'Inclusion' is the 'i' in teamwork.

“Inclusion is a sense of belonging: feeling respected,
valued for who you are, feeling a level of supportive
energy and commitment from others so then you can do
your best work.” Miller and Katz, The Inclusion Breakthrough (2002)
Berrett-Koehler Publishers
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Preamble
This book follows on from the book Positive Images – Positive Effect by
Paul Lee & Louise Bishop (2008), as it was felt a pocket version would
be more practical for those involved in providing creative problemsolving activities as a vehicle for experiential learning.
This book provides specific examples of facilitating creative problemsolving activities on a ʻless is moreʼ basis. The link it draws between
theory and practical activities will provide facilitators with the opportunity
to experience for themselves the links between theory and practice.
The primary focus of this book is on providing a positive experiential
learning environment that will enhance the giving and receiving of ideas,
feelings and feedback , both verbally and non-verbally, and on exploring
how these ideas and feelings impact upon peers, group members and
the group as a whole, partially determining the level of progress a group
will make.
A facilitator should seek, gain and maintain the permission of the group
and then combine that gained trust with activities which are short and
easy to visualize, with goals that are easy to recognize, encouraging
participation and moving together towards finding creative solutions.
Well-established theory is interwoven throughout the activities,
enhancing the potential for creative problem solving, and ensuring the
group engages fully with the activities to facilitate a positive and
enriching experience.
The Pocket Facilitator's Handbook provides 10 rules of facilitation,
encompassing principles of practice that underpin and support those
facilitating creative problem solving. These rules are not designed to be
prescriptive, but to help maintain focus where needed, and to help
better understand the motivation and direction of creative problemsolving activities.

How to Use this Book
Part One provides 10 founding principles in the form of handy rules for
experiential learning using creative problem-solving activities;
Part Two interweaves developmental theory and best practice
underpinning the facilitation of creative problem-solving activities;
Part Three provides examples of activities that will help a group get
started on their experiential learning journey. Opposite each page of
activities is a page of further information and suggestions;
Part Four presents enhanced activities that take a group further on its
experiential learning journey;
Part Five is concerned with the transformative ʻparadigm shiftʼ and
involves a higher level of activities that a group may wish to experience;
Part Six contains a series of helpful photocopiable sheets.
Where possible, the book is organized to be opened with information on
both open pages. Each activity page has icons to assist the facilitator.
Key to icons used (with examples)
= 8+
= 8 > 32
= > 10 < 15
Ⓟ

( 16 > 32 ÷ 4)

Suitable for group members aged 8 and up;
Group should number 8 to 32 individuals;
Time taken is 10 to 15 minutes
Link to developmental theory
Paradigm shift potential
Facilitative note
A cautionary note
Group of 8 to 16 individuals divided into 4 groups

Experienced facilitators may wish to work directly from the activity
sheets; however they may choose to dip into the book from time to time
for additional information.
Referencing has been kept to a minimum; however, if readers would like
a sheet of references, please contact the author through:
http://www.positiveimages-positiveeffect.com/
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10 Rules When Facilitating Creative Problem-Solving Activities
1. Ensure the activity and facilitation environment is physically and
emotionally safe.
2. Gain and maintain openness and trust.
3. Ensure problem-solving activities have multiple creative
solutions.
4. Allow the group ownership of the activity briefing.
5. Establish and maintain group confidentiality.
6. Progressively empower the group by reducing your profile.
7. Create an appropriate experiential learning environment.
8. Respect and value all participants irrespective of differences or
abilities – inclusivity is the underpinning value of our work.
9. Beware competition and avoid the language of conflict.
10. A facilitator must reflect upon her/his underlying values and
principles.
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Rules of Facilitation
The rules form a checklist for those involved in facilitating creative
problem solving activities. They are not designed to be prescriptive, but
to act as support for practitioners wishing to adhere to best practice, to
ensure our duties of care are met, and to enhance the experience of the
group and allow them to achieve positive results.
They describe the underlying values and principles of enhanced
facilitation of creative problem-solving activities, setting out what
participants can reasonably expect from the facilitator(s).
Principles of Practice
All professions have minimum standards for their service users to
ensure their needs are recognized and met, and that the services
provided are wholly inclusive.
To achieve these standards, many organizations provide their
employees with principles of practice, and we seek to emulate that level
of professionalism and support by providing these rules as a framework
for our principles of practice.
It is likely the rules as stated here will overlap with the professional
principles of practice of those facilitating; the aim of all is undoubtedly to
ensure groups make the best of their experiential learning opportunity.
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Ensure the activity and facilitation environment
is physically and emotionally safe.
We all have a need to feel safe, both physically and emotionally.
Following the satisfaction of our basic physiological needs for food,
water, warmth and shelter, as described by Abraham Maslow in his
Hierarchy Of Needs2 model (see page 22), our physical and emotional
safety is almost as fundamental to effective participation in society.
Physical safety involves being safe from physical injury or physical
harm, and removing potential from such injury or harm is normally part
of a risk assessment undertaken as part of the activities planning
process. It is also important to reduce any unrealistic perception of
potential danger.
It is important to balance risk with benefits. All the activities in this book
are physically safe when undertaken as intended. Ensure the activities
you intend to use are physically safe and suitable for the age and
abilities of the group. Ensure the environment is safe.
Emotional safety, or feeling safe from emotional harm is more
difficult to identify and allow for, yet has a significant impact on the
willingness to participate fully in the experiential learning process at both
activity and review stages; for example, sharing ideas and feelings.
Receiving and accepting feedback is an important part of the
experiential learning process. To ensure the best outcome for
participants, we, as facilitators, must ensure those involved are not at
risk of emotional hurt or harm.
Invest in making initial relationships with group members and the group
as a whole, particularly if you have not met the group before. Try not to
intrude, but engage with members of the group, listening rather than
talking.

2 Abraham Maslow's Hierarchy Of Needs comes from his 1943 paper, A Theory of Human
Motivation.
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Gain and maintain openness and trust.
Ideally, introduce the group using short, fun, purposeful activities.
Fallibility should be encouraged, because removing fear of failure will
encourage members to take risks and share ideas and feelings.
Arrange a circle of chairs prior to the activity, to allow participants to
make choices as to where they wish to sit; with whom, near you (as
facilitator), away from you and so on. This sets a precedent for them to
be able to make choices.
Many adults feel inclined to direct young people as to where they should
sit. This removes choice and responsibility – it disempowers.
There are three complementary facilitative processes:
• maintaining a ‘soft’ and relaxed profile, being part of the process
but not part of the group;
• gaining the groupʼs permission to facilitate them and to be
sensitive to the needs of the group;
• being without authority, providing opportunities for the group to
make choices, and not interfering in those choices, providing
they do not harm or undervalue the worth of others3.
The importance of openness and trust cannot be underestimated,
because without them, little positive progress will be made. Trust on a
one-to-one basis is entirely different from that a group situation. It cannot
be ‘demanded’ and it can be an elusive component of group work.
The facilitator has a crucial role in supporting the initial stages of the
experiential learning journey where creative problem-solving activities
are the vehicle for individual and collective development. It is important
to recognize each activity is a unique part of the journey, building and
maintaining trust as you progress.
3

Facilitation ideas and tools are covered later.
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Ensure problem-solving activities have multiple creative solutions.
Creative problem-solving activities require opportunities for the group to
find various and/or unique solutions, summed up here:
"Creativity is inventing, experimenting, growing, taking risks,
breaking rules, making mistakes, and having fun.” Mary Lou Cook
According to Maslowʼs model, the pinnacle of our needs, when all other
needs have been met and satisfied, is self-actualization, which involves
personal challenges, creativity and problem solving in our everyday
lives. Activities that set the group challenges with multiple and diverse
solutions motivate them to increase their effectiveness.
Accordingly, activities that have little or no creativity in the potential
solutions will become demotivating. See Three Circles model, page 28.
Effective facilitation of creative problem-solving activities involves
different layers and is multifaceted. The facilitator must allow individuals
and the group as a whole to be empowered4 and independent of the
facilitator in order to be effective.
A ʻless is moreʼ facilitation style empowers the group to gain ownership
of their endeavours and subsequent results: this is known as 'creativity
fulfillment'.5
Creativity also involves breaking conventional rules' and thinking outside
the box; the pursuit of acquiring and retaining knowledge and
undertaking exams (for example) contributes to a phenomenon known
as 'learned helplessness' which is illustrated in 'The Red Flower' on
page 30.
A preoccupation with activity rules will inhibit creativity and creative
solutions.
4

See Rule 6 below.

5Abraham Maslow(1943). A theory of human motivation. Psychological Review, 50(4), 370–96
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Allow the group ownership of the activity briefing.
To encourage a group to take ownership of an activity and the progress
towards a solution, it is important to adopt a lower facilitative profile.
Give the brief and let the group undertake the activity using their own
collective wisdom and resources.
The shorter the activity, the shorter its briefing. Give only the information
required to undertake the activity. Avoid answering the group’s questions
– give the activity details and leave them to get on with it. This may feel
counter-intuitive!
This way the group can interpret the activity themselves and may
surprise you with their creativity or even ‘invent’ a new activity (for an
example, refer to the story of Clever Hans in Positive Images – Positive
Effect by Paul Lee and Louise Bishop).
It is important not to indicate your own ideas, possible solutions or
anxieties to the group during the activity phase, and take care not to
indicate your feelings on whether they have a possible solution or not.
Be aware how your own values and belief systems will impact upon
many aspects of our work; see for example the Pygmalion Effect and
Theory X and Theory Y6 , which suggest limited expectations bring
limited results, while high expectations lead to exceptional results.
The Pygmalion Effect and Theory X and Theory Y can inhibit a
facilitatorʼs style and processes; many people come into their own
while participating in experiential learning programmes, so
keeping an open mind is essential.

6

The Pygmalion Effect is covered on page 34 and Theory X and theory Y on page 35.
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Establish and maintain group confidentiality.
We all probably understand the importance of confidentiality in our work;
however, the idea of keeping the group developmental processes
confidential to the group may be unfamiliar to facilitation. There is a fine
line between sharing your ideas and feelings as a facilitator with your
colleagues because this may help you develop your own understanding
of the groupʼs development processes and compromising one of the
most crucial points of the process.
To discuss openly in a tone of negativity an individual member of the
group or the group as a whole is to breach their trust in you as a
facilitator. Gaining and maintaining the groupʼs permission to facilitate
their development journey requires mutual trust and respect, even in the
most difficult or frustrating times.
The group must have trust in the facilitator, that they will be sensitive to
their needs, be open and welcoming, consistent and without favourites.
That a facilitator will not betray the confidentiality of the experiential
learning process by talking about the activities, individuals and group
dynamics in the office or socially is essential, as this may be seen by
the group or individuals as a betrayal of trust.
“The group becomes a place where there is safety and support,
vulnerability and fallibility, honesty and risk-taking, emotional
openness …...... and confidentiality.” John Heron (2005) The
Complete Facilitator's Handbook, page 304.

The above is the cornerstone to effective facilitation; it is sometimes
difficult to keep all aspects of our work confidential; however, the key
questions should be: why are we discussing this and with whom; do
those involved need to be involved; and/or can they assist and support
your work in a positive way?
Each experiential learning session is unique to those present; only
those present have the experience to truly understand the process and
dynamics. Confidentiality is a crucial component of building and
maintaining trust.
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Progressively empower the group by reducing your profile.
Empowerment involves allowing the group to use its collective skills and
wisdom, share its knowledge, communicate effectively, take
responsibility and be accountable for their individual and collective
actions (or inactions), to own the collective knowledge and
understanding discovered during their experiential learning endeavours
in a manner that it is self motivating and inspirational.
Empowering individual members of the group and the group as a whole
is fundamental to the group taking individual and collective responsibility
for their learning through the experiential learning process.
To encourage a group to take ownership, it is important to adopt a lower
facilitative profile. Give the brief and let the group undertake the activity
from their own collective wisdom and resources.
For example there should be no need to get into answering questions;
keep the activity brief simple; trust the group to have the information you
gave them. Answering questions may inhibit genuine creative problem
solving.
It is important to progressively encourage the group to be responsible
for how they undertake the activities, the dynamics of working together
and how decisions and how their solutions are managed and achieved.
Creative problem solving is the responsibility of the whole group, it is an
inclusive activity.
The process of empowerment may be counter-intuitive.
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Create an appropriate experiential learning environment.
Experiential learning involves individuals and the group as a whole
undertaking creative problem solving activities as a vehicle for their
individual and collective learning.
It is through 'doing' or the experience with opportunities to reflect and
review that the experiential learning cycle process evolves. Experiential
learning is by nature a dynamic process.
The physical environment should be sufficiently private or apart from
other groups to allow the group to laugh, call instructions, exchange
ideas and feelings without feeling others are listening or concerned
about noise.
Standing and seated circle review activities require no interruptions or
distractions. It is important the group can exchange their ideas and
feelings, give feedback without others not involved in the session
observing or listening.
This may be a challenge in some situations; however, it is essential that
the optimum experiential learning environment is used or the
experiences, subsequent learning will be impaired.
Fun and laughter are integral to gaining permission to work with the
group, to put individuals and the group as a whole at ease and to
encourage engagement with the experiential creative problem-solving
activities.
A cautionary note on rules – many children and young people have rules
imposed upon them and found the experience uncomfortable if not
overwhelming, so our rules are flexible and may or may not be applied
according to the desire of the group.
The warm-up activities are simple and fun, and are intended to gain a
group’s trust and permission to undertake a program of experiential
learning. These initial circle activities should encourage fallibility and risk
taking as these are fundamental to creative problem-solving activities.
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Respect and value all participants irrespective of differences or
abilities – inclusivity is the underpinning value of our work.
We would all like to think we respect others and value others for who
they are. However, constant negative images of individual sections of
society, sometimes verging on demonisation, impact on our own belief
systems.
While the ʻnature versus nurtureʼ debate rages on, one thing is for sure:
our beliefs and value systems inevitably influence our behaviour.
Theories which examine the effect of beliefs on behaviour include the
Pygmalion Effect and Douglas McGregorʼs Theory X and Theory Y,
which illustrates how the beliefs of teachers or managers influence the
level of success individuals achieve.
For a group to find unique or creative solutions requires facilitation that
is minimalist, predicated upon a belief in the capabilities of group
members and the group as a whole. Inclusion can be summed up as:
“Inclusion is a sense of belonging: feeling respected, valued
for who you are, feeling a level of supportive energy and
commitment from others so then you can do your best work.”
Miller and Katz, The Inclusion Breakthrough (2002) Berrett-Koehler Publishers

Inclusion in the creative problem-solving experiential journey involves a
balance, gaining and maintaining the groupʼs permission to be their
facilitator without influencing the creative problem solving process. To
assist facilitators, activities have reminders under the headings below.
Information for Facilitators: Provides additional information about the
activities. Differing needs: Provides reminders and additional
information to ensure those with different abilities can be fully included.
The facilitative challenge is to be inclusive in your words and deeds.
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Beware competition and avoid the language of conflict.
Competition has its place, of course; however, for creativity it is likely to
inhibit the creative problem-solving process because competition will
distract the group from its own creativity and problem-solving skills.
“Yes, competition kills creativity if it’s a destructive, winner-takesall form of competition; if ideas are hoarded so that their owner
gets sole credit; if communication stops because others are
viewed as ʻthe enemyʼ.” Keith Sawyer, Does competition kill creativity?
June 15, 2007

Timed activities introduce an element of challenge. However, here the
group are challenged to improve on their time as a stimulus to inclusivity
and strategic planning. If the group were to be repeatedly challenged to
reduce their time, the element of competition would become detrimental
to the experiential learning process. Performance fatigue would set in!
The words we use influence our lives and those around us. As facilitator
our principle aim is to empower individuals and the group as a whole as
they undertake creative problem solving activities.
A facilitator must avoid distracting the group from its creative activities
by using negative words or phrases. To be effective a group must have
a positive focus. Conflict and its associated lexicon are diametrically
opposed to inclusivity and empowerment, therefore it is important not to
distract with words alien to the underpinning positive facilitative values.
Any reference to conflict or its paraphernalia should be avoided as it can
present group members with an image opposed to individual and
collective empowerment.
Creative problem solving involves encouraging fallibility and risk taking,
breaking rules, making mistakes and having fun the images of being
creative. Words of conflict or war can make unnecessary connections
that could trigger ritualistic belief systems or emotions.
The idea of winners and losers will add unnecessary pressure.
Competition will inhibit creative problem-solving activities.
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A facilitator must reflect upon her/his
underlying values and principles.
The Leader/Facilitator Continuum illustrated below is intended to
provide a simple model whereby a facilitator can look at their own
facilitative performance: how many times did I find myself adopting an
authoriative or high profile persona as opposed to a medium to low
profile, laissez faire persona?
It should be relatively easy to recall when you have had a high profile,
leading and taking charge, effectively ʻtelling and sellingʼ.

There is no right or wrong, although it is naturally expected that a
facilitator would have a balance between medium and low profiles the
majority of the time.

A laissez faire or non-intervention facilitative style is preferable once the
minimal activity brief has been given to the group; however, this may be
counter-intuitive and thus require extra effort on the part of the facilitator.
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Experiential Learning Model and Theory
In this section we will look at the Experiential Learning Model, that is,
how we learn from our everyday experiences, whether they are
formalised or otherwise. It may be helpful to know that Kurt Lerwin
(1890-1947), amongst others, is credited with the earliest work involving
activity-based experiential learning; however it is David Kolb’s
experiential learning model and learning styles inventory to which most
people now refer.
However David Kolb’s model recognizes that ‘doing’, ‘reflecting’,
‘theorizing’ and ‘experimenting’ must be involved during the experiential
learning process to a greater or lesser extent to maximize the
experiential learning opportunity.
David Kolb’s Learning Styles Inventory
acted as a tool for people to
understand their learning preference
and ideally adjust their learning
strategies accordingly. That is, that
while they learn from ‘Doing’,
‘Reflecting’, ‘Theorizing’ and
‘Experimentation’, people have a
dominant learning preference.
Experiential Learning Model developed by David Kolb (1984).

Honey and Mumford further developed Kolb's Learning Styles Inventory
with their own Learning Styles Questionnaire (1986), a psychometric
questionnaire to determine a person's preferred style of experiential
learning.
Experiential learning is best summed up in the words:
“I hear and I forget, I see and I remember, I do and I understand”
(Confucius 551- 479 BC)

Experiential learning is a potent vehicle for change.
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Honey and Mumford's Learning Styles
Honey and Mumford's four experiential learning styles are summarized
as:
Activists prefer DOING: They are exciting, vital, open-minded and
gregarious. They enjoy new situations and are generally optimistic.
Reflectors prefer REVIEWING: They look before they leap, collect
information, are cautious and slow to decide. Can be good listeners but
are quiet, considerate, careful... not risk takers.
Theorists prefer CONCLUDING: They seek theoretical validation and
prefer sound theory-based decisions. They tend to offer or promote
ideas.
Pragmatists prefer PLANNING: They enjoy brief experimentation; if
something works, fine! Like solving problems; less interested in people.
Caution: It is important to avoid any tendency to look for ‘traits’ or
characteristics of group members... beware of Pygmalion territory...

The model above shows how we have tendencies to use all four styles
during our learning; the model illustrates a preferred (or dominant)
experiential learning style.
At any given time during an activity we may ‘do’, ‘reflect’, ‘theorize’ or
‘plan’. Within a group, different approaches may be taking place
simultaneously.
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Abraham Maslowʼs theory of motivation suggests human beings have a
hierarchy of needs, ranked from basic survival or physiological needs for
food, water, warmth and shelter (see diagram, below).
When these needs are met, we seek security, stability and freedom from
fear. A preoccupation with personal safety will restrict opportunities for
personal development and growth.
When our physiological and safety needs are met and we have some
level of comfort, our need to belong or identify with a group increases
and we seek friends and family through work and leisure. We desire
interactive relationships with others and have a sense of belonging.

Needs pertaining to survival, safety and belonging are easy to relate to
and understand; however, for personal development and growth, a
recognition, maintenance and enhancement of self-esteem and selfactualization are also crucial.
Self-esteem involves a sense that we are valued and recogized by self
and others, that we have a status for who we are. Our competences are
valued and appreciated by peers and friends. If this need is not met,
self-fulfillment and self-actualization will be inhibited.
Self-actualization involves personal challenges, creativity and problem
solving to meet higher levels of achievement and personal or collective
goals. Our personal challenges must involve creativity and creative
problem solving for a higher level of achievements.
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Maslowʼs Hierarchy of Needs
Groups need to undertake challenges and
Self-Actualization
be creative in their problem-solving
Personal challenges
activities. If challenges are set too low, their
creativity and problem-solving
needs may not be met. If activities are too
hard, the task may not be completed. By providing creative problemsolving activities with the potential for multiple solutions, a facilitator
moves towards fulfilling a group's needs in terms of self-actualization.
We all need recognition and respect for our
Self-Esteem
individual and collective efforts; without a
Recognition and respect,
sense of achievement, our endeavours will
skills and achievement
be limited. It is important the group be
allowed to undertake creative problem-solving activities without external
interference. The facilitator must allow genuine opportunities for group
successes and achievements to ensure recognition and respect for all
concerned. Less is more!
Our fundamental need to belong, to have a
group identity, and to be valued for who we
are should always underpin the actions of
the facilitator. Equality and affirmation are
vital elements of creative problem-solving.

Belonging
Identify with the group,
individual and collective affirmation

We have a basic need for security and
stability and freedom from fear, both
Safety
physically and emotionally. Consistency is
Security, stability,
freedom from fear
key, so when asking groups and individuals
to share their ideas and feelings or to listen
to and consider feedback from peers and others, if you say it is their
choice to take part then this is how it must be!
Our most basic needs are shelter, warmth,
water and food. Climate variations may
impact upon outdoor experiential learning
activities; however, for sessions situated
indoors, these needs play less of a part.

Physiological
Food, water, warmth and shelter
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Comfort Zone Theory
A ‘comfort zone’ refers to that area in our lives in which we feel
comfortable and relatively safe both physically and emotionally. It is
typically within our everyday lives, involving education, work and play,
our day-to-day routines, encounters and so on.
Imagine a time when you first encountered a new school or class, a new
job or work situation, or embarked on a new social experience; you may
have felt a feeling of anticipation, trepidation, or even outright fear. It is
the same when a group of people are invited to take part in experiential
learning activities.
Groups whom we might assume are comfortable with each other will
probably find new situations and/or experiences unsettling no matter
how simple the activity. This is because the opportunity to work together
in a new way or with unfamiliar creative problem-solving activities will
inevitably involve everyone leaving their comfort zone in some form or
other.
A facilitator has a delicate balance to strike between ensuring a
physically and emotionally safe environment, and seeking the group’s
permission to be involved on their experiential journey beyond their
comfort zone. He or she has a role to play in enhancing the experiential
learning environment. The group must feel comfortable to engage fully,
as illustrated below:
“The group becomes a place where there is safety and support, vulnerability
and fallibility, honesty and risk-taking, emotional openness and appropriate
self-disclosure, spirit of inquiry, liberty and autonomy (voluntary participation),
and confidentiality.”
John Heron (2005)

There are other influences upon whether someone will engage with an
activity session – for example, they may not really want to be there in
the first place; they are preoccupied with other matters; or they might
feel undertaking activities isn’t for them. Likewise the learning
environment may not be considered emotionally safe; that is, someone
may not want to commit emotionally to sharing ideas and feelings or
receiving and accepting feedback.
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Enhanced Participation
If our level of comfort with a situation or our willingness to engage with
experiential learning is fragile, the transition from learning to overstretch,
physically or emotionally, will be ever present.
The Seated Circle is a fundamental component of any session or
program and has long been the basis of working with groups. There are
many circle activities from a wide range of sources that can be
accommodated within the seated circle to enhance your work as a
facilitator. However, the earlier principle of seeking and maintaining the
group’s permission remains particularly relevant here.

This is because, as noted before, the opportunity to work together in a
new way or with unfamiliar activities will inevitably involve everyone
leaving their comfort zone in some form or other.
A groupʼs full engagement in creative problem solving will have its own
dynamic beyond cautious and safe behaviours, leaving the comfort of
ʻsafeʼ, ʻpoliteʼ interactions. There is an ever-present danger of
destructive behaviours damaging individual relationships within the
group. This is a particular facilitative challenge.
Enhancing the experiential learning process involves developing open
behaviours and exchanging and accepting ideas, feedback and feelings,
discourse and disagreement.
Gaining the groupʼs trust and permission to work with them will be
mutually beneficial and enhance the experiential learning journey for all.
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Group Dynamics
Experiential learning is by nature a dynamic process. In his 1965 study,
Bruce Tuckman found working with small groups involved five distinct
stages: the Forming Stage; Storming Stage; Norming Stage; Performing
Stage and Adjourning Stage are all part of the dynamic and healthy
group learning process.
The Forming Stage: Recognizes that the early stages of group
formation involve getting acquainted, with generally polite introductions
and conversation – cautious and safe.
The Storming Stage: Involves a group moving beyond polite, careful
conversation into open and up-front behaviours. It is a dynamic process
with discourse, dissent and perhaps disagreement or conflict as part of
a healthy group dynamic.
The Norming Stage: Here the group’s dynamic has stabilized, and the
group is more settled, open, trusting, and creative, and is developing a
consistent approach to the activities. This stage is the prerequisite to
inclusive and team-like behaviours.
The Performing Stage: Here a group may consider itself a whole, with
a close identity, owning the results of their efforts and having a strong
positive image of themselves. They participate openly and willingly,
depending on each other.
The Transforming Stage: Tuckman’s model suggests this is a time to
reflect and take stock, review and re-evaluate the positive images of
success, celebrate and if necessary move on. This is an important part
of any program: affirmation and/or celebration; looking back and so on.
Facilitating experiential learning places the main emphasis for learning
on the group itself; the group members individually and collectively use
the shared experience of the activities to support their own learning.
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Group Dynamics – John Heron
John Heron, author of The Complete Facilitator's Handbook (2005)
writes extensively on facilitation, referring to the initial stage as
‘Wintertime’, where building trust is important. He suggests there may
be an element of anxiety, individual or collective defensiveness,
summed up as “the ground is frozen, the weather stormy or overcast”.
Heron suggests enjoyable, fun activities have a positive effect by
building trust, removing anxieties associated with ‘failure’, encouraging
an exchange of ideas and feelings by developing feelings of openness
and mutual trust. This is also a significant aspect of a facilitatorʼs
gaining the groupʼs permission to support the experiential journey using
creative problem-solving activities as the vehicle for learning.
John Heron next suggests the phase ‘Springtime’ – now the group is
building trust and openness, reducing their anxieties, feeling safer and
acting less cautiously, and becoming optimistic with gathering
confidence: “new life starts to break through the surface crust”. A
facilitator’s role here is to focus on the positive images of what has been
achieved, what can be achieved and what improvements the group
wishes to make. Springtime is an optimistic, positive phase.
John Heron doesn’t appear to separate the transition involving the
Norming and Performing Stages. However at this stage conflict or
dissent is a healthy dynamic for undertaking increasingly challenging
activities. Group members are mutually supportive, flexible and honest.
He labels it “Summertime; there is an abundance of growth, and the sun
is high”.
Heron believes that as a program draws to a close, the group review
and consider their learning – looking at positive images of what has
been achieved and celebrating the positive achievements. He sums this
up as ʻAutumnʼ – the fruit is harvested and stored, Thanksgiving is
celebrated and all go on their way.
Groups are dynamic;
work with the group dynamic for positive results!
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Transition from Group to Team
A group involved in experiential learning creative
problem solving activities will probably be part of
formal or organized group. It may be assumed the
group members know each other and therefore
that undertaking these activities will be a natural
extension of the groupʼs capabilities, so the
transition to effective group working or team work
will be an easy process.

After John Adair (1984)

John Adairʼs Three Circles model of balancing Individual, Activity (Task)
and Group Needs illustrates the three interdependent components of
effective team work (sometimes referred to as ʻteam playʼ).
This model illustrates that if the focus on the needs of one component
becomes significantly greater than the others then an imbalance occurs.
This will impact upon the effectiveness of the facilitation process.
Individual Needs
Individual needs are linked to Maslowʼs Hierarchy of Needs; if
individuals do not feel physically and emotionally safe, their
engagement with the experiential learning process will be inhibited.
Sharing ideas and feelings and receiving and
accepting feedback are essential components of
the experiential learning process because such
sharing builds trust and openness with other group
members.
Once individual group members feel safe, their
other needs must then be fulfilled, at least in part, to
ensure effective participation.

After John Adair (1984)

“Inclusion is a sense of belonging: feeling respected, valued
for who you are, feeling a level of supportive energy and
commitment from others so then you can do your best work.”
Miller and Katz, The Inclusion Breakthrough (2002) Berrett-Koehler Publishers
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Group Needs: An established group may know
each other. However, it should not be assumed
that working together, sharing ideas and feelings
along with receiving and accepting feedback will
be easy, as it may not. Refer to Group
Dynamics, above.
Dynamic group behaviours are essential to
progress the group from its early stages to
After John Adair
(1984)
effective creative problem solving. The model,
right, illustrates a group whose needs are not being recognized or met;
their dynamics are either stifling or not inclusive. An imbalance occurs
between the needs of the group and the needs of the individual.
Activity Needs: If, as in the illustration below, the activity is too difficult,
complex or arduous, it is likely to unsettle the balance, resulting in
ineffective and probably unsatisfactory completion of the activity.
It should be easy to visualise an image of what
the activity requires of the group or team.
Activities that are relatively simple yet with
inherent creative challenges for the group to
undertake will remove the potential of ʻactivity
overstretchʼ, or apathy.
The transition from effective creative thinking
and problem-solving groups to effective team
resembles a metamorphosis from caterpillar to
butterfly.

After John Adair
(1984)

There is a body of opinion that says for teams to be effective they
require a team leader. In my experience the development of inclusive
and team-like behaviours is an important prelude to the transition to
effective and performing teams. It is important for the whole group to be
involved during the creative problem-solving process. It is a requirement
of team leadership to be an effective team member.
ʻInclusionʼ is the ʻiʼ in teamwork.
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The Red Flower
One morning, when Jack had been in school a while, the teacher said,
‘Today, we are going to make a picture.’ ‘Good!’ thought Jack. He liked
to make pictures. He could make all kinds: lions and tigers, chickens
and cows, trains and boats …. and he took out his box of crayons and
began to draw.
But the teacher said, ‘Wait! It’s not time to begin,’ and she waited until
everyone looked ready. ‘Now,’ said the teacher, ‘We are going to draw a
flower’. ‘Good!’ thought Jack. He liked to draw flowers, and he began to
draw a beautiful one with pink and orange and blue crayons. But the
teacher said ‘Wait and I will show you how’. And it was red with a green
stem. ‘There’ said the teacher, ‘Now you may begin.’
Jack looked at the teacher’s flower. Then he looked at his own flower.
He liked his flower better than the teacher’s but he didn’t say so. He just
turned his paper over and made a flower like the teacher’s. It was red
with a green stem.
On another day when Jack had opened the door from outside all by
himself, the teacher said, ‘Today we are going to make something from
clay.’ ‘Good!’ thought Jack. He liked clay. He could make all sorts of
things with clay: snakes and snowmen, elephants and mice, cars and
trucks… and he began to pull and pinch his clay.
But the teacher said ‘Wait, it isn’t time to begin.’ And she waited until
everyone looked ready. ‘Now,’ said the teacher. ‘We are going to make a
dish.’ ‘Good!’ thought Jack. He liked to make dishes. And he began to
make some that were all shapes and sizes.
Then the teacher said, ‘Wait, and I will show you how’. And she showed
everyone how to make a deep dish. ‘There,’ said the teacher. ‘Now you
may begin.’
Jack looked at his teacher’s dish, then looked at his own. He liked his
dish better than the teacher’s but he didn’t say so. He just rolled his clay
into a big ball again and made a dish like the teacher’s. It was a deep
dish.
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And pretty soon Jack learned to wait, and to watch, and to make things
just like his teacher. And pretty soon he didn’t make things of his own.
And then it happened that Jack and his family moved to another house
in another city, and Jack had to go to another school.
This school was even bigger than the other one, and there was no door
from the outside to his room. He had to go up some big steps and walk
down a long hall to get there. And the very first day that he was there,
the teacher said, ‘Today we are going to make a picture’.
‘Good!’ thought Jack. And he waited for the teacher to tell him what to
do. But the teacher didn’t say anything. She just walked around the
room.
When she came to Jack she said, ‘Don’t you want to make a picture?’
‘Yes,’ said Jack. ‘What are we going to make?’
‘I don’t know until you make it,’ said the teacher.
‘How shall I make it?’ asked Jack.
‘Any way you like,’ said the teacher.
‘And any colour?’ said Jack.
‘Any colour,’ said the teacher. ‘If everyone made the same picture and
used the same colour, how would I know who had made what and which
was which?’
‘I don’t know,’ said Jack. And he began to draw a red flower with a green
stem.
Adapted from the lyrics of ʻFlowers Are Redʼ by Harry Chapman.
Helplessness is learned behaviour. Individuals and groups as a
whole must be empowered to be creative.
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Facilitation Style
It is important to recognize the role of a facilitator and how those
involved in facilitation must find a balance between their professional
role or responsibilities and effective facilitation.
“A facilitator… is a person who has the role of empowering
participants to learn in an experiential group. The facilitator will
normally be appointed to this role by whatever organization is
sponsoring the group. And the group members will voluntarily
accept the facilitator in this role”.
John Heron, The Complete Facilitator's Handbook.

Creative problem-solving workshops involve a facilitative process which
could be defined as;
“A useful rule of thumb distinction between facilitation and
teaching is that in facilitation, the goal is usually for people to
learn something that nobody knows at the beginning, whereas
in teaching the goal is usually for people to learn what the
teacher already knows.”
P Barnes and R Sharp, Facilitation and Reviewing in Outdoor Education

The experiential learning process, sometimes referred to as a journey,
involves empowering the group both individually and collectively. The
aim is to transfer responsibility from the facilitator to the group, a
process that will require the groupʼs permission and acceptance of the
facilitator.
An example of empowering the group is once the facilitator has given
the group the brief, s/he will tell them s/he “does not answer questions”
because the group has all the information they need. It is often at this
point that the group may have difficulty taking responsibility for
completing the activity – there may be an element of habit or learned
helplessness. However it is normally best to let them take ownership
themselves. This may be counter-intuitive.
Less is more when facilitating creative problem solving.
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The facilitator supports and enhances the experiential learning journey
which involves the facilitator/leader continuum model referred to in Rule
10.
The continuum incorporates authoriative style, or telling and selling, at
the high profile end, and laissez faire, or letting go, at the other. Overall,
throughout a creative problem-solving session, a balance of middle to
laissez faire tends to be most effective.
The facilitator will ensure there is a safe physical and emotional
environment for the group to undertake experiential learning activities.
However, ideally, the group would recognize the need to be safe and
supported rather than be told and sold the idea.
Should a facilitator adopt a high profile for significant periods, this will
inhibit the group’s own development, both individually and collectively.
High Profile

Information input should be minimal for creative problem-solving
activities, lowering the facilitative profile. Similarly, a facilitator acts as a
catalyst for learning, through a review of their experience during an
activity. For example, looking back at the activity for what went well,
what could be improved, and then looking forward to what learning could
be transferred to the next activity. Any review must be proportional to the
time spent undertaking creative problem-solving activities. The middle
ground incorporates all these and more.
Middle Ground

Once the activity brief has been given, reduce your profile and allow the
group to use its own collective capabilities and wisdom. Give
responsibility for starting timed activities to the group and let them read
the stopwatch themselves. A laissez faire stance is non-interventional by
definition.
Letting Go

Recognise less is more
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The Pygmalion Effect – Children and Young Adults
The Pygmalion Effect suggests limited expectations bring limited
results, while high expectations lead to exceptional results. The
phenomenon has been documented numerous times in the context of
both business and education; see Robert Rosenthal and Lenore
Jacobson (1968) and others.
An experiment was carried out in a UK school into the performance of
new pupils. At the start of the year, the pupils were each given a rating,
ranging from ʻexcellent prospectʼ to ʻunlikely to do wellʼ. These were
totally arbitrary ratings and did not reflect how well the pupils had
performed previously. These ratings were given to the class teachers.
At the end of the academic year, pupils’ performance ratings were
compared. Irrespective of the pupils’ real academic abilities, there was a
significantly high correlation between ratings and performance. This
suggests that students perform as well as teachers’ expectations: a selffulfilling prophecy! However as Cheri Torres (2001) remarks:
“The Pygmalion Effect is so powerful that regardless of what you
intellectually decide to do, your own beliefs will come through.
Your beliefs carry their own energy and that impacts on others.”
The Pygmalion Effect can inhibit a facilitator’s style and processes;
many people come into their own while participating in experiential
learning programs, so keeping an open mind is essential.
“Competing images of children are apparent in the views and
statements of adults. For instance, children can be seen as
innocents to be protected from the nasty adult world, or saviours,
who will grow up and transform that world for the better. However
children can also be seen as demons, who threaten adults by
crime, drug-taking and so on, and need to be tamed.” Extract from a
speech given by Professor Malcolm Hill, March 18 2003

A facilitator must have an open mind about all participants irrespective
of negative experiences or interactions in the past.
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Theory X and Theory Y – Training and Employment
There is a growing awareness of Douglas McGregor’s work, known as
‘Theory X and Theory Y’, which may also be helpful for facilitators.
Theory X suggests that if the person in authority views people as being
lazy, untrustworthy, motivated by money only, and lacking in interest,
this becomes a self-fulfilling situation and people do just so.
Conversely, if the person in authority views people as being honest and
trustworthy, enthusiastic and motivated to produce good work, then that
is evidently how these people behave. This is Theory Y.
Developing a positive image has a positive effect. Both the Pygmalion
Effect and McGregor’s Theory X and Y are becoming increasingly
interesting to industry and commerce.
The implication of the Pygmalion Effect and Theory X and Theory Y will
affect facilitators’ contribution; it means that the performance of your
group depends less on them than it does on your expectations.
As a facilitator it will also help to put your experiences, views and
expectations of the group furthest from your conscious mind.
We know; easier said than done!
As Goethe said:
“Treat a man as he appears to be, and you make him worse. But
treat a man as if he were what he potentially could be, and you
make him what he should be.”
Your beliefs, as facilitator, have the potential to seriously impact upon
the involvement and success of one or more group members and the
group as a whole.
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Johari Window Model
The Johari Window model by Joseph Luft and Harry Ingham (1955) is
based on four window segments which illustrates a person's Open
Area/Self, Blind Area/Self, Hidden Area/Self and Unknown Area/Self.
The Open Area is the area we
know about ourselves and we
know others know about us.
The Blind Area is where others
know us but we are blind to what
others know: we are not aware or
resist feedback.
The Hidden Area comprises those
things we know about ourselves
but hide from others; our façade.
The Unknown Area is the area that neither we nor others know or
understand; it's unknown to ourselves and others.
The Johari Window model illustrates how by reducing our Blind Area and
the area we hide from others (Hidden Area), our Open Area increases.
The Unknown Area is also reduced and our self-knowledge and
openness increases.
The model illustrates two important considerations:
1. The need to be comfortable sharing ideas and feelings
with the group;
2. The need to be open and receptive to feedback from peers,
group members and others.
Expanding the Open Area by reducing the Blind and Hidden Areas
depends on individual group members being genuinely engaged, open
and at ease.
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The experiential learning cycle involves sharing ideas and feelings; the
more participants engage in this process, the more effective the
experience, review process and subsequent learning.
Likewise, receiving and being receptive to feedback on performance
may be challenging and must involve a person being comfortable with
the process.
Being open and receptive to
feedback from peers and others,
coupled with a willingness to share
feelings and ideas, will make a
significant contribution to personal
growth as part of the experiential
learning cycle.
Sharing ideas and feelings and giving and receiving feedback are
dynamic verbal and non-verbal phases of the experiential learning cycle
which, we suggest, are directly linked to the Johari Window model of
personal growth and subsequent group development.
The facilitative link involves working with individual and group
permissions to gain greatest effect. In nearly all circumstances, the
experiential learning model has benefits for participants; however, to
enhance the experiential learning potential, seeking and gaining
individual and collective permission is essential.
This is because if people do not feel
comfortable, they will be resistant to
the experience, or may withdraw their
involvement or act at the lowest level.
In effect they will not accept feedback
and will not share ideas and feelings
willingly. In extreme cases the Open
window will begin to close. A person
may become withdrawn, defensive
and closed, as illustrated right.
Individual and group development requires openness and trust.
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Seated Circle Introductory Activities
Aim: For group members to pass a sequence of movements, names, or
objects from person to person without dropping the object, forgetting
names or the sequence.
Material/Preparation: A circle of chairs (same height and style) for all
the participants.
Name Pass: A circle game using each person’s own name eg Paul,
Charlie,Holly, Padma etc.See how quickly each person in the circle can
say their names. Next the facilitator could invite group members to say
the name of the person on their right or left, or say their name while
making some unusual movement – changing direction can be fun too.
Copy-Cat: The facilitator demonstrates a sequence of hand, foot or
other movements, or a noise or whistle, and invites a person in the
group to copy it and ‘pass it on’. Repeat with speed and enthusiasm. Try
sending one followed by another, then another, attempting to catch up
the one ahead, or a crossover, which involves the sequence being
passed both ways simultaneously – which one will return to the
originator first?! For small groups, try going around twice, or changing
direction.
Catch-Up: Ask the group to pass an object such as a ball or beanbag
around the seated circle quickly; introduce another and another, until
there are nearly as many objects as half the group members. The aim is
to avoid having two or more objects in your lap or possession together
at the same time.
Ghost Hunter: Explain to the group that a ghost hunter is hunting a
friendly ghost and you need their help to give ‘ghostie’ a chance to
escape. To assist ghostie, they must make an eerie, ghostly noise,
through the circle. When the noise has been agreed it must start with
one person and pass through the whole group:
wwwhhhhhoooooooooooooooooooooohhhhh!
These activities can be undertaken in a standing circle.
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Planning and Preparation: Set out a circle of chairs with several
access gaps. The chairs should be all the same height and
design. The venue should be suitable for laughter and fun without
disturbing others sharing the space or nearby.
Safety: This is a fun and safe activity at all levels; however an
open circle has no hiding place and can add to emotional stress
and anxiety so it is very important to establish fun and fallibility.
FAC

Information for Facilitators: These activities will warm up the
group and provide an opportunity to learn names in a fun way,
will help to gain the group’s permission to work with them and
encourage fallibility and risk taking which are integral to creative
problem solving.
There is a link with developing the groupʼs
permission for sharing ideas and feelings, receiving and
accepting feedback.
Differing needs: Seated circles provide a natural opportunity for
people who use wheelchairs to take an equal and active part.
Seated circle activities are intended to introduce the idea of
inclusivity, openness and fun.
Closure: Two to three introductory activities within a sequence
of activities set the scene for other short easy-to-visualize
creative problem-solving activities such as Photo Finish or All
Change.
Additional Information: For Name Pass and Copy Cat, and
Hustle Bustle refer to Quicksilver by Karle Rohnke.
This sequence of activities provides a fun introduction to creative
problem solving activities; however, it is up to those facilitating to
develop their own sequence based on the principle of reducing
the fear of failure, making things easy to visualize and complete,
and having fun!
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Line Introductory Activities
Aim: For group members to cross a line or lines and change position
within lines or on lines of blocks.
Material/Preparation: For Photo Finish: Mark out a single line. For All
Change and Cross the Brook: Lay out two lines approximately 15cm
apart of cord, tape or use chalk or blocks close enough to step from one
line to another. All Change Plus 2 must use cord, rope or tape.
Photo Finish: The whole group assembles three metres from the line.
They approach and cross the line with all the groupʼs right feet crossing
the line simultaneously. Each group is invited to have three attempts.
Cross the Brook: The whole group must walk forward and place their
left foot (or right) in the brook (the gap between lines) at the same
moment, then step out of the brook at precisely the same moment.
All Change Invite the group to line up between two parallel lines (10
to 15cm apart) without touching the floor/ground beyond the lines. Invite
the group to rearrange themselves by age, height, colour of clothing
(rainbow spectrum), shoe size – the potential list is endless. The group
must remain within the lines, which cannot be moved.
Be sensitive;
not everyone is happy to have physical characteristics highlighted!

Ⓟ All Change Plus involves the group lining up on a single line of cord
or tape on the ground or floor. They may touch the floor or ground on
either side providing they do not lose contact with the line. Next, ask the
group to rearrange themselves in another order.
All Change Plus 2 involves the group lining up on a single line in
the ground as All Change Plus; however, this time as they rearrange
themselves, they can step onto the parallel line providing they are in
contact with at least one line during the move. Only one, two or three
people may be on the second line at any one time depending how
challenging you want the activity to be for the group.
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Planning, Preparation, Facilitation and Inclusion
Planning and Preparation: Ⓟ You can set out a single or
double line depending on what activities the group will be invited
to undertake.
For All Change Plus, the line must be made
from cord, rope or tape (care should be taken because cord has
the potential to cause friction burns) to facilitate a potential
paradigm shift.
Safety: These are fun and safe activities. However, the
closeness when changing positions may breach personal space
and make people uncomfortable, of which the facilitator should
be aware. All Change Plus 2 provides ways to change places
without getting too close, giving group members choices.
FAC

Information for Facilitators: The group(s) will assume they
must discuss ideas and strategies from their position in a line
which makes group discussion harder. Do not interfere. Ⓟ All
Change Plus has the potential for a paradigm shift on how they
undertake the activity.
The key to enhanced involvement in
the experiential learning process involves gaining the groupʼs
permission to facilitate the process. Placing group members in
positions in which they feel uncomfortable is counterproductive.
Differing needs: Seated circles provide a natural opportunity for
people who use wheelchairs to take an equal and active part.
Wheelchair users can use a foot or marker to cross the line or
keep a wheel on the line when changing places. Care should be
taken not to injure or overwhelm a seated person.
Closure:
These short, easy-to-visualize activities continue
the process of gaining and maintaining the groupʼs permission
because they encourage participation. Consider a rectangular
activity such as Touch Typing or Your Numberʼs Up as a follow-on.
Additional Information: All Change is also known as TP Shuffle
(Cowtails and Cobras II p112); All Change Plus and Cross the
Brook appear in Positive Images – Positive Effect, p39 and p42.
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Standing Circle Introductory Activities
Aim: For group members to change position across the standing circle
without touching other members of the group. Other activities involve
throwing and catching a closed circle of rope or tape or making shapes.
Material/Preparation: Invite the group to form an inward facing circle. For
Don't Touch Me, place a 1 metre circle on the floor in the centre of the
circle. You'll also need a stopwatch and cord or rope.
Don't Touch Me: The whole group is invited to change places with
someone opposite without touching them. They must place their right foot in
the circle at the same time as their partner and say, “Don't touch me”. Invite
the group to set a time then reduce the time. Three to five attempts is best.
Bumpers Up: The group is invited to change places with someone
opposite. A member is paired with someone right or left of them. One
partner folds their arms and crosses the circle with eyes closed, guided by
their partnerʼs words. The person crossing must not bump into any other
person. The person guiding must not move. Once completed, repeat with
the first person guiding their partner.
Square the Circle: Invite the group to form an inward-facing circle and hold
a circle of cord, tape or rope at waist height. Invite the group to close their
eyes and form a perfect square with the rope. The group may slide their
hands along the cord, tape or rope but must not let go completely. Other
polygons also provide a challenge. Ⓟ Potential for Symbolic Link.
Circle Rope Pickup: Invite the group to form an inward-facing (or outward)
circle with a circle of cord, tape or rope join at the group ʼs feet. Explain the
group must pick up the tape or rope circle without using their hands and
pass the rope over their heads until they are now inside the circle.
Toss the Pizza: Invite the group to assemble in smaller groups of 5 to 8
people. Hold the rope or climbing tape circle with palms up; it should feel a
little taut. Toss the 'pizza' into the air and catch it again without moving feet.
Try tossing the pizza and quickly turning to face outwards to catch it.
Spinning the pizza gives added challenge as does tossing the pizza twice.
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Planning, Preparation, Facilitation and Inclusion
Planning and Preparation: For Donʼt Touch
Me, a chalk or rope circle for the group to
assemble around. Cord, rope or climbing rope
works well for these activities with a stopwatch.
For Toss the Pizza, shorter lengths of rope or
climbing tape to represent the 'pizza'.

Don't Touch Me

Safety: This is a fun and safe activity at all levels; however, care
should always be taken when cord, rope or tape is used.
Synthetic cords, ropes and tape can cause burns if misused.
Care should be taken for Donʼt Touch Me and Bumpers Up,
perhaps letting a wheelchair to go first.
FAC

Information for Facilitators: These activities will support the
process to gain the group’s permission to work with them
because the activities are fun, easy to visualize and succeed.
Differing needs: These activities provide opportunity for people
who use wheelchairs to take an equal and active part.
Wheelchair users can use their right wheel to cross the circle in
or keep a wheel on the line when changing places.
Care
should be taken not to injure or overwhelm a seated person. For
Toss the Pizza, you could undertake this activity with the whole
group seated.
Closure: These short easy-to-visualize creative problem-solving
activities continue the process of gaining and maintaining the
group’s permission because they encourage participation.

Additional Information: Bumpers Up is a variation of Bumpity,
Bump, Bump (Quicksilver p84). For Don’t Touch Me see Feeding
the Zircon Gorilla, p29; Square the Circle is also known as
Blindfold Square (Cowstails and Cobras II p83); Circle Rope
Pickup is also known as Outside In (Raccoon Tails p90). For Toss
the Pizza see again Raccoon Tails.
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Enhanced Numbers and Letter Activities
Aim: For group members to type out numbers or letters within the
rectangular area; line up numbered or lettered discs or blocks
Material/Preparation: Mark out a rectangular area with cord, rope, tape or
chalk. Prepare 30 to 40 numbered discs (50mm to 150mm) or wooden
blocks with numbers 1 to 30 (or 40). For lettered activities, you will need to
duplicate some letters (r, t, e, n, s and l are good choices).
Touch Typing – Numbers The group must touch the numbers from 1
through to 30 (40) on a timed basis. When the group are typing, only one
member of the group is allowed in the rectangle at one one time. More than
one person in the rectangle and the activity could be restarted (don't be too
strict on this). This is a timed activity. Record the time and then improve on
it.
Touch Typing – Letters The group must touch the letters in sequence:
A, B, C and so on or in reverse. Letters can also be used to type out various
words. The rules are the same as above.
Not a spelling test.
Your Numberʼs Up Invite the group to assemble behind a start/finish line.
The group must line up the blocks in sequence from 1 to 35; every person
must pick up at least one block. Each person who picks up one or more
blocks is responsible for placing that block in line. This is a timed activity.
The time starts when the first block hits the ground and the timer is stopped
when all the group return to their start position over the start/finish line. The
group have set their time and are now invited to beat that time.
Your Numberʼs Up – Incline As above but on a sloping surface; however
once placed on the sloping surface, a block cannot be touched or moved in
any way. This is a timed activity, as above.
Your Numberʼs Up – Tower Place a base inside a 1 metre circle with the
numbered blocks or discs in a pile nearby. Each person must pick up at
least one block or disc and place it the correct order in the tower, which
must remain upright without being steadied by hand. Only one person may
place a block at a time and the time stops when the last block or disc is
placed on the tower.”: T
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Planning, Preparation, Facilitation and Inclusion
Planning and Preparation: The rectangular area should be
large enough to lay out the 30 to 40 numbered discs or blocks
with approximately 20cm gap (it's just a guide).
The area
does not need to be a perfect rectangle; it can be any shape,
even a circle. For lettered activities you may need to duplicate
some letters.
Safety: This is a fun and safe activity. However, there is the
potential for people to jump onto discs or blocks for the typing
activities. While this is obviously unsafe, try and use minimal
intervention. Use the word ʻsafelyʼ in your verbal brief.
FAC

Information for Facilitators: The activities are fun, easy to
visualize and succeed.
The rules are just for guidance and
as long as the activities is progressing in the style of the brief,
allow the natural motivation of the group to do it right. Avoid any
temptation to clarify or suggest solutions or processes.
Letter
activities should never be a test of spelling!
Differing needs: These activities provide opportunity for people
who use wheelchairs to take an equal and active part. Within the
touch typing activities, wheelchair users can touch with a wheel,
foot or pointer and they can undertake the line up activities on a
table top.
Closure: These short, easy, timed activities could benefit from a
slower pace. Slower-paced actives give the group the opportunity
to transfer their learning at their own pace. Consider using a
standing review such as Something Good... on page 57.
Additional Information: For Touch Typing see Key Punch
(Quicksilver p167) with author's variations; Your Numbers Up is
known as When the Chips are Down from Raptors by Sam Sikes,
p195. Your Number's Up – Tower and Your Number's Up - Incline
are author's variations.
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Enhanced Rectangular Activities
Aim: For group members to work cooperatively and collaboratively to
cross the rectangular area without touching the floor or ground, using
the discs or blocks laid randomly inside the rectangular area.
Material/Preparation: Mark a rectangular area with cord, rope, tape or
chalk. Prepare 30 to 40 discs (50mm to 150mm) or wooden blocks and
place them randomly within the area. They must be laid out in such a
way that group members can step from disc or block without jumping.
Crossing 2 x 2: Invite the group to divide into two smaller groups with
each sub-group lining up along one side of the rectangle. Explain each
sub-group must cross the open space within the boundary using only the
disc or blocks and without making contact with the floor. They must
avoid making contact or touching the other group members during their
crossing’. For groups of 12 to 18.
Be safe when stepping.
Crossing 4 x 4: Invite the group to divide into four smaller groups with
each sub-group lining up along one side of the rectangle. Explain each
sub-group must cross the open space within the boundary using only the
disc or blocks and without making contact with the floor. They must
avoid making contact or touching the other group members during their
crossing. For groups of 16 to 32.
Be safe!
Crossing 2 x 2 – Linked: Invite the group to divide into four smaller
groups with each small group lining up along one side of the rectangle.
Each sub-group must hold a length of cord or rope which connects each
member of the group. Explain each sub-group must cross the open
space within the boundary using only the disc or blocks and without
making contact with the floor. They must avoid making contact or
touching the other group members during their crossing. For groups of
12 to 14.
Be safe!
Crossing 4 x 4 – Linked: This activity is similar to Crossing 2 x 2 above
but with four sub-groups. For groups of 16 to 32.
Be safe!
e whole group are invited
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Planning, Preparation, Facilitation and Inclusion
Planning and Preparation: Prepare 30+ discs or blocks (ideally,
one for each group member). Ensure they are evenly and
randomly distributed within the boundary to allow members to
step from one to another. You'll also need two to four lengths of
cord or rope (4 metres each).
Safety:
This activity has the potential for people to jump onto
the discs or blocks; this is unsafe and should be discouraged. It is
likely most people will touch the discs or blocks with their foot or
hand. Care must be taken with thin cord.
FAC

Information for Facilitators: It is intended that a small group
would use the 2 x 2 activities and larger groups the 4 x 4.
However 4 x 4 activities can be a little more challenging and this
should be taken into account when planning.

Ⓟ This type of activity also has the potential for Symbolic Links
and Paradigm Shifts when used in line with Interdependence
activities later.
Symbolic Links and Paradigms Shifts are
covered under facilitation on page 48.
Differing needs: For wheelchair users, allow more space and
lay out carpet tiles with smaller circles drawn on them. The tiles
assist wheelchair users in bridging any difficult gaps. They can be
moved by other group members; where possible allow the
wheelchair user to direct the moves.
Closure: These activities make it easy to visualize a positive
image of what is needed for success but they are slow and
intellectually challenging. A fun activity would be good next.
Perhaps Donʼt Touch Me or Bumpers Up...
Further Information: Don't Touch Me (Feeding the Zircon
Gorilla p29), Bumpers Up also see Bumpity Bump Bump.
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Interdependence Activities
Interdependence activities should only be introduced when the group is
capable of making the necessary fundamental shift in their
understanding (see below). Interdependence activities can also be used
to enhance the groupʼs individual and collective understanding through
symbolic links (below).
Interdependence activities are whole group activities where the overall
aim of the activity is for group members to work as a collective whole,
although it may appear each individual or small team may be working
for itself. The aim must not be hinted at or signposted during the
briefing.
For example ‘Sinking’ crossover activities require a significant element
of cooperation; however, this is for individual members of the small
groups and the group as a whole to recognize. The nature of the
briefing of interdependence activities is crucial!
Recognition of the interdependence of individuals, small sub-groups and
the group as a whole is likely to take the group into the realms of a
paradigm shift.
Paradigm Shift: This is a fundamental change in understanding,
approach or underlying assumptions or , as Thomas Kuhn puts it in
1962ʼs The Structure of Scientific Revolutions, ʻone conceptual world
view is replaced by anotherʼ. The group makes its own realization of the
need to work together to achieve the task or a experiences a
fundamental shift in its thinking.
Symbolic Links: This involves relating activities to issues raised during
the facilitative process and may involve writing these issues onto the
blocks then turning the block over and so on. The group may later make
symbolic links between the issues and supportive working.
Symbolic links can also be made between an activity and everyday life
for example, where group members are invited to close their eyes can
provide a link between the experiences of visually-impaired people.
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Briefing for Interdependence Activities
Empowerment is the process by which the group is encouraged to take
individual and collective responsibility for creativity and problem solving,
which is supported by a lower facilitative profile whenever possible.
Hinting or making suggestions inhibits the groupʼs experiential learning
and reduces the experience, particularly when interdependence
activities are involved. They become distracted from interdependence in
favour of dependence on the facilitator.
Minimal briefing with no questions: This allows the group to use its
collective abilities.
The group will be told they must tell the timer when to start and stop the
stopwatch. For many it is counter-intuitive not to help the group, but
helping undermines the experiential learning or learning through the
experience process.
Part of the process of empowering the group, is, for example, not telling
them they forgot to tell you to start the stopwatch because this shortcuts their own experiential journey. It is best left for the group to
recognize this for themselves.
The most potent level of thinking is the paradigm shift or symbolic linking
referred to earlier, where one or more members of the group make a
leap in their experiential learning journey.
The higher the profile of the facilitator, the less likely the group will make
a fundamental change in its approach, assumptions or understanding.
Interdependence activities have a greater potential to facilitate a groupʼs
recognition and understanding of the necessity to cooperate fully in their
thoughts and actions.
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Sinking Crossover 2 x 2 and 4 x 4
Aim: These are whole group activities where group members must work
as a collective whole as part of the overall aim of the activity, though it
may appear each small group is or can be working for itself. See
Important note at the bottom of the page and opposite.
Material/Preparation: Set out sufficient discs or blocks
as ‘stepping stones’, randomly distributed within the
rectangular boundary in such a way as to allow all
groups to find a route through from one side of the
boundary to the other (reduce the rectangular area if
necessary). For groups of less than 10, use two subgroups and more than 10, use three or four groups with
no less than four per group.

Ⓟ Stepping Stones – Sinking 2 x 2: For groups of less than 10 ,invite
the group to divide into two smaller groups of no less than four, with both
sub-groups lining up on opposite sides of the rectangle. Explain each
sub-group must cross the open space to the opposite side, within the
boundary, without making contact with the floor or ground. Once a group
member has made contact with a ‘stepping stone’ it must not be left
unattended or it will be removed (ie sink).
Ⓟ Stepping Stones – Sinking 4 x 4: For groups of more than 10,
invite the group to divide into three or four sub-groups of no less than
four, with each sub-group lining up along a side of the rectangle. Explain
each sub-group must cross the open space to the opposite side within
the boundary, without making contact with the floor or ground. Once a
group member has made contact with a disc or block, that ‘stepping
stone’ must not be left unattended or it will be removed (ie sink)
IMPORTANT NOTE:
Sinking crossover activities require a
significant element of cooperation.
Avoid making suggestions or hinting on how best to do this
activity as it is for the groups and the group as a whole to recognize.
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Planning, Preparation, Facilitation and Inclusion
Planning and Preparation: Invite the group to assemble outside
the rectangular boundary, facing inwards.
Safety: This activity has the potential for people to jump onto the
blocks or discs;
this is unsafe and should be discouraged.
To remove a sunken block or blocks, the group must stop and
freeze in their position while the facilitator or helpers remove the
block or blocks Once removed, the activity is restarted from the
frozen positions.
FAC

Information for Facilitators: These fun yet challenging activities
are unsuitable as a timed activity as this would place pressure on
individual small teams, undermining the potential of working as a
collective whole. The discs or blocks cannot be moved once in
place (except when being removed). Group members must step
from disc/block to disc/block. Be safe! Avoid offering advice or
intervening.
Less is more!
Differing needs: For groups with wheelchair users it is suggested
you allow a little more space and use carpet tiles or cardboard
pieces for wheelchair users. This will assist wheelchair users in
bridging any difficult gaps between the ʻstepping stonesʼ. For
wheelchairs it is only the wheels that touch the edge of the discs
or blocks. These additional ‘stepping stones' can be moved by
other group members.
Closure: It is intended that a small group would use the 2 x 2
activities and larger groups the 4 x 4. However 4 x 4 activities can
be a little more challenging and this should be taken into account
when planning. Ⓟ This activity also has the potential for a
paradigm shift or symbolic links, as referred to earlier.
Additional Information: This activity originates from Karl Rohnke,
although adapted extensively.
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Jig-47 Activities
Aim: This is a whole group activity where group members must work as
a collective whole as part of the overall aim of the activity, though it may
appear each small group may be working for itself.
See note at the bottom of the page and opposite.
Material/Preparation: Invite the group to divide into four smaller
groups. You will need four small, identical cardboard or wooden jigsaws.
See opposite page.
Jig-4 (Picture): Each small group assembles in their segment of the
divided area or around a table. Ensure each area has a roughly equal
share of the mixed-up jigsaw pieces.
Before you start, state quietly, “This is a whole group activity.” Then
explain to the group that this activity involves reassembling a small
jigsaw in their quadrant.
Add without emphasis, “The task is
complete when all jigsaws are complete”.
Each group will need pieces from the other small groups; however they
MUST NOT ask for a piece; they can only offer a piece to another
group. They must not hint or suggest a piece to another group.
It is important not to reiterate that all groups need to complete their
jigsaw for the activity to be successful. Intervention would mean
valuable learning would be prevented. This is an example of how not
replying to questions empowers the group as a whole to learn from their
experience. Ⓟ This activity has the potential for a paradigm shift.
Jig-4 Classic – Blank: This activity is the same as the activity above
with the exception the jigsaw is either blank or the pieces are used face
down. Working with blank pieces or pieces face down adds a greater
challenge. Ⓟ This activity also has the potential for a paradigm shift.
7 Paul Lee 2009
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Planning, Preparation, Facilitation and Inclusion
Material/preparation: Divide the area into quarters
using chalk, rope or cord at floor level. Alternatively
place several tables together, sufficient for everyone
to sit around and ensure the tables are close
enough to exchange items.
Invite the group to divide into four smaller groups. Each group
assembles in a quadrant or around the tables. Mix up four identical
small jigsaws (15 to around 30 pieces) and divide the mixed jigsaw
pieces amongst the four quadrants or tables.
Safety: This is a safe activity but should only be introduced when
it is felt the groups are able to cooperate effectively, because this
activity has the potential for a paradigm shift.
FAC

Information for Facilitators: This is unsuitable as a timed activity
as this would place pressure on individual sub-groups,
undermining the potential of working as a collective whole. Jig-4
activities are intended to encourage sub-group members to work
as a whole, when it may appear they are working for themselves;
to look beyond their task and be part of the overall objective.
Do not interfere with the learning process. For example, the
groups have been told that the task is complete when all jigsaws
are complete. This can often be overlooked and should not be
reinforced; leave it to group members to recognize as they are part
of the whole.
Differing needs: For group members with restricted mobility or
wheelchair users, the activity can be undertaken at table top level.
Closure: Ⓟ This is suitable for later in a session followed by, say
word puzzles, such as Wordles in Silver Bullets p 102.
Additional Information: Jig-4 was creative by the author and
named by the pupils of Lowca Community School, Cumbria.
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Aim: These small group activities involve recognizing the needs of
others and sharing information with other small groups unselfishly.
Materials/preparation: Divide the area into quarters using chalk, rope
or cord at floor level. Alternatively place several tables together,
sufficient for everyone to sit around and ensure the tables close enough
to exchange items.
Invite the group to divide into four sub-groups. Each group assembles in
a quadrant or around the tables. Prepare four of the same tangrams:
mix pieces and share equally between groups. Prepare Wordles card
from photocopiable template. Use plastic straws for matchstick puzzles.
The tangram to the left is from Silver Bullets,
p129; the tangram to the right is the authorʼs
variation with added difficulty.
Wordles or word puzzles: There are many wordles
(aka word puzzles) available through the internet; for
copyright reasons, we donʼt include them here. Making
a selection of your own wordles on cards and covering
them in sticky back plastic is a good investment of your
time.
Left (from top): Hitting below the belt; make-up; just
between you and me.
Matchstick puzzles have long been a
favourite brain teaser, with many examples to
be found on the Internet. Their use here
involves the small group sharing ideas and
their collective wisdom, eventually arriving at a
possible solution. They're fun too!
Challenge: Move three matches to make the
fish reverse direction – but which three?!!
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Planning, Preparation, Facilitation and Inclusion
Materials/preparation: Divide the
area into quarters. Alternatively place
several tables together, sufficient for
everyone to sit at.
Invite the group to divide into four smaller groups. Each sub-group
assembles in a quadrant or around the tables. Mix up four identical
tangrams and divide the pieces amongst the four quadrants or
tables. For wordles, prepare sufficient cards for four per person
ensuring each word puzzle is different. Additional puzzles can be
found in Silver Bullets p103, Quicksilver p254 and on the internet.
Safety: This is a safe activity.
FAC

Information for Facilitators: This is unsuitable as a timed activity
as this would add pressure, undermining the potential for
recognizing the needs of others or sharing puzzles or their
solutions.
Do not interfere with the learning process.
These activities are good to close a session, involving as they do
sharing ideas or solutions with other small groups. Reduce
competitiveness and fear of failure by encouraging group
members to declare their group has not yet solved the puzzle.
Small teams have an opportunity to pass on a word puzzle or
matchstick problem to another small group, who may then share
their solution with others. For tangrams, each sub-group could
share its collective wisdom and ideas, adding to the group’s
knowledge. These activities involve honesty and openness.
Differing needs: For groups members with restricted mobility, the
activity can be undertaken at table top level.
Closure: Ⓟ This is a good slow-down activity to finish a session.
Additional Information: Macro Tangrams: Silver Bullets p129
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Warp Speed
Aim: For the group to pass a ball in a set sequence and attempt to
reduce the time set.
Materials/Preparation: Ball or similar object. This is a safe activity. This
is a timed activity in three parts.
Part 1: Invite the group to form an inward-facing standing circle and give
them a tennis ball or similar object.
•

Explain the group must pass the ball across the circle until
everyone has received and passed the ball once only.

•

For each sequence, the ball must start and finish with the same
person.

•

The group must remember the agreed sequence of passes.

•

The group may practice a few times. Invite the group to pass the
ball through the agreed final sequence to ensure it can be
remembered. This part should not take too long.

Part 2: Invite the group to pass the ball through the agreed sequence
and set a time.
•

The group must instruct the timer when to start the time and
when to stop, having completed the sequence of passes.

Part 3: Invite the group to attempt to undertake the same sequence of
passes in a shorter time.
see notes right.
Note: By now the group should be brainstorming various options; allow
this to continue.
Avoid intervening; foster the groupʼs own creativity.
Warp Speed is an example of how, if you adhere to the idea that less is
more, the results are more effective.
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Warp Speed
Warp Speed (Cowstails and Cobras II p82) is a classic creative problemsolving activity which lends itself to the group being stimulated to seek
further progress by repeatedly reducing the time.
The group may start the activity without instructing the facilitator to
start the stopwatch which becomes evident when there is no recorded
time. Just letting them see the stopwatch works well; they will realize it
was their responsibility to say ʻstartʼ without help from the facilitator. This
is part of the process of empowering the group; telling them they forgot
to tell you to start the stopwatch shortcuts their own learning.
It is important to have established trust as a facilitator with the
group when you offer comment intended to stimulate them to look at
ways to reduce their time – thus they will trust you and not feel
manipulated.
For example, when a group has achieved a time for passing the ball,
you might say in a lighthearted tone, “I can tell you this activity can be
completed a lot quicker,” and then withdraw from the group. This
normally stimulates a discussion on creative ideas and solutions.
Repeat this process until is it no longer possible to reduce the time.
Here is an example of how not replying to questions empowers the
group. The brief says to pass the ball ʻacross the circleʼ, yet many of the
creative solutions will need to ignore this part of the brief. To undertake
a creative journey, the group must not be shackled by perception or
rules. One of the clear components of creativity is to have no fear of
making mistakes and going outside the set or existing rules.
Differing Needs: For groups with different abilities you can use a
different size of ball or one that is easier to catch and throw. If
wheelchairs are involved, all group members should be seated.
Closure: This activity has the potential to demonstrate the collective
creativity of the group; it is important to encourage the group to
recognize their achievements. A good activity for later in a session.
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Something Good… Something Could Be Better... Something
Funny...8 – Standing or Seated Review.
Method
• Invite the group to form an inward-facing circle.
• Explain group members are invited take turns to make statements
relating to the above ʻstartersʼ.
• To answer one of the questions, a person must be holding the
object provided (see opposite).
• When a person has the object, they can speak their contribution,
as the others listen without verbal or non-verbal response.
•

It is important that, having said they have a choice about
making a contribution, you do not later insist everyone
contributes.

Facilitator: Ensure each person contributes freely or not at all!
Facilitative standing review using an unfinished statement:
•

“Something good during the activity today was …..”

•

“Something that could be better during the activity was.........”

•

“Something funny during the activity today was.......”

Whenever a person is making their statement, their statement
MUST relate to themself only.
Ideally this is a fun, positive review activity
encouraging future reviews.
8

But only about the speaker!

Facilitation Activities

PART SIX

59

Planning, Preparation, Facilitation and Inclusion
Planning and Preparation: A clear space free from distractions,
observers where the group can feel comfortable. An object for
passing: a ball, stick or another appropriate object.
Safety:
An open circle has no hiding place and can add
to emotional stress and anxiety, so it is very important to have
established trust and openness. Empower the group at their own
pace and be sensitive to verbal and non-verbal clues to stress or
a person becoming anxious.
FAC

Information for Facilitators:
This activity involves a
facilitative standing or seated circle. Using an unfinished
statement: “Something good today was...” or “Something that
could be better during the activity was...” or “Something funny
today was...” Contributions should not be forced or coerced
because unwilling contributions will be counterproductive in the
long run.
Avoid insisting everyone contributes, whether by
speaking or passing.
Differing needs: Be sensitive to those who have different
abilities, whether relating to speech, vision or learning ability.
Allow time to ensure their contribution is given the same space
and value as all other members who wish to contribute.
Closure: It is important, where possible, to invite all group
members to respect their own disclosures of ideas and feelings.
The experiential learning process will be undermined if members
of the group feel they are being discussed outside the group's
collective ethos.
Refer to Rule 8, page 17
.
Further Information: Other review activities can be found in
Creative Reviewing Groundwork (1990) Hunt & Hitchin.
Alternatively use a ball with a ʻthumbs upʼ; group
members can request the ball and hold the illustration
with thumbs up, midway or thumbs down.
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The Bus – Commonalities and Shared Experience
Aim: To enhance the experiential review and reflection process by
exploring common experiences, ideas and feelings; those things group
members have in common. This is a short, simple snapshot review
activity to share perceptions, ideas and feelings, while maintaining the
momentum of the groupʼs experiential learning process.
Material/Preparation: For the ʻbusʼ, mark out two parallel lines about
two metres apart and lay out chairs in a bus style. See below.
Explain to the group the chairs represent bus seating. Invite group
members to board the bus and take a seat; the bus will be making
several stops on its journey. At each stop, ask the group to consider two
questions and depending on their answer leave the bus to the left or
right, then look around to see who shares commonality with the question
and answer.
Who prefers coffee?

Who prefers tea?

Who likes Marmite?

Who likes peanut butter?

Who likes sport?

Who likes computers?

Who likes to talk?

Who likes to listen?

Who knows what
people think about
them?

Who doesn't want to
know what people
think about them?

I like older people.
I am a quiet person.
I like to dress smartly.
I like my own friends.
I can be a 'little devil'.
I like my own transport.
My cup is often half empty.

I like younger people.
I am a chatterbox.
I like to dress casually.
I like meeting new people.
I am a 'little angel'.
I prefer public transport.
My cup is usually half full.
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The Bus
Materials/Preparation: Mark out two lines about two metres apart
and lay out chairs to resemble the interior of a bus; see left. It can
also be used with people standing rather than sitting on chairs.
Safety: This is a safe activity; however, as the activity progresses
ensure the group is comfortable to share ideas, feelings and
perceptions.
FAC

Information for Facilitators: Short, simple activity that can also
be used as a snapshot review activity to share perceptions, ideas
and feelings, while maintaining the momentum of the groupʼs
experiential learning process. Whatever way itʼs used, itʼs simple
and fun. To add more fun, suggest the group lean left, right or
forward with the motion of the bus journey.
Whether a person decides to exit to the left or right must be up
to them even if as facilitator you disagree. Avoid intervening in the
process as this will be counterproductive in the long run; as their
confidence develops so will their engagement with this activity. It is
an individual statement of where a person feels they are at a
particular moment in a group's progress.
This activity offers only two choices unlike the Continuum and
Step Forward activities later. A personʼs position to the left or right
of the bus gives group members an opportunity to see what group
members have in common.
Differing needs: All abilities can take part in this activity though
you should allow a larger area if wheelchair users are involved.
Closure: The simple questions are best used early in a session to
be followed by a short, fun, creative problem solving activity.
Additional Information: See Raccoon Circles p27; also see
Commonalities from Quicksilver.
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Learning Continuum
Aim: To enhance the experiential review and reflection process
exploring common experiences, ideas and feelings. This activity
provides an effective visual snapshot of progress and perceptions.
Materials/Preparation: Lay a 5-15 metre single line with chalk, rope or
cord on the ground. Mark the middle and two further midpoints either
side. There should be three marks along the line, as well as the ends.
Learning Continuum involves asking the group a question that requires
group members to take a position along the line, or continuum, based on
their ideas, feelings, opinion or perception. To the right could be 0 and
the far left 10; alternatively moving to the right could signify moving from
ʻgoodʼ to ʻfairly goodʼ followed by ʻvery goodʼ, then ʻextremely goodʼ up
to ʻexcellentʼ.
Personal Statements
“I think as a group we worked...(well, quite well etc) together…” (…
because) or “as a group we are … at listening to each other …”
Looking Back
“We are... at learning from each activity...” (because)
or “We were... at listening to other peoples ideas during the last activity.”
or “We were... at helping each other during the last activities.”
Looking Forward
“Based on our experience/performance on the last activities we will
communicate... with each other.”

The facilitator may add “because” at a later point and group
members could be invited to add a comment explaining their choice of
position.
You may invite group members to share their ideas and
feelings with the group, but doing so must be their choice.
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Learning Continuum
Materials/Preparation: Lay a 7-10 metre single rope, cord or tape
on the ground or floor.
Safety: This is a safe activity providing the group is comfortable to
put themselves on the line or continuum. Placement on the
continuum is an overt personal statement.
FAC

Information for Facilitators: Short, simple, snapshot review
activity to share ideas while maintaining the momentum of the
experiential learning process as it is easy to set up and short in
duration.
A group memberʼs position on the continuum indicates how they
see themselves on their developmental journey. Where a person
decides to stand must be up to them even if as facilitator you
'disagree' with their position. It is an individual statement of where
a person feels they are at a particular moment in their group's
progress.
In the early stages of an experiential learning session or
program, a group member may position themselves on the
continuum in relation to a friend, or may be unused to thinking for
themselves or may lack confidence. In time this may change. This
activity has the potential to make symbolic links.
Intervening in
the process will be counterproductive in the long run.
Differing needs: All abilities can take part in this activity, but allow
a longer continuum line for wheelchairs.
Closure: This activity is a short and simple review tool; however if
the questions are particularly challenging to group members, it will
be good to up the activity tempo next.
Additional Information: For other ideas and creative work with
groups, refer to Creative Action Methods in Group Work, Andy
Hickson (2005).
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Step Forward
Aim: To enhance the experiential review and
reflection process by exploring common
experiences, ideas and feelings. This activity
provides a simple yet effective visual snapshot
of progress, perceptions and learning.
Material/Preparation: Lay out three to five
parallel lines of 5 metres in length. Invite the group to assemble near the
lines. Explain you will present the group with several questions and they
can take a position on the lines as suits them.
For example, ask group members to step forward and take a position on
lines that denote, respectively, ʻcould do a lot betterʼ for the first line;
ʻcould be betterʼ for the second line; a middle line that means ʻneutral
(neither good nor bad); next line is ʻgoodʼ and furthest line ʻvery goodʼ.
Personal Statements
“I think as a group we are very good... we are good... we are neither
good nor bad... we could be better or we could be a lot better.” Invite
group members to step forward onto the line that best represents their
ideas and feelings.
“I think as a group we are very good... we are good... we are neither
good nor bad... we could be better or we could be a lot better when
listening to each other.” Invite group members to step forward onto the
line that best represents their ideas and feelings.
“I think as a group we are very good... we are good... we are neither
good nor bad... we could be better or we could be a lot better at being
creative or creative problem solving”. Invite group members to step
forward onto the line that best represents their views.
The facilitator could add “because” at a later point and group
members could be invited to add a comment explaining their choice of
position.
You may invite group members to share their ideas and
feelings with the group, but doing so must be their choice.
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Step Forward
Material/Preparation: Lay out 5 parallel lines approximate 5
meters in length. See opposite.
Safety: This is a safe activity providing the group is comfortable to
step forward to a line. Placement on each line is a personal
statement.
FAC

Information for Facilitators: This activity involves group
members choosing a position on or near the lines as laid out. For
example, they may be asked a question on how they see
themselves in their developmental journey. They will then be
invited to use the lines to represent their perceptions, ideas and
feelings related to the question.
The group can look around to see the position of others when
compared with their own, a simple and effective way of sharing
ideas and feelings; getting feedback from others in relation to each
otherʼs positions. This is a quick and effective facilitation tool.
Empower group members, to make their own choices for this
facilitative activity for greatest benefit.
Intervening in the
process will be counterproductive in the long run, because as their
confidence develops so will their engagement including their
placement on the ʻstep forwardʼ continuum.
Differing needs: All abilities can take part in this activity, but the
lines should be further apart for wheelchair users.
Closure: This activity is a short and simple review tool; however if
the questions are particularly challenging to group members, it will
be good to up the activity tempo next.
Additional Information: This activity is the authorʼs version of a
common 'continuum' activity however this version uses five-line
lines ahead rather than the usual single line.
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Enhanced Facilitation Theory9
The key to effective experiential learning is the sharing of ideas and
feelings by the group; listening to and accepting feedback from peers
and others contributes to a dynamic learning process.
Activities provides the vehicle for the experiential learning process, a
journey which cannot be mapped out beforehand. However, good
facilitation will encourage those involved to engage openly and honestly
in the experiential learning process.
The more deeply participants engage in this process of sharing their
ideas and feelings, the more effective learning, the review process and
subsequent development and personal growth will be.
Likewise, being receptive to feedback on performance may be
challenging and a person must be comfortable with the process.
The Johari Window Model illustrates two important considerations;

•

The need to be comfortable sharing ideas and feelings with the
group;

•

The need to be open and receptive to feedback from peers,
group members and others.

This may be present at a basic level. However, enhancing the
experiential learning process and reducing individualʼs Blind and Hidden
Self will directly increase a personʼs self knowledge or Open Self.

9'“Dependence between two or more people, groups, or things'
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Expanding the Open Self area by reducing the areas of Blind Self and
Hidden Self depends on individual group members being genuinely
engaged, open and within their level of comfort.
A significant part of the facilitation process involves setting a positive
and appropriate experiential learning environment that will enhance the
exchanging of ideas and feelings or receiving and accepting feedback
from peers and others.
In their book Creative Reviewing (1999), John Hunt and Penny Hitchin
provide tools for ʻlooking backwardsʼ at what individuals in the group
have experienced and looking forward to linked learning. This simple yet
effective model has been adapted to support the gaining and
maintaining of individual and collective permission within a group.
Using cards with statements or unfinished questions empowers
individual group members without overstretching their comfort zone.
Members select, say, three cards, then discuss these with a partner.
This provides insight through sharing ideas and feelings coupled with
subtle feedback from their chosen partner.
Whether they decide to present their chosen card to the group is less
important than the discussion with their partner. The process of sharing
ideas and feelings coupled with receiving feedback will most likely have
been appreciated and accepted. It is less likely that it will be rejected.
The key to using these facilitative tools is to empower individual group
members and build trust so they feel confident they will not be singled
out to share their ideas and feelings unless it is their choice;
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Personal Perception Cards
Aim: To enhance the experiential review and reflection process by
sharing perceptions, feelings and ideas using cards as prompts. To
enable understanding of the perceptions of others through discussion
and feedback process.
Material/Preparation: Using Personal Perception Cards (see the
photocopiable template at the back of this book). Lay the cards face up
on a table, randomly.
Personal perception provides an opportunity to enhance self-awareness
and self-knowledge, to boost an appreciation of self and others, and
improve self-confidence and self-esteem.
Invite group members to choose a partner, with each person selecting
one to three cards.
Invite each pair to find somewhere quiet and discuss the cards they
have chosen. Point to consider include:
•

Why did they choose the card(s)?

•

Discuss how each partner sees the other and the card(s)
chosen. Agree, if they wish, what they will say to the whole
group.

The group is invited to reassemble in the seated circle and share their
ʻpersonal statementsʼ.
If a group member wishes to make a personal statement regarding their
performance, they can indicate this to the group.
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Planning, Preparation, Facilitation and Inclusion
Planning and Preparation: Use Perception Cards photocopiable
templates from the back of this book, adding your own if you wish.
Lay the cards face up on a table in a random pattern.
Safety: The first part of the activity may be individual or in pairs;
the second part involves returning to the seated circle.
There
is the potential for people to make negative or hurtful statements
which would undermine positive progress. This should be avoided.
FAC

Information for Facilitators:
Sharing feelings and selfknowledge with others will reduce our facade or Hidden Self
illustrated in the Johari Window model because the process of
discussing and disclosing with a partner will enable changes in
perception for both partners.
Sharing ideas and feelings and accepting feedback is an important
first step on an experiential learning journey.
Avoid any
temptation to interfere with the card choosing process and the
pairʼs discussion or who speaks in the group. Less is more!
Differing needs: Be sensitive to those who have different abilities.
Allow time to ensure they can choose the cards they wish and that
their contribution is the same as all other members who wish to
contribute. Be inclusive.
Closure: It is important, where possible, to invite all group
members to respect their own disclosures of ideas and feelings.
Ensure group confidentiality. Lead a short, fun activity next.
Additional Information: This activity is modified from the work of
John Hunt and Penny Hitchin in their book Creative Reviewing.
Although this model is after John Hunt and Penny Hitchin, it is
used to enhance sharing ideas and feelings, receiving and
accepting feedback with its associated Johari Window paradigm.
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Looking Backwards
Aim: To enhance the experiential learning process by using cards as
prompts to review the experience and transfer learning.
Material/Preparation: Lay the cards face up on a table in a random
pattern. Invite each member to choose one card and return to the
seated circle where group members can discuss choices.
Alternatively...
•

Invite group members to divide into pairs.

•

Explain there are cards laid out on the table and they must
choose three cards in silence.

•

Each pair finds a comfortable and secluded area to sit.

•

The pairs then take turns to explain why they have chosen their
three cards. They are then invited to discuss and agree which of
the three cards they should present to the seated circle.

•

Sharing their ideas and feelings related to this activity must
be on a voluntary basis. No one should feel pressured or be
coerced.

•

Only one card is to be presented to the group circle and the
group members can give their explanation of why they chose the
cards, and why a particular card was agreed upon.

How much information a person wishes to disclose is up to them. It is
important that people feel empowered as to how much or how little to
disclose to the seated group and what has been disclosed be respected.
At first the group may be silent. This is to be expected; they will
speak when they want too. Less is more.
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Planning, Preparation, Facilitation and Inclusion
Planning and Preparation: Photocopy and enlarge the Looking
Backwards cards at the back of this book and add your own cards
if you wish. Ideally, you need three choices of card for every 10
members (10 members = 30 cards, 30 members = 90 cards). Lay
out the cards in a random pattern face up on a table. Ideally
Looking Backwards activities should precede Looking Forward
activities.
Safety: Although the first part of the activity may conducted
individually or in pairs, the second part involves returning to the
seated circle. Avoid any temptation to interfere with the card
choosing process and the pairʼs discussion. Less is more!
FAC

Information for Facilitators: Reflection and reviewing the
creative problem-solving experience is integral to the experiential
learning process. Using the cards to look back at the activity will
provide a subtle opportunity to enhance the facilitation process
and is mutually supportive. It can also be used to provide direct
feedback to individual group members.
Differing needs: Be adaptable to those who have different
abilities, whether in terms of speech, sight or learning, and ensure
they have an equal opportunity to express their ideas and feelings.
Allow extra time to ensure they can choose the cards they wish
and that their contribution is valued as much as other members
who wish to contribute. Be inclusive.
Closure: It is important, where possible, to invite all group
members to respect their own disclosures of ideas and feelings.
The experiential learning process will be undermined if members
of the group feel they are being discussed outside the groupʼs
collective ethos. Try a fun activity after this one.
Additional Information: This activity is modified from the work of
John Hunt and Penny Hitchin in their book Creative Reviewing.
Although this model is after John Hunt and Penny Hitchin, it is
used to enhance sharing ideas and feelings, receiving and
accepting feedback with its associated Johari Window paradigm.
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Looking Forwards
Aim: To enhance the experiential learning process by using cards as
prompts to review the experience and transfer learning.
Material/Preparation: Lay the cards face up on a table in a random
pattern.
•

Invite each member to choose one card, then return to the
seated circle where group members can discuss choices.

Alternatively...
•

Invite group members to divide into pairs.

•

Explain there are cards laid out on the table and they must
choose three cards from the selection in silence.

•

Each pair finds a comfortable and secluded area to sit.
The pairs then take turns to explain why they have chosen the
three cards. They invited to discuss and agree which one of the
three cards they should present to the seated circle.

•

Sharing their ideas and feelings related to this activity must
be on a voluntary basis. No one should feel pressured or be
coerced.

•

Only one card is to be presented to the group circle and the
group members can give their explanation of why they chose the
cards, and why a particular card was agreed upon.

•

How much information a person wishes to disclose is up to
them. It is important that people feel empowered as to how much
or how little to disclose to the seated group, and what has been
disclosed be respected.
At first the group may be silent. This
to be expected; they will speak when they wish to. Less is more.
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Planning, Preparation, Facilitation and Inclusion
Planning and Preparation: Photocopy and enlarge the Looking
Forwards cards from the template at the back of the book, adding
your own cards if you wish. Ideally, you need three choices of card
for every 10 members (10 members = 30 cards, 30 members = 90
cards). Lay the cards randomly, face up on a table. Ideally these
activities should follow Looking Backwards activities.
Safety: The first part of the activity may be conducted individually
or in pairs; the second part involves returning to the seated circle.
Avoid any temptation to interfere with the card choosing process
or the pairsʼ discussion. Less is more!
FAC

Information for Facilitators: Whether this activity is undertaken
as individuals or in pairs, the process of sharing ideas and feelings
to the whole group will provide subtle feedback to group members
and the group as a whole. Those group members who choose to
share their ideas and feelings related to their chosen card will
experience benefits for their own personal development. Likewise,
those who listen to the ideas and feelings of other group members
will benefit from the experience.
Differing needs: Be sensitive to those who have different abilities.
Allow time to ensure they can choose the cards they wish and that
their contribution is the same as all other members who wish to
contribute. Be inclusive.
Closure: It is important, where possible, to invite all group
members to respect their own disclosures of ideas and feelings.
This is a slow activity and should be followed by a short, fun
activity.
Additional Information: This model is after John Hunt and Penny
Hitchin and is used to enhance sharing ideas and feelings, with its
associated Johari Window paradigm. Facilitators may also
consider Cheri B. Torresʼ book The Appreciative Facilitator (2001)
for additional theory and ideas on positive or appreciative
facilitation.
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Positive Statement Cards
Aim: To provide positive feedback in the form of a ʻpersonal statementʼ to a
member of the group or the group as a whole is similar to above
Material/Preparation: Photocopy and enlarge the Personal Positive
Statement cards template at the back of the book and add your own
ideas. Lay out the cards in a random pattern face up on a table. Ideally
this activity should be used at the end of a session.
Invite each member to choose one card, and returned to the seated
circle, where group members can present their personal positive
statement directed to an individual or the group in general.
Alternatively...
•

Invite group members to divide into pairs.

•

Explain there are cards laid out on the table and they must
choose one card in silence.

•

Each pair finds a comfortable and secluded area to sit.
The pairs then take turns to explain why they have chosen the
card.

•

The group are invited to reassemble in the seated circle and
share their personal statement.

Cheri Torres emphasizes the importance of a positive outlook and how a
positive image or positive affirmation has a positive effect.
Positive statements are likely to impact upon participants in a way
that will have a lasting and positive effect.
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Planning, Preparation, Facilitation and Inclusion
Planning and Preparation: Ideally, you need three cards for
every 10 members (10 members = 30 cards, 30 members = 90
cards).
Safety: This activity is restricted to positive affirmation so is safe.
FAC

Information for Facilitators: Expressing positive, appropriate
affirmation that is without agenda will benefit the recipient and
enrich the giver because such expression reduces a personʼs
Hidden Self by setting aside their façade.
It is an important component of the group development process.
Although overt, it has subtle benefits, because it gives positive
feedback on the participant's involvement in the group. It also
illustrates that others may see an individual group member in a
way different from the way they see themselves.
Itʼs possible that not every individual member will receive direct
positive feedback; however, they will receive positive feedback as
part of the group as a whole.
Part of the facilitatorʼs role is to
remind everyone of the whole groupʼs positive affirmation.
The Johari Window model illustrates the importance of feedback,
in this case positive affirmation, and how sharing feelings with
others enhances personal growth.
It should be noted negative
feedback is unlikely to enhance the development process.
Differing needs: Allow time to ensure those with differing abilities
are able to express everything they wish to. Be inclusive.
Closure: It is always good to finish a session with a positive
experience.
Additional Information: Positive affirmation is a much-used
facilitation tool and should be encouraged. This is the authorʼs
variation.
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Positivity in a Hat
Aim: To share in a three-part unfinished process providing empathy with
sharing perceptions, feelings and ideas. This type of review give subtle
feedback using the process of completing a statement.
Materials/Preparation: Prepare enough small pieces of blank paper,
say 10 cm square, pens or pencils and a bowl or ʻhatʼ. The final part of
the activity requires a seated circle.
•

Invite group members to collect piece of paper and pen/pencil.

•

Invite group members to divide into pairs.

•

Invite individual group members to write 'in this group I feel
positive about …', completing the sentence with a truth of their
own.
Ask the group members to fold up their pieces of paper and
place them in the bowl or hat.

•

The papers are then mixed and group members pick a piece.

•

If they get their own paper back, they must put it back in the
hat and choose again.

•

Ask group members to read the unfinished “In this group I feel
positive about…” and ask the group to write in another phrase
starting with the word “...because...”

•

Group members fold the papers again and place them in the hat.

•

The final part is for group members to pick out a paper – again, if
they pick one they've written on, they should select another.
Invite members of the group to read out their paper.
If group
members do not wish to read aloud, their choice not to do so
should be respected.
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Planning and Preparation: Sufficient squares of plain paper and
pens/pencils for each person (plus spares). A hat or container.
Safety: This activity is a positive option adapted from Fear in a
Hat10, which revealed that deep-seated personal fears about
education and achievement from the participating pupils had a
negative and damaging effect on the session. Group members
must be protected from such negative results because they may
impinge upon creative reflection.
This is a good example of a creative problem-solving activity
benefiting from reflection on the part of the facilitator!
A positive image has a positive effect.
FAC

Information for Facilitators: This activity involves group
members completing two unfinished parts of a statement in two
phases followed by group members reading the resulting
completed statement to the whole group. Each phase involves a
different person who must reflect upon the meaning and make an
empathic link. The container represents a symbolic hat from which
the folded pieces of paper are drawn. The first two parts are
anonymous so the group can absorb the final statement without
knowing who said what. Neither the group nor reader will know
who wrote what on the pieces of paper.
Differing needs: Be sensitive to those who have different abilities.
Allow time to ensure they can write or have someone write for
them.
Closure: It is important, where possible, to invite all group
members to respect their own disclosures of ideas and feelings.
Additional Information: This activity is modified from Fear In a
Hat, Gamesterʼs Handbook S7 (1999) Donna Brandes, Howard
Phillips
10Donna Brandes, Howard Phillips.
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'Jig-4'11 Group Effectiveness
Aim: For the group to view simple completed and incomplete jigsaws
with the potential to appreciate, understand and make connections with
group dynamics. For example, the activity involves the group exploring
how different jigsaw pieces are symbolic of group development and
needs.
Materials/Preparation: A circle of chairs suitable for a facilitative circle
divided into four segments using cord, rope or tape. Place one preset
jigsaw image; for example, effectiveness perception (picture);
'effectiveness (blank); missing piece(s) and 'random pieces' in each
segment.
Four small jigsaws are needed, set out as illustrated opposite.
Alternatively, use photocopies of the jigsaws to illustrate each symbolic
reference to group effectiveness. See photocopiable sheets.
Invite the group to suggest ways in which the jigsaw illustrations are
similar to an effective and performing group. Alternatively, invite the
group to focus on the image in their quadrant to discuss and agree ideas
and feelings related to their image. Each small group is then invited to
bring their ideas and feelings to the whole group. Following each
groupʼs presentation, you may wish to initiate a general discussion
between small groups or the whole group.
Symbolic jigsaws include:
1. A completed jigsaw with picture showing.
2. A completed jigsaw with picture face down.
3. A completed jigsaw with 1, 2 or 3 significant pieces missing.
4. Arrange jigsaw pieces randomly and face down.
The group(s) will have its own ideas and feelings; these should not
be interfered with, confirmed or rejected. Less is more.
The ideas or symbolic links expressed by the group or small groups
cannot be right or wrong.
11

Paul Lee 2009
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Planning and Preparation: You will need four small cardboard or
wooden identical jigsaws with approximately 12 to 24 pieces.
Safety: This is a physically safe activity. However, care must be
taken to ensure the group is ready for this activity and is best
when the group have gone beyond the passing object stage in
order to encourage open and spontaneous comments and
discussion.
Early in the group facilitation stages it is common to use an object,
ball, stick etc to help the group develop to opt to make a
contribution to the faciliated circle. However, at some stage, using
an object to facilitate contributions and listening process should be
developed into empowered open discussion where group
members take individual and collective responsibility for
contributing and listening. This is an ideal opportunity for the group
to dispense with controls and discuss openly and spontaneously
their perceptions, ideas and feelings.
FAC

Information for Facilitators: This activity involves subtle
reflection and empathy with the previous group performance or
interactions. It involves sharing ideas and feelings.
Differing needs: Be sensitive to those who have different abilities.
Allow time to ensure they can contribute fully because their
involvement is important and valid.
Closure: It is important, where possible, to invite all group
members to respect their own disclosures of ideas and feelings.
The experiential learning and facilitation process will be
undermined if members of the group feel they are being discussed
outside the group collective ethos.
Additional Information: This activity is after The Jigsaw Puzzle
The Big Book of Team Building Games by John Newstrom and
Edward Scannell (1998). See mini images:

PHOTOCOPIABLE SHEETS
Personal Statement Cards
I like to help solve problems.

I like to encourage others
to do well.

I am a positive person.

I feel most of time I have
good ideas.

I like to be respected.

I like to discuss ideas
with others.

I am an imaginative person.

I am a quiet person.

I am consistent.

I am a good listener.

I am honest.

I am a happy person.

I like to make others laugh.

I like to work hard.

I like to help others.

I am someone who
listens to others.

I make a positive contribution.

I am good at solving
problems.

I am reliable.

I am a helpful person.
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PHOTOCOPIABLE SHEETS
Looking Backwards
Something I hoped would
happen today was...

Something I have learnt
today was...

When I/we complete an
activity, I feel...

We improved our performance
today because...

The idea that I liked
best was...

When complete the
activity, I feel ….....

Something I achieved
today was...

A good thing about working
with the group is...

We improved our problem
solving today because...

I feel the strengths of
the group are...

A good thing about working
with the group is...

I work best when other
people in the group are...

I feel the area we need to
develop as a group is...

The best thing we did today
was...

The idea I liked best was...

Working together is good
because...

The most positive thing
we did today was …....

My best achievement today
was …............

Note: Similar review activities can be found in Creative Reviewing Groundwork (1990) John Hunt & Penny Hitchin.
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Looking Forwards
Something I would like to
achieve today is...

I hope today we can …....

Other people in the group can
help me by...

I am sure today we will....

I hope during the next
activities we can all...

Today we will need too...

I work best when other
people in the group are...

Something Iʼd like to
achieve in the next activity is...

People can help can me
during the next activity by ….

Something I would like to
happen in the next activity is...

I think during the next activities,
I will be best at...

I will work best when other
people in the group...

I feel better for being here
today because...

I want to use what I have
learnt from past activities.

We should apply what we
have learnt to the next activity.

It will be good if we can
use these new skills today.

We do our best when we
all...

I know we can be better if
we...

Note: Similar review activities can be found in Creative Reviewing: Groundwork by John Hunt and Penny Hitchin (1990).

PHOTOCOPIABLE SHEETS
Positive Statement Cards
Someone I trust.

The group were supportive
to me when they...

Someone who helps others.

The group helped me by...

Someone who made me
smile

They provide a positive
influence.

Someone who encourages
people.

I think the group encourages
people because...

Someone who shares ideas.

The group is good at sharing
ideas because...

Someone we can rely on.

I want to thank everyone.

Someone who shares their
feelings.

I have learnt how the group
can help people achieve.

Someone I respect.

I am proud of what WE
have achieved.

Someone who showed me
respect.

I am proud that WE have
Improved our teamwork.

Note: Similar review activities can be found in Creative Reviewing: Groundwork (1990) John Hunt & Penny Hitchin; The
Appreciative Facilitator by Cheri B. Torres (2001).
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PHOTOCOPIABLE SHEETS
PHOTOCOPIABLE BLANK TEMPLATE

Photocopy and enlarge, cut and use as needed.
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PHOTOCOPIABLE SHEETS
Photocopy for Jig-4 Perception Activity
These photocopiable sheets can be used in the absence of jigsaws.
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Above is a photocopiable Three Circle model that can be enlarged and
the ʻneedsʼ labels cut out and used as appropriate. For example, to
illustrate a situation where individual needs are overwhelming the
effective group creative problem-solving balance, place the Individual
Needs label in the large circle and the remaining labels in the other two
circles. The labels are interchangeable.

Kerry Coping Services – etc

Add here?

10 Rules of Facilitation and Principles of Practice when
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1. Ensure the activity and facilitation environment is physically and
emotionally safe.
2. Gain and maintain openness and trust.
3. Ensure problem-solving activities have multiple creative solutions.
4. Allow the group ownership of the activity briefing.
5. Establish and maintain group confidentiality.
6. Progressively empower the group by reducing your profile.
7. Create an appropriate experiential learning environment.
8. Respect and value all participants irrespective of differences or
abilities – inclusivity is the underpinning value of our work.
9. Beware competition and avoid the language of conflict.
10. A facilitator must reflect upon her/his underlying values and
principles.

Notes:

“We can easily forgive a child who is afraid of
the dark. The real tragedy of life is when men are
afraid of the light”. Plato (427 BC - 347 BC)

