simply an extension of this basic game, and perhaps use more than
the traditional seven pieces. It can immediately be seen that the permutations are
endless, so it is probably wise to set some parameters for this activity, say a time
limit, or a subject area. The group, after being given perhaps one example of what is
possible, should soon grasp what is required, and this will need the whole group to
work together in a creative and sometimes improvised way, with hopefully positive
and rewarding results.
There are hundreds of examples of tangrams that can easily be sourced on the
Internet. Another advantage of this activity is the ease of construction, since the
patterns can easily be downloaded, photocopied, glued to stiff cardboard, and then
cut out. A further variation is to make coloured copies of tangrams, which can be
jumbled together before distributing to the group. This again utilises the principle
discussed above of giving pieces away, and not asking for them.
The following are various examples of Tangrams – Not.

In the end, we will remember not the words of our enemies, but the silence of our friends.
Martin Luther King Jr.
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Below is a clue for any group that may be struggling

Cut along dotted line

We must learn to live together as brothers or perish together as fools.
Martin Luther King Jr.
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Photocopiable Tangram – Not

Cut along dotted line

Reassemble the pieces
into a ‘T’ shown above
Cut along the solid lines (and the dotted ones for extra difficulty) to make your version of
the Tangram – Not. However, if you choose not to cut along any line it must be erased
or it will assist the group in reassembling the Tangram – Not.

Facilitative summary
• This activity puzzle involves reassembling a Tangram – Not. There are many examples
to be found on the Internet. The T structure, illustrated above, works well in small
groups.
• Photocopy this Tangram – Not either as shown or enlarged. Cut out the complete T
and glue to card or cardboard, then cut along the dark lines. For added difficulty cut
along the dotted lines.
• Cut out the group information card, showing the desired result, glue to a piece of
card and hand out to the group.

Happiness is when what you think, what you say, and what you do are in harmony.
Mahatma Gandhi
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Photocopiable Tangram – Not

Cut along dotted line

Reassemble the pieces
into a ‘cross’ shown above

Facilitative summary
• This activity puzzle involves reassembling a Tangram – Not. There are many examples
to be found on the Internet. The cross structure illustrated above works well in small
groups.
• Photocopy this Tangram – Not either as shown or enlarged. Cut out the complete
cross and glue to card or cardboard, then cut along the dark lines.
• Cut out the group information card, showing the desired result, glue to a piece of
card, and hand out to the group.

Freedom is not worth having if it does not include the freedom to make mistakes.
Mahatma Gandhi
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Learning styles
To prepare for this exercise place some lines along each wall of the room and call them
red, yellow, green and purple. Make up a number of cards in the designated colours and
on the flip side write Activist, Reflector, Theorist and Pragmatist.
Invite everyone to imagine that they have had a chance to learn how to erect a tent in
preparation for a camping holiday. Before they go they have decided to prepare
themselves. As individuals, choose their preferred learning style by standing by the
coloured wall of their choice. Read out the following:
Red wall: In the vicinity of this wall are all the bits required to erect a tent: poles, pegs,
inner tent and tent flysheet – all they need is to have a go!
Yellow wall: Against this wall is a vantage point from where they can sit and watch with a
keen eye an expert erecting a tent with great style and proficiency.
Green wall: Against this wall is a multi-media centre – a large collection of books and
illustrated magazines, and a stack of instructional videos, along with the equipment to
view them – all the information they will need to research how to erect their tent.
Purple wall: Against the final wall there is a simulation chamber with a giant
TV/computer screen that responds to their actions and where they can erect a mock up
of a tent before trying it out in person.
Explain that any one of these methods could be used to learn how to erect their tent,
and they should choose the most suitable. Direct them to the wall that represents their
first choice of a way of learning how to erect their tent.

Tools and other resources for the facilitator’s tool box
Jenga blocks
As well as using these in the way they were designed, it is possible to convert these to
be used in a variety of ways e.g. making numbered or lettered lines for domino races,
and for the many other ideas contained in the blocks section. Making numbered and
lettered blocks is relatively easy by writing or typing numbers, say 1 to 32, or a full
alphabet of letters at a height that will fit the blocks. Arial 18 to 24 point or an equivalent
works well.

Prejudice is opinion without judgement.
Voltaire
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Cut out the numbers and letters. Attach a number to each of the blocks using suitable
glue in a central position on the flat side, making a set of 32 blocks. Place the numbered
blocks in random order and attach the letters of the alphabet on the reverse side. If you
intend to use the word spelling activities it would be helpful to have sufficient letters of
the alphabet – perhaps similar in ratio to Scrabble.
Alternatively, use circular blocks, poker chips or draughts.

Discs, carpet tiles or pads
Carpet tiles or other similar matting can be cut into circular discs with a Stanley knife
using a plate or saucer as a template or cut into small squares. Write or type numbers,
say 1 to 32, and a full alphabet of letters at a suitable size; Arial 72 font or equivalent
works well.
Cut out the numbers and letters and attach to each of the squares or discs in a central
position, using Sellotape or something similar, making a set of 1 to 32. Place the
numbered pads in random order and attach the letters of the alphabet on the reverse
side. If you intend to use the word spelling activities it is helpful to have sufficient letters
of the alphabet – perhaps similar in ratio to Scrabble.
It will also be useful to have a selection of blank discs, carpet tiles or pads as not all the
activities involve letters or numbers.

Marking lines
Masking tape is handy for marking single or double lines, rectangular areas, or small box
shapes on the floor and is also useful for when facilitating, for example, by writing key
words on, such as Communications, Flexibility, Openness, Support, and so on in a group
activity, e.g. when adding symbolic words to pads as a part of a symbolic link activity.
Lines can also be marked with cord, rope, string or even wool. The activities do not
require precision markings and even lines scratched into dry earth will suffice. Chalk
works well on indoor and outside surfaces.

Cards
Playing cards can be used for many activities. Two mini-packs work adequately in a
mobile facilitation kit. Cards can also be utilised for all the various matchstick, coin, and
Tangram activities to provide the group with the basic tools they require.

A likely impossibility is always preferable to an unconvincing possibility.
Aristotle in Rhetoric
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Wordles
For Wordle activities it is best to find a source on the Internet by typing in Wordles or
Word Puzzles and make a selection of these up for your own use. We have found it is
helpful to print Wordles on both sides of the card or paper and cover with sticky back
plastic, and, with issuing at least ten for each group, this means that forty will serve
perfectly as a starter kit. Once the group begins to enjoy Wordles, they should be
encouraged to produce their own.
Doodles should be produced in the same way as Wordles.

Jigsaws
Jigsaws provide useful and flexible activities for medium large or small groups. They are
best used later in any programme. Small jigsaws that are designed for children and
young people, comprising 20 to 50 pieces, are particularly suitable for any size groups.
Straight edged jigsaws can be made from paper, card, cardboard, wood, plastic and so
on. See the photocopiable diagram below.

The best way to predict the future is to create it.
Unknown
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These small jigsaws can be assembled picture side down with several lines drawn on the
reverse side to aid assembly. Making up the jigsaw picture face down with only the outer
edges and a few lines for reference is an interesting group activity. They can, of course,
be used conventionally. Make sure that there is a boundary sufficient for the entire group
to kneel on the floor and be able to manoeuvre around. Invite the group to re-assemble
in a seated circle and ask them:
1. How did you find the jigsaw to do?
2. What similarities are there between how the group works and the jigsaw?

Inflatable globe or beach ball
An inflatable globe or beach ball forms the basis of the World Ball introductory
sequence. They are relatively inexpensive, can be packed away for storage, are unlikely
to hurt anyone, can easily be replaced and are versatile.

Activity balls
Different colours of soft spongy balls form the basis for circle ball activities, for example
Light Speed 1 and 2. Squashy, tactile balls and those that light up are particularly fun
with school-aged children.

Balloons
Balloons are versatile, colourful and fun, and come in many shapes and sizes. Water
bomb balloons are smaller and take up less space in a portable facilitation kit, and can
be used for building balloon shapes or towers in small spaces or where space is at a
premium.

Paper, either A4, comics or newspapers
A few sheets of A4 paper can be stuck together with masking tape to make a flip chart,
or can be cut into strips or made into a simple note pad for the Writing Positive
Comments activities. A4 paper or paper from comics and newspapers can be used in a
variety of ways, for example, to delineate crossing a space in Cross that Gap 1 and 2. In
the Comic Revival activity paper can be dropped from differing heights or made to fly.

Rope or climbing tape slings
Four 5-metre lengths of climbing rope, woven tape or climbing tape can be used to mark
straight lines and boundaries. As can be seen from the diagram overleaf, they can also
be used in a great variety of ways in creating different geometric shapes. These sorts of
activities require a good deal of group co-operation to achieve a successful result.

Only those who dare to fail greatly can ever achieve greatly.
Robert F. Kennedy
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Envelope and star shapes
Photocopy and cut along the dotted line, affix to card for strength and durability

Make an envelope shape with the rope,
keeping both hands holding the rope at all times

Photocopy and cut along the dotted line, affix to card for strength and durability

Human beings, who are almost unique in having the ability to learn from the experience
of others, are also remarkable for their apparent disinclination to do so.
Douglas Adams (1952 – 2001)
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Hoops
Hoops can be used for team crossover activities or for Pass the Hoop. For a mobile
facilitation kit, use a hoop which can break into several pieces. Hoops wrapped with
electrical tape make different coloured hoops if required.

Pencils
Cut down several pencils to make short pencils for positive paper feedback activities,
one per person.

Experience teaches slowly and at the cost of mistakes.
James A. Froude (1818 – 1894)
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Conclusion
All children and young people have the inalienable right enshrined in the United Nations
Convention on the Rights of the Child to be recognised for who they are and for what
they can achieve, because children are a nation’s future. Children, young people and
young adults are our most precious resource; a national resource for creativity, a national
resource for future enterprise, a national resource for the generation of ideas and
understanding; ultimately they will become our national consciousness.
The overwhelming focus on negative images of children and young people, however
intended, has the effect of alienating and disenfranchising a significant number of
children and young people. The government, in signing the United Nations Convention
on the Rights of the Child, undertook, on our behalf, to ensure the obligations benefited
all children and young people without exception.
Demonising children and young people through negative images is uncivilised and
unworthy.
As adults, we have a responsibility to be discerning in the images of children, young
people and young adults we accept, to look behind the pointing finger. Those adults
who have, for whatever reason, peddled negative, sometimes degrading images of
children and young people, must take responsibility for their ill thought out actions,
whether they are for personal gain or through a neglect of their personal obligations or
professional responsibilities to children and young people or, as a result of a misguided
belief that some children and young people are unhelpable.
Negative images of children, young people and young adults are often highlighted. We
can all do better, so look for the positive and appreciate what is good in young people.
We all have a responsibility to look for positive images for ourselves, seek positive
images in the work we do, ensure positive images of those we work for and with. Do this
and marvel at how these many positive images will have a positive effect.
Finally:

A hundred years from now it will not matter what sort of house I lived in, what my
bank account was, or the kind of car I drove, but the world may be different because I
was important in the life of a child
(Author unknown – found in Parenting the
Strong-Willed Child by Forehand and Long, 1996)

Experience is a hard teacher because she gives the test first, the lesson afterwards.
Vernon Sanders Law
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